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Preface

The curriculum model for home economics education at the secondary level
herein presented was developed out of efforts over a period of several years
to relate in a meaningful way the three major aspects of the home economics
program &t the secondary level,

Outlines for all three aspects of the program (education for home and
family living, preparation for employment in home economics-related occupations,
and preprofessional education related to home economics) are given, Detailed
plans for prevocational units of instruction at the seventh-, eighth-, and
tei.th-grade levels are presented, along with curriculum plans for occupationally
oriented courses in the senior high school.

In the process of preparation are detailed teaching plans for the home-
making and consumer education aspects of the program,
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HOME ECONOMICS EDUCATION AT THE SECONDARY LEVEL--A CURRICULUM MODEL

The creation of a new theoretical model for home econowics programs has resulted
from a need for synthesizing and coordinatin% the broadened areas of responsibility
in the field. The proposed integrated model_/ consists of three major aspects:

(1) education for homemaking and family life, (2) education for employment utilizing
home economics knowledge and skills, and (3) pre-professional education. These three
aspects are united by an area of commonality with a central core of '"roles of women."
Connections also exist among aspects of home economics and other fields of
vocational education. They serve to extend areas of commonality beyond traditional
subject-matter boundaries. A diagram of this model is presented to enable readers

to visualize the concept and to understand the organization of curriculum content.

Bases for decisions

The establishment of bases for decisions is essential for concerted effort in
curriculum development. Therefore, a fundamental step in proceeding with the
curriculum project was to examine various bases and to determine those which seemed
relevant. Primary considerations in reaching decisions in this project were social
conditions--family life in America, roles of family members in our culture, social
institutions as they affect family members. Other bases which seemed important to
explore at length were the structure of home economics as a field of study, research
findings in relation to adolescent characteriscics and needs, and learning theories
as they apply to curriculum construction. All arproaches to the task pointed to
the need for increased emphasis on relationships, management, and the development
of occupational competence.

Education for employment
Education for in occupations utilizing

homemaking T._——.__— home economics
and family life

knowledge and skills

r &
J
AREA OF 4
4
0 4
Core: Roles ,'
of Y
Women ’
4
Y 4 Commonalities
COMMONALITY// in vocational F‘_
44]7 " education
4

Pre-professional

; Other areas
education

of vocational
education

Model for Proposed Curriculum in Home Economicsg

1/See E. Simpson. Projections in home economics education, American Vocational
Journal, November, 1965.

g/E. Simpson. Projections in home economics education. American Vocational
Journal, November, 1965. Reprinted by permission of AVA.
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Scope and Sequence

Home economics today is a complex and broad field of study, a loose composite
of knowledges derived from a variety of disciplines. Because of the wide range of
possible choices of subject matter, priorities need to be considered in choosing
content which is most significant for today's patterns of living. In the current
project, every effort was made to select content pertinent to the roles which
women will actually assume. As certain homemaking skills become less important,
there is less need to emphasize them in a homemaking program. Garment construction
is considered here to be one of the less essential skills. Management, on the
other hand, has increased in importance as women's roles have expanded. An
initial step in this project was the evaluation of numerous topics that have been
a part of traditional programs. In addition, there was an examination of other
areas of study, facets of women's roles relatively new to the home economics
curriculum., Final decisions represented an attempt at rational selection of
content for a balanced program in home economics to provide for both depth and
breadth,

Once selected, it was necessary to organize the content into a meaningful
sequence. Members of the project staff considered many factors in order to provide
for a logical and psychological order of presentation. They arranged and rearranged
topics, examining both vertical and horizontal progression, before deciding on a
final plan.

Because of the thought given to arranging the sequence, teachers are encouraged
to follow the general ou ine of units for a given year if they wish to try out the
curriculum guides. It is recognized, however, that local situations must be
considered; it may be necessary to make adaptations. The proposed curriculum is
designed to be accommodative and to allow for individual circumstances. Grades 7,
9, and 11 are considered basic courses incorporating major areas important for
homemaking today with some pre-employment emphasis. Grades 8, 10, and 12 provide
for enrichment. They include more activity in the sense of '"doing and making."
They could be eliminated without creating gaps in subject matter. It should be
noted that grade 11 is a foundation course for grade 12. If there is a choice,
grade 11 is preferred.

Curriculum guides for the early years contain certain basic content, yet
total emphasis is not given their applicability to either homemaking or employment
situations. Much emphasis at this level is given personal development of the girl
in her various roles. A major objective is development of self-understanding and
acceptance and ability to cope effectively with the various facets and responsi-
bilities of her feminine roles. Included at this level are units on prevocational
preparation with emphasis on developing traits that make for employability,
learning about home economics-related occupations, and looking ahead to the dual
role of homemaker and wage-earner. Curriculum guides for the last two years of the
senior high school emphasize either homemaking and family living or occupational v
preparation, Learnings common to the homemaking role and the occupational role are
identified with the student, with the expectation that greater transfer of learning
may result from such identification and application. Emphasis on the dual role is
continued at this level,

Boys in the program

Whereas emphasis is given the education of girls in the early years, both boys
and girls are to be served by the program at junior and senior high school levels.
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Boys will be prepared for their roles as family members and homemakers and four
employment in service occupations in such fields as child care and food services.

Of the three aspects presented in the scope and sequence outlines, employment
and pre-professional areas are the least structured, This is consistent with the
fact that their organization is more dependent upon local school situations. The
charts on the following pages outline the scope and sequence of major areas of
content for junior and senior high school programs.

PRSP
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Scope and Sequence Chart:

Home Economics Program Based on Proposed Curriculum Schema

— —

— ——

Grade Units of study
Seventh I. UNDERSTANDING I1. PERSONAL I1II. DEVELOPING
PERSONAL ATTRACTIVENESS QUALITIES FOR
DEVELOPMENT Personal hygiene EMPLOYABILITY,
Physical Grooming FRIENDSHIP S
Emotional Manners
Social
Eighth I. UNDERSTANDING I1. UNDERSTANDING ITI. OCCUPATIONS
PERSONAL OTHERS RELATED TO
DEVELOPMENT Friends of ' HOME ECONOMICS
Concept of same sex Requiring varying
"femininity" Boys levels of
Feminine Parents and preparation
responsibilities other adults
Older persons
Ninth UNDERSTANDING SELF  UNDER STANDING PERSONAL
Present roles OTHER S--FAMILY STANDARDS OF
Basic human AND FRIENDS CONDUCT
needs (self) Basic needs (others) Value bases
Communication, verbal
and nonverbal
Tenth I. LOOKING FORWARD II. BECOMING A ITIL. UNDERSTANDING AND
TO MARRIAGE AND/OR  MATURE WOMAN CARING FOR CHILDREN
A JOB OR CAREER Concept of (Self-understand-
Orientation to "maturity" ing through
multiple roles Evaluation of understanding
own maturity children)
Sensitivity to
others' needs
Improving communi-
cation skills
Eleventh - I. MEANING OF HOME 1II. FAMILY AS A III. RESPONSIBILITIES
EDUCATION FOR HOME- AND FAMILY SOCIAL OF THE FAMILY
MAKING AND FAMILY INSTITUTION To its members
LIFE STUDENTS. FAMILY ROLES Relationship to To society
Eleventh and twelfth other social
graders looking institutions
toward marriage. Cultural influences
Basic course--for on family life
boys and girls
(team teaching by
man and woman
teachers)
Twelfth I. FAMILY FINANCIAL II. HOUSING THE III. PROVIDING FOR
STUDENTS. Twelfth MANAGEMENT FAMILY AND FAMILY FOOD NEEDS
graders who have had FURNISHING THE
basic course. May HOME
be elected after
basic course




Units of study

IV. NUTRITION AND V. HELPING KEEP VI. MANAGING VII. HELPING CARE FOR
FOOD SELECTION SURROUNDINGS PERSONAL CHILDREN
ATTRACTIVE, RESOURCES Guiding
SAFE, SANITARY Time, energy, children's
money, ability play

1V. SELECTING AND V. USE OF PERSONAL VI. COMMUNICATION

CARING FOR LEISURE IN SOCIAL SITUATIONS
PERSONAL (Analysis of As hostess,
CLOTHING TV programs, guest,
movies) entertaining
at home
IV. BECOMING AN V. CONSUMEK BUYING VI. PERSONAL VII. USE OF PERSONAL
i ATTRACTIVE OF CLOTHING NUTRITION LEISURE
WOMAN Wardrobe Problems in Ccncepts of
Grooming (new planaing nutrition leisure
* aspects) Quality features Preparing a Values related
Cilothing (not covered, quick, to use of
selection grade 8) nutritious meal leisure
F (art aspects) Ethical shopping

practices

: IV. PLANNING AND V. (May be omitted)
PREPARING PERSONAL CLOTHING
. SIMPLE MEALS Minimum essentials
Principles of of construction
cookery

(basics only)

IV. DEVELOPMENTAL V. BEGINNING A VI. MANAGING A VII. BECOMING A PARENT
STAGES OF NEW FAMILY HOME
FAMILY LIFE Husband-wife
relationship

IV. PROVIDING FOR V. MEETING NEEDS VI. CONTINUING
FAMILY CLOTHING OF SICK AND EDUCATION IN
NEEDS AGING IN THE FAMILY LIFE

FAMILY
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Specialized Aspects

Grade

Areas gfistudy

Eleventh

or
Twelfth
EDUCATION FOR EMPLOYMENT
STUDENTS. Those for whom
high school is terminal
and those preparing for
further vocational education
in vocational-technical
school or other specialized
training program

PREPARATION FOR EMPLOYMENT
(Commonalities in vocational education)

Cooperative work experience
study program to prepare
for employment in occupa-
tions requiring home
economics knowledges and
skills

Group and individual
conferences on problems
related to job and to
management of personal
resources

Special units on:
and/or

1. Living away from home
Classroom program to Living arrangements
develop knowledges and Finding a place to
skills for employment in live
one Oor more areas or a Relationships at work
combination of these and away from the

job

2. Continued development
for employability

Eleventh

or
Twel fth
PRE-PROFE SSIONAL EDUCATION
STUDENTS. College-bound,
particularly those interested
in home economics professions

PROFESSIONS RELATED TO HOME ECONOMICS

MEANING OF
Profession
Professional person
Professional commitment

INDEPENDENT STUDIES IN
DEPTH
Problem related to
some phase of home
economics




Home Economics Grade 7 Unit Outlines

UNIT I. UNDERSTANDING PERSONAL DEVELOPMENT

I. Physical developmentl

A. Physical development during adolescence.

B. Individual differences in Physical development.

C. Personal hygiene with emphasis on feminine aspects.
D

Influence of physical development on social and emotional
development.

I1. Emotional and social development
A. Emotional and social development during adolescence.
B. Meeting the emotional need for acceptance and affection.
C. Adjusting to new school situations.

UNIT II. PERSONAL ATTRACTIVENESSS

I. Value considerations with respect to cleanliness, grooming
and manners.

4 A. Consideration of others.

B. Expression of self.

C. Impressions on others.

D. Reactions to others' perceived impressions.

II. Personal cleanliness and grooming
Body.

. Hands and nails.

. Teeth,

A

B

C. Hair care and styling.

D

E. Face, nose, eyes, and ears.
F

. Feet,

A, Cleanliness.

l 2¢oordinate with related studies in health and general science.

3Coordinate with related study in health.

III. Care of personal belongings such as clothing and grooming aids.

T T o T




B. Neatness.

C. Storage.

IV, Health consideration
A. Diet. (See Unit IV, Nutrition and Food Selection.)
B. Elimination of body wastes.

Exercise and posture.

Sleep.

=5 O G

Menstrual hygiene. (See Unit I, Understanding Personal
Development.)

V. Manners.

A. Importance of manners.

1. Consideration of others.

! 2. Expression of personal values.

3. Impression on others.

4. Reactions to others' perceived impressions.

B. Mealtime manners.

1. Promptness.

2. Seating at table.
3. Eating.

4. Leaving the table.

C. Telephone manners.

1. Making a call.
2. Answering a call.
4 3. Timing for calls.

D. Relationships with family members.

1. Attitudes regarding privacy of others.
2. Use of common areas and belongings.
3. Conversation courtesies.

E. School manners.

1. Attitudes toward school regulations and use of
school property.

2. Relations with school personnel.

3. Relation with peers.

4. Behavior at special school functions.

F. Manners in public.

1. Eating out.

2, Shopping.

3. Transportation.

4. Movies and other entertainmerit.
5. Church.

PP
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G. “Manners for social occasions.

1. Party with peers.
2. Party with other family members.
3. Informal get-togethers.,

H. Expression of thoughtfulness and affection.

1. Expressing verbally and nonverbally.
2. Sending notes and cards.

3. Giving and receiving gifts.

4, Giving services to others.

UNIT III. DEVELOPING QUALITIES FOR FRIENDSHIPS AND EMPLOYABILITY

I. Developing self-knowledge related to qualities for friendships
and employability.

A, Sources of personal information and guidance.

1. Teachers, counselors, and others.

2. Records of attendance, grades, behavior.

3. Tests of achievement, intelligence, abilities,
interests, personality.

4, Intuition,

B. Sources of occupational information and guidance.

, 1. Counselors, employers, workers, and others.
] 2. Advertisements, pamphlets, books.
3. Public and private employment agencies, placement

offices.
\

C. Personal qualities related to friendships and employ-

ability.,
1. Physical qualities which affect friendships and
employability.
a, Health status.
b. Strength, energy, stamina.
c. Age,
d. Height and weight.
e. Posture.
f. Voice and speech.
g. Appearance, grooming.
h. Physical handicaps.

2. Psychological resources for friendships and
employability.

a. Mental health.
(1) Self-confidence.
(2) Optimism.

(3) Freedom from fears, tensions, anxieties.
(4) Freedom from jealousies, resentments.
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b. Intelligence.

(1) General intelligence.
(2) Mechanical ability.
(3) Ability to follow directions.

Emotional maturity.

(1) Self-discipline.

(2) Judgment.

(3) Initiative.

(4) Acceptance of criticism.
(5) Dependability.

(6) Responsibility.

(¢)

d. Attitudes toward people, things, school, work.

(1) Respect.

(2) Enthusiasm.

(3) Sense of humor.
(4) Others.

e. Character traits.

(1) Honesty.

(2) Integrity.

(3) Fairness.

(4) Trustworthiness.

Social capabilities which influence friendships
and employability.

Ability to communicate.
Enjoyment of people.
Leadership.

Consideration for others.

(1) Empathy.

(2) Courtesy.

(3) Tact.

(4) Loyalty.

(5) Tolerance.

(6) Acceptance of differences.
(7) Manners.

(8) Patience.

(9) Generosity.

N0 oo

Habi.ts which influence friendships and employability.

Neatness and cleanliness.
Mannerisms.

Use of time, punctuality.
Management of money and energy.

[a PN @ TN o i '
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5. Interests and preferences which contribute to
friendships and employability.

a. Reading.
b. Recreation.
c. Groups, clubs, activities.

6. Special skills and abilities which contribute to
friendships and employability.

a. Sports,

b, Art.

c. Music.

d. Drama.

e. Dancing.

f., Cooking.

g. Sewing.

h. Woodworking.

i. Other.

j. Relation of interests and abilities.
7. Experiences and opportunities for developing qualities

for being a friend and an employee.

Education and training.

Activities at school, home, and in groups.
Travel.

Wage earning experiences.

. Acquaintances with variety of people.
Financial resources.

FHh® 0L O T DO

8. Personal values that relate to employability and
the development of friendships.

Ethical principles.

Outlook on life, purposes, and goals.
Expectations for home and occupational life.
Concept of success.

[a PN o TN © al

II. Making a self-assessment in relation to being a friend
and obtaining employment.

A. Assessment of qualifications.

1. Assets, strengths.
2. Weaknesses, handicaps, deficiencies.

B. Acceptance of strengths and limitations.
C. Exploring occupational preferences.

1. Identifying areas of interest.
2. Analyzing qualifications.

3. Making tentative decisions.

4. Planning for decision making.

indadeeaih. i
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III. Using self-understanding to develop qualities for
keeping friends and holding a job.

A. Overcoming deficiencies.
Changing habits.

Developing new strengths.
Expanding interests.

Acquiring new experiences.
Improving social relationships.

Changing attitudes.

™ O M MY 0w

Pursuing education and training.

UNIT IV. NUTRITION AND FOOD SELECTION.

I. Food for adequate nutrition.
A. Basic Four Daily Food Guide.

1. Milk Group.

2. Meat Group.

3. Vegetable-Fruit Group.
4. Bread-Cereal Group.

B. Food for health and appearance.

1. For building and maintaining body tissue.
2. For regulating body processes,
3. For energy.

a. Calories.
b. Weight Control.

(1) Gaining weight.
(2) Losing weight.
(3) Maintaining weight.

II. Planning nutritious meals and snacks to appeal to people.

A. Using the Basic Four Daily Food Guide to judge nutritional
adequacy.

B. Using customary food patterns of families as a base for
planning meals and snacks.

1. Factors affecting customary meal patterns of families.
2. Variations in customary meal patterns that are
nutritionally adequate.
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C. Capitalizing on sensory appeal of food.

1. Color.

2. Flavor.

3. Form.

4. Temperature.
5. Texture.

D. Accommodating characteristics of people.

Interest in food.
Habits of eating.
Family practices.
Cultural differences.
Special needs.

(G, IS UV O R

III. Mealtime sociability.
A, Customs for eating.

1. At home.
2. Away from home.

a. In restaurants.
b. At drive-ins.
c. In cafeterias.

B. Customs for serving food.

1. Guides for table setting.
2. Guides for meal service.

C. Food as a socializer.

1. With the family.
2. With friends.
3. For special occasions.

IV. Management in food preparation.
A. Work habits.,
1. Use of utensils and small equipment.

a. Choice of suitable tool for the job.
b. Location of tools.
c. Techniques for using specific tools.

2. Safety practices.

In operating non-electrical equipment.
In operating electrical equipment.

In handling hot utensils and food.

In using sharp and pointed tools.

In using flammable materials,

o Q0O T o
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3. Sanitary practices.

a. In personal cleanliness.

b. In food handling.

c. In dish washing.

d. In cleanliness of work area.
e. In storage of food.

f. In disposal of refuse.

V. Principles of preparation of foods for quick meals and snacks.

A.

B.
C.
D.
E

Soups.

Sandwiches.

Simple casseroles with cheese, egg, or meat.
Fruit.

Drinks, milk and/or vitamin C enriched.

UNIT V. HELPING KEEP SURROUNDINGS ATTRACTIVE, SAFE, AND SANITARY.

I. Centers of interest.

A.
B.

C.

Do

II. Home safety.

A.
B.

Reasons for having centers of interest.

Use of available materials, such as weeds, fe'chers,
flowers, leaves, branches, in arranging centers of interest.

Application of art principles in arranging centers of
interest.

1. Harmony, unity.
2. Balance.

3. Proportion,

4. Emphasis.

5. Rhythm.

Decorations for the holidays and other festive occasions.

4

Maintaining floors and floor coverings in safe condition.

Operating electrical equipment in accord with recommended
procedures.

Keeping traffic lanes open for safety.

Storing medicines, cleaning supplies, and cosmetics
out of reach of children.

4Coordinate with studies in health.
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UNIT VI.

I.

II.

III.

-15-

Home sanitation.
A. Keeping home surroundings clean.

Cleaning floors and rugs.

Cleaning furniture.

Cleaning bathing facilities.

Cleaning the kitchen--sink, range, work area, refrigerator.

SN

B. Fostering habits for sanitary use of shared facilities
and household linens.

C. Disposing of household wastes.

Cooperation in keeping surroundings attractive, safe, and
sanitary.

A. Sharing in use and care of

Bathing facilities.
Food preparation area.
Eating area.

Living area.

Sleeping area.
Recreation area.

oo S~ L o

Beauty, safety, and sanitation as values involved in home
surroundings.

MANAGING PERSONAL RESOURCES

Meaning of personal resources.

A: Human,

B. Material.

Meaning and purpose of management.
Choice-making as part of management.
A. TFactors which influence choices.

B. Steps in choice-making.

5Coordinate with studies in health.
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IV. Management of time and energy for study, play and
family activities.

A. Importance of managing time and energy.

B. Time for study, play, home responsibilities, and
family activities.

1. Analysis of time and energy requirements for routine
activities.
2. Analysis of time and energy requirements for study. :
3. Analysis of time and energy requirements for play ]
and family activities.
4. Development and use of time plans.

: C. Balance in use of mental and physical energy.
1. Types of fatigue.

2. Influence of attitudes on fatigue.

r V. Management of personal funds. ' ;
A. Influences on buying practices. \

1. Personal needs, wants, values and goals.
2. Emotions and status symbols.

5 3. Advertising and consumer information.

4., Availability of funds.

P S S PO

B. Factors influencing price.

1. Quality of product. *
2. Availability of product.

3. Type of store.

4. Method of payment.

C. Record keeping in the management of funds.
1. As a basis for planning. a
2. As a means of evaluation.
VI. Use of other resources to reach goals.

A. Human.

1. Personal capabilities: knowledge, skills, talents.
2. Capabilities of other people.

6Coordinate with personal hygiene studies-




UNIT VII.

I.

II.

III.

Iv.

B'
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Material.

1. Goods and property.
2. Community facilities.
3. Natural resources.

HELPING CARE FOR CHILDREN

The child as an unique individual.

A,

Ways in which children develop.

1. Physically.
2. Emotionally.
3. Mentally.
4, Socially.

Individual differences in developmental processes.

1. Rate.
2. Evenness or unevenness.

Influence of developmental processes and environmental
conditions on child's behavior.

Providing for the safety of the child.

A,

Differences in safety problems of different stages
of development.

Safety considerations related to play area and
play materials.

Safety considerations related to sleeping, eating,
bathing, and toileting.

Providing for the physical needs of the child.

A.

Needs to be met (sleeping, resting, eating, clothing,
and toileting).

Differences due to age, sex, health of children.

Interpreting and following directions when caring
for children.

Meeting the emotional needs of the child.

A.
B.

Needs to be met (affection and security).

Differences due to age, tempeiament, health, or special
experiences of children.

Ways of meeting varying emotional needs.
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V. Providing for play in the life of the child.
A. The place of play in the child's life.

B. Selection of play materials based on level of development
and maturity.

1. Opportunity for participation and learning.
’ 2. Suitable size, material, and operation requirements.

C. Other factors in selecting toys and play materials.

1. Safety.

2. Cost.

3. Durability.
4, Portability.
5. Storability.
6. Care.

D. Choice and guidance of outdoor and indoor games.

1. Participation in games as a means of personality
development.

2. Selection to meet developmental needs.

3. Guidance consistent with meeting developmental needs.

S AN

E. Choice and use of stories, verses, songs.

1. Opportunities for learning from stories, verses, songs.
§ 2. Selection for different children.
g 3. Determination of how and when to use.

VI. Providing guidance which aids in a child's development.

A. Positive versus negative approach.

1. Initiation of activities.
2. Diversionary tactics.
3. Prevention rather than cure.

N

B. Empathic ~2pproach.

1. Answering child's questions.
2. Handling misbehavior.
3. Reflecting child's feelings.

A

C. Expecting behavior appropriate to each child's level of

development.
1. Physical.
2. Emotional.
3. Mental.

4. Social.

VII. The roles of family members in the child's development.
A, Providing male and female models.

B. Fulfilling needs in absence of brother, sister, mother,
or father.
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Home Economics Grade 8 Unit Outlines

UNIT I. UNDERSTANDING PERSONAL DEVELOPMENT
I. Concepts of femininity.

II. Feminine responsibilities.
A, As a daughter.
B. As a sister.
C. As a friend.
D. In relationships with boys.
E

. As a citizen.

UNIT II. UNDERSTANDING OTHERS,
I. Concept of friendship and bases of friendship.

II. Understanding other girls.

A. How girls are alike ana different.
B. Sources of difference.

1. Home and family.
2. Ethnic and religious packground.
3. Personal qualities, such as abilities, interests, etc.

III. Understanding boys.

A. How boys and ¢irls differ with respect to physical
development, interests, attitudes, and goals.

B. Sources of these differences.

IV. Understanding parents and other adults.

A. Concept of parenthood and responsibilities of parents
or other adults who care for child needs.

B. Pressures on parents and parent substitutes.

V. Understanding older persons.
A. Older family members, as grandparents and friends.
B, Needs and interests of older persons.

C. Contributions of older persons to the family and
to society.
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UNIT III. OCCUPATIONS RELATED TO HOME ECONOMICS REQUIRING VARYING
LEVELS OF FREPARATION

-
e et e

I. Guidelines for making a vocational decision.

A. Interests and abilities needed. -
1. Physical requirements,
2. Mental health status.
3. Emotional maturity.
4. Degree aud kind of mental abilities.
5. Degree of socialization required.
6. Combinations of interests and abilities.

B. Educational and training requirements.

1. General Education.
2. Employment Education.

High school.

Vocational school.
Technical school.

College.,

Graduate study.

Special courses.

Adult education.
Apprenticeship, internship.
On-the-job training.

H-o00Q Hh® A 0O T o

C. Restrictions in occupations.

1. Requirements for licenses, certificates, union o
or professional affiliations.
2. Special restrictions.

Age.

Marital status.
Dependents.
Experience.

Physical limitations.
f. Appearance. ;

o a0 oo

D. Working conditions.
1. Monetary factors.

Pay scales.
Tips.
Commissions,
Discounts.,
Profit sharing.

o L0 T o
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2. 7Time factors.

a. Working hours.
b. Overtime.
c. Vacation.

Physical activity.

Tools and machines.

Safety factors.

Opportunities for friendship.
Benefits.

~Nooun b w
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Retirement plan.
Pension plan.
Sick leave.
Maternity leave.

o0 T oo

8. Services.

Health provisions.
Counseling.

Meals.

d. Parking provisions.

0O T o

E. Entrance into an occupation.

: 1. Methods used in locating employment.
2. Entrance into occupation on trial basis.

a. Part-time work
b. Summer employment.
c. Apprentice-like opportunities.

II. Relation of home economics to employment of women.

A. Characteristics of women in labor force.

1. Number.

2. Age.

3. Family status.

4. Work patterns.

5. Earnings.

6. Types of occupations held.
7. Race.

B. Family adjustments necessitated by employment of
homemaker.

1. Scheduling of meals.
2. Scheduling of entertaining and relaxation.
3. Changing pattern of responsibilities.

C. Motivations for women working.

1. Need to provide financial support.
2. Wish to improve family standard of living.
3. Interest in work and possession of skills.
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. Attitudes and expectations of husband.
. Desire for personal satisfaction.

. Desire to make contribution to society.
. Escape from home responsibilities.

. Desire for independence.

O ~NoyU

Factors which influence a girl's vocational plans.

1. Marriage.
2, Expectations of husband.

Changes affecting employment of women.

. Shift of family to producing unit.

. Early marriage and parenthood.

. Agencies to care for children.

. Development of labor-saving equipment and products.
. Increase in opportunity for education.

. Increase in job opportunity.

ot~

Changes in status of women.

1. More job openings.

2. Comparable salary with men.
3. Less restrictive dress codes.
4, Opportunity for advancement.

Roles of women.

1. Assume multiple roles.
2. Increased emphasis on role as wage earner.
3. Less differentiation between roles of men and women.

Contribution of home economics in preparing women
for varied roles.

1. Educates for establishing a satisfying personal
and family life.

. Provides knowledge and skill for wage earning.

. Offers training at all levels of aspiration.

. Helps in managing work at home and on the job.

. Provides for creative and leisure time activities.

Ul S W N

Occupations requiring home economics knowledges
and skills.

1. Occupations requiring high school training.

2. Occupations requiring poust-high school or
professional education.

3. Location of jobs requiring home economics
knowledge and skill..

4. Job clusters within areas of home economics.

a. Care and guidance of children.

b. Food management, production, and services.

c. Home and industrial management and supporting
services.

N T
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d. Home furnishings, equipment, and services.
e. Clothing management, production, and services,
f. Combination of areas and other related occupations.

UNIT IV. SELECTING AND CARING FOR PERSONAL CLOTHING

I. Value considerations with respect to clothing.
Self-confidence and security.
Relationships.

Economy.

R ST g P P P G NPT 7 NPT e

Beauty.

Status, prestige. :
Comforv.

Modesty.

o >SRN e L £ B <> B « BN o T « - - 5

Fashion.
4 II. Relationship between dress and behavior.

IITI. Other considerations in selecting clothing.

B S o Y

Personal clothing needs and wants.
Clothing needs of other family members.
Money available.

Shopping facilities available.

Activities and occasions affecting clothing needs.

"Way of life."

QO =H M O o w »

Personal coloring, size, and shape.

Clothing inventory.

|
b
.

L IV. Quality factors in selecting.

A. Dresses.

B. Slips.

C. Panties and bras.
D. Hosiery.

E. Slacks.

F.

Shoes.
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UNIT V.

I.

II.

III.
IV.
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Care of personal clothing.

A.

B.

C.

Daily care.

S =
.
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Hanging up.

Brushing.

Washing.

Examining and eliminating spots and stains.
Wiping or brushing shoes.

Planning for tomorrow.

Weekly care.

Laundry and/or handwashing.

Spot removal.

Mending.

Ironing and pressing.

Caring for shoes (cleaning, polishing, and
repairing).

Accessory care (scarves, gloves, purse, jewelry).

Other care needed.

1.
2.
3.

Storage for long periods.
Dry-cleaning.
Inventory of clothing no longer useable by self.

a. Altering and repairing.
b. Giving to others.

USE OF PERSONAL LEISURE

Definition of leisure.

Ways in which leisure is used and examples of each, in
terms of activities carried out alone, with friends,
or with family.

Ao

Self-improvement (physically, mentally, emotionally,
socially).

Service to others.

Entertainment.

Other.

Coustructive and destructive use of leisure.

Use of entertainment media.

A.

B.

Analysis of television and radio programs, movies,
magazines, records.

Criteria for evaluation of leisure time offerings of
mass media.




-925-

UNIT VI, COMMUNICATION IN SOCIAL SITUATIONS

I. The social occasion as an opportunity for communication
of friendly, gracious feelings.

II. Entertaining at aome.

A. Family relationships developed by special recognition
of occasions.

Birthdays.
Holidays.
Reunions.
Weddings.
. Christenings.

Ut~ W N

B. Factors to consider in planning for social occasions.

Attitude toward others expressed in manners.
Conversation.

Determination of responsibilities of those involved.
Invitations.l

Entertainment.

Food and service.

oLt S~ N

C. Places to entertain in the home.

Living room.

Kitchen.

Dining area.

Girl's own room or room she shares.
Yard, porch, patio.

., Recreation or family room.
Basement.

N oyt SN

r D. Types of entertaimment for family or friends. :

. Evening refreshments.
. After-the-game parties.
. Breakfasts or brunches.
. Buffet meals.
. Dinner parties.

1
2
] 3
4
5

Luncheons.

Receptions.

Slumber parties.
. Teas, coffees,
10. "Stand up" parties where guests prepare food as
part of the entertainment.

6
7
8
9
0

1May be coordinated with studies in English classes.
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Home Economics Grade 9 Unit Qutlines

UNIT I. DEVELOPING UNDERSTANDING OF SELF AND OTHERS

I. Roles of the teenage girl.

A.
B.

C.
D.

The concept of

"roles."

Variety of roles.

1.
2.
3.
4,

Member of family of origin--daughter, sister, etc.
Friend.
Student.
Citizen.

Role responsibilities.

Role conflicts.

II. Basic human needs of self and others.

A.

Physical needs.

1.
2.
3.

4.

Identification of needs.

Ways of meeting needs in own and other cultures.
Problems associated with difficulty in meeting
physical needs.

Variations at different periods in life cycle.

Emotional--social needs.

1
2.
3.
4

o N
L] *

Identification of needs.

Ways of meeting needs in our own and other cultures.

Variations at different periods in life cycle.
Problems associatéd with difficulties in meeting
needs.

Long-range effects if needs are not met.
Personal responsibility with respect to meeting
needs of self and others.

Mental needs.

1.

(%)

Identification of needs for knowledge and
understanding.

Ways of meeting needs.

Problems associated with meeting mental needs.
Meeting own mental needs and helping others
meet their needs.
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III.

UNIT II.

I.

II.

III.

IV.
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Communication, verbal and nonverbal.
A, Definitions of communication, verbal and nonverbal.
B. Communication as a major factor in relationships.

C. Verbal communication.

1. Methods.
2. Content.
3. Voice.

4., Means of improving.
D. Nonverbal communication.

1. Means expression, posture of head and body, touch,
gestures, dress, cosmetics, home furnishings, use
of time and space.

E. Developing ability to communicate more effectively.

PERSONAL STANDARDS OF CONDUCT.
Definition of personal standards of conduct.
Reasons for developing personal standards of conduct.

Cultural and subcultural influences.

A. Comparison of standards of conduct in our culture
in past and present.

B. Comparison of standards of conduct in different
subcultures in America.

Value bases for development of personal standards
of conduct.

A. Definition of values.
B. Recognizing personal values.
C. Origin of personal values.
D. Nature of values.
1. Expression of values.
2. Difficulty in recognizing.
3. Difficulty in changing values.
4., Conflicting values within oneself and

with others.
5. Weighing values in making choices.

E. Religious values as a base for personal standards
of conduct.

1. Differences in religions and interpretations.
2. Changes in religion as related to changes in
values.

\x.
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3. Results of having religion as base for values. '
4. Efforts of religious institutions to help individuals
in terms of personal standards of conduct.

Status as value base for personal standards of conduct.

1. Definition of status.

2. Examples that show how status as 4 value
determine conduct.

3. Reasons for status as value base.

a. Basic need for recognition, participation,
acceptance.

b. "Symbolic' value.

c. Importance of status at different stages
of life.

4. Significance of status as value in different
subcultures.

Health as value base for personal standards of conduct.

1. Distinguishing between real and "symbolic' values.

9. Research data on effects of alcohol, tobacco, drugs
as related to health and conduct.

3. Diseases--including venereal disease among
teenagers. o

Conformity as value base for personal standards of
conduct.

1. Definition and explanation of conformity.
9. TPossible reasons for felt need for conformity.

a. Sense of identity with group other than family.
b. Fear of deviancy.

. Conformity at different stages of life.
. Conformity in different subcultures.

. Influence of advertising on conformity.
. Overconforming.

ot &~ W

Unconventionality as value base for standards of conduct.

1. Definition and examples.

2. Bases for conventions.

3. Bases for unconventionality.

4. Theories about unconventionality of adolescents
and youth.

Responsibility as value base for standards of conduct.

Definition and explanation of responsibility.
Differences in mature responsibility and assumed duty.
Examples of responsibility in various subcultures.
Responsibility to oneself.

Responsibility to others.

>N e
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UNIT III. BECOMING AN ATTRACTIVE WOMAN.

I. Personal Grooming.
A. Concept of "good grooming."

B. Cultural differences with respect to personal
grooming.

] C. History of emphasis on appearance of women
throcughout ages.

l D. Value bases for personal grooming.

1. Human relations.

2. Health.

; 3, Self-respect.

4., Career or job success.

E. Grooming routines for teenagers.

1. Care of skin, hair, nails, body (depending on
needs of students).
] 2. Collection and care of grooming aids.

a. Cosmetics and consumer protection laws.

3. Special grooming problems.

II. Other influences on personal appearance.

A. Posture, sitting, standing, and moving.

B. Mannerisms.
C. Health habits with respect to

1. Sleep and rest.
' 2. Diet.

] 3. Cleanliness.

4. Exercise.

) IIT. Enhancing appearance through clothing selection.
A. Attitudes and values relating to clothing.
: B. Art principles applied to selection of clothing.

1. Balance.

2. Proportion.

3. Emphasis.

4, Rhythm.

5. Harmony and unity.

C. Personality considerations in clothing selection.
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UNIT IV. CONSUMER BUYING OF CLOTHING.

I. Wardrobe planning.

A.

"Needs" versus "wants'" in waking wardrobe decisions.

1. Place of clothing in hierarchy of values.

2. Personal wardrobe needs in relation to wardrobe
of other family members.

3. Consequences of impulsive buying or planned
purchases.

4. What to buy in terms of coordinating color,
texture, line and design in wardrobe.

Resources to consider.

Clothes on hand.

Money--personal and family.
Skills--construction and buymanship.
Care and storage facilities.
Potential gifts.

W~ w N

Quality needs in clothing for various activities
and occasions.

Work and/or school.

Public appearances other than above.
Infrequent use--party or special occasion.
Recreation and re’.axation activities.

O PN

onsiderations fotr year-round wear.

1. Outdoor climate.
2. Air-conditioned indoor climate.

II1. Decisions in the market place.

A,

B.
C.
D.

Motivation and pressures for purchase.

Advertising.

Peer acceptance.

Prestige c¢f brands or stores.
Sales personnel.

New fads or fashions.

. Need--real or assumed.

ot BN

Cost of item in relation to resources aand to need.
Fit and becomingness.

Integration into wardrobe.

III. Shopping practices in buying clothing and accessories.

A,

Using consumer information to irvestigate before
buying.

1. Advertisements.

2. Analyses of products by testing agencies.
3. Informative labeling.

4, Brand names and seals of approval.

L e AN ke e wh e VB EAIaR e heh — L
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B. Use of '"sales."

1. Knowing typical price levels.
2. Awareness of types of merchandise promoted.

a. Regular stock.
b. Special order.
c. Irregulars or seconds.
d. Broken sizes.

3. Decisions about when to shop at a sale.

C. Advantages and limitations of various places to buy.

1. Department store.
2. Speciality shop.
3. Discount house.
; 4L, Mail order house.
‘ 5. Ciothing exchange, rummage sale or second-hand store.
: D. Advantages and limitations of various methods of
payment.
1. Cash.
: 2., Charge.
: 3. Installment.
4, Lay-away.

E. Consumer responsibility to the seller.

1. Courtesies in handling and trying on merchandise.
2. Understanding privileges and policies in relation
. to approvals and returns.

E 3. Keeping communication open.

a. Asking pertinent questions to get product
information.

{ b. Providing pertinent facts about size,

color, quality desired, etc.

4. Showing appreciation for good service.
Making justifiable complaints.

w

UNIT V. PERSONAL NUTRITION.

1. Importance of nutrition in relation to personal appearance.
(Introduced in Grade 7: related concepts further
developed in Grade 9.)

A. Nutritional effects on vitality and strength.

B. Appearance of skin, hair, teeth, eyes, and nails
as related to unit.

II. Importance of nutrition in relation to later roles in
life.

A. Relation of diet of young girl to later pregnancies
and childbirth.
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B. Food habits.

1. The relationship of today'’s food preferences
and habits to patterns for future family.
2. Advantages of eating a variety of foods.

a. Social situations.

b. Special diets.

c. Different countries and cultures. ,
d, Fun and creativity. ]
e. Economies in spending.

III. Cultural and scientific influences on food.

A. Cultural differences in relation to intake. J

. Time and frequency of meals, snacks, etc.
. Type of food for specific meals.

Ways of preparing foods.

. Standards for appearance and taste.

. Values associated with eating.

e P E e b e Al Bme et o aSn e
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B. Technological and regulatory considerations.

Ao b s Sy o

1. Nutritional research and changes in recommended
intake.

. 2. Influence of new equipment and methods for
processing, packaging and merchandising food.

3. Conditions affecting safety of food for
consumption,

4. Natural foods versus dietary enrichments,
supplements, and substitutes.

IV, Special dietary considerations.
A. 1In relation to weight gain or 1loss.

1. Importance of diet, i.e., total nutrient intake
and eating patterns; total nutrient intake and
fad diets.

Importance of medical advice.

Bone structure.

Caloric needs.

Exercise and activity.

Role of glands.

Psychological factors.

Inherited factors.

Cultural differences in values with respect

to woman's figure and weight.

O 00~ oy BN

B. In relation to illness.

) .o oSast L1
1. Psychological factq;ﬁ.mhg Fmsf L€
2. Folluwing professiona% deiggg
a. Diets to accommodate deficient body
functions~--permanent or temporary.
b. Diets to supplement inadequate nutritional
intake.
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V. Planning and preparing quick nutritious meals.

3 A. Considerations.

Nutritional needs of people to be fed.
Resources available, money, time, energy,
skills, equipment.

Appearance, color, flavor, and texture of
food combinations.

Manner of serving.

B. Use of meal patterns.

1. Definition of "meal" and "meal pattern."
, 2. Function of meal patterns.
; 3. Differences in meal patterns.
a. Cultural--nationality, rural, urban,
suburban.
b. Family composition and activities.
4. Traditional meal patterns.
a. Breakfast.
b. Brunch.
1 c. Lunch or supper.
‘ d. Dinner.
e. Snacks or refreshments.
( C. Steps in meal management. ..
1. Planning--menu, marketing, preparation schedule,
serving and cleanup.
; 2. Preparation.
g 3. Serving.
F 4, Cleanup and evaluation.

UNIT VI. USING PERSONAL LEISURE.

, I. Concepts of leisure,

related to time.

"Free" time, nothing to do.

"Time off" from work, employment, school, or
home responsibility.

"Discretionary" time, block of unoccupied time
when one is free to use it as he chooses.

related to work.

Need for a change of pace.
Need for re-creation, for compensatoiy
activities to balance work.
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an attitude.

Time to ''use'" or time to "kill."

As freedom and opportunity '"for!* rather than
freedom "from" activities.

a way of life.

Keeping oneself unencumbered by obligations
of schedule.

Freedom from meeting demands of existence.

II. Influences on use of leisure.

A,

Goals.

1. Conditioned by values of self, peer group, and
family.

2. Conditivned by commercialism and advertising.

Time available.

1. Frequency of leisure periods.

2. Amount of time, in any one period and total
time per day, week, month, or year.

3. Variations due to type of work and age of person.

Other resources.

1. Within self.

2, At home.

3. In immediate or larger community.

Policies and programs of local and/or national
organizations.

III. Building leisure skills.

A,

Considerations of balance.

1.
2.
3.

4.
5.

For time alone and time with others.

For short periods and for extended periods of time.
For various types of personal development, physical,
mental, emotional, social, and for service to
others,

For present use and probable future use.

Developing and using a variety of resources.

Analysis of leisure activities,

1.
2.
3.
4

Developmental.
Sociai.
Service,
Creative.
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C. Planning for leisure opportunities in relation
to plans for

. Money.

Food.

Clothing.

Housing.

Own schedule.,

. Utilizing various media, TV, movies, etc.

oW N

NOTE: (In our work-oriented culture, we tend to think of leisure as a
vacuum to be filled rather than offering opportunities for personal
development and service. The purpose of this section is to help the student
understand the concept of leisure and values related to its use. Tech-
niques of analyzing the offering of the mass media for their content and
possible effects may be discussed.)

o ea s idad

v £ pte N e

bt e s ey b s s el e ta




-36-

Home Economics Grade 10 Unit Outlines

UNIT I. LOOKING FORWARD TO MARRIAGE AND/OR A JOB OR CAREER.

I. Examining adult living.

A. Areas of adult responsibility.

Personal.
Occupational.
Marriage and family.
Citizership.

social setting for today's adult living.

Socio-economic changes related to industrialization.

(o PR @ T © i 1

e.

Commercial and industrial expansion.
Specialization.

Urbanization and suburbanization.
Improvements in transportation and
communication.

Prosperity and affluence.

Socio-economic changes related to scientific and
technological advances.

Fh® AL 0O O D

g.

Knowledge expansion.

Exploitation of human and material resources.

Automation.

Obsolescense of jobs, skills, and products.
Educational opportunities.

Prosperity and affluence.

Shrinkage of world and space.

C. Trends which affect adult responsibility.

1.

Population trends.

a.
b.
c.

Population explosion,

Population control.

Increase in proportion of the aging and
young in the population.

Labor force trends.

a.
b.

c.
d.

Increase in size of labor force.
Increase in proportion of women and of
married women in the labor force.

Increase in demand for skilled, trained workers.

Decrease in demand for unskilled workers.

Mobility trends.

a.
b.
c.

Greater geographic mobility.
Greater job mobility.
Greater social mobility.

-
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Trends in work and leisure life.

a. Shorter work week.
b. More leisure time.
c. Earlier retirement.

Trends in ‘personal and family life.

Earlier marriages, earlier parenthood.
Lowered household production.

Increased family consumption.

Higher standard of living.

Faster pace of living.

Increased use of labor-saving equipment
and products.

g. Easier credit.

h. Greater dependence on public service.

HFh O A0 T D

Movement toward greater and equal opportunity for all.

a. New public attitudes (family planning, housing).
b. Social security (legislation) and federal aid,
c. Expanded educational opportunities.

d. Greater freedom of choice.

Adult problems resulting from changes.

o~NoyUu B LN
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Increased wants.

Increased mental illness.

Increased divorce.

Increased juvenile delinquency and crime.
Unemployment of unskilled workers.
Increased competition for jobs.

Difficulties in management of time, money, and energy.

Shifted responsibilities.
Altered and confused roles.

Status of women in the population.

1.

2.
3.
4

Single person, with or without dependents.
Married person, with or without dependents.
Widow, with or without dependents.

Divorced or separated person, with or without
dependents.

Characteristics of women in the labor force.

(o QG IS R UUR WL
* ® * ® ¢ ®

Proportion of total.

Composition according to family status.
Age.

Types of occupations.

Work patterns.

Income.

|
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G. Prospects for employed women. . j

More women in the labor force.

Longer period of employment.

Higher skill and training requirements.

Increase in service-type occupations. .
Less discrimination because of sex or race.

Periodic retraining to adjust to labor demands.

Shorter work week.

N oS LN

H. Factors affecting women's decisions when to combine
marriage with employment or community service.

Present and future economic needs.

Individual needs of family members.

Care of children during working hours.
Management of household responsibilities.
Attitudes of husband and family.

Personal rewards of work or volunteer service.
Availability of jobs, transportation, household
services.

8. Earning power.

9. Family values.

10. Stage of family life cycle.

~Nowuvpes LW NP

I. Advantages of general education for women at high .
school and post-high school levels.

1. Provides abilities for responsible citizenship.
2, Contributes to enrichment of family life.

3. Widens horizons for personal development.

: 4. Improves qualifications for employment.

J. Benefits of wage-earning preparation for women.

T I T ST v Y

Provides abilities for support of self and/or others.
Helps when supplementary family income is needed.
Adds security during family emergencies.

Provides a means for contributing to society.

Aids in achieving personal satisfaction.

U~ LN

Preparing for adult living.
A. Evaluation of personal goals.

1. Recognition of aspirations.
2., Identification of values.
3. Realistic examination of future prospects. .

B. Appraisal of available resources.

1. Finances.

2. Personal qualities. (See 7th-grade outline,
ILLINOIS TEACHER, 1967-68, 11, 259-265.)
Other people.

4., Educational opportunities.

(%)




a.
b.
c,
d
e
£

-39-

High school.

College.

Vocational and technical schools.

Company and government training programs.
Adult courses.

Independent study.

5. Occupational opportunities.

a
b.
c
d

Industries.

Commercial establishments.
Institutions.

Private homes.

6. Opportunities for volunteer service.

je

HS'0Q RO QOO T D

Church groups.

School organizations.

Women's clubs.

Charities and welfare agencies.
Hospitals.

Rest homes.

Children's homes.

Political organizations.

Community govermnment and development committees.

Others.

C. Planning the use of resources to attain goals.

1. Pursuing education.
2. Getting married or remaining single.
3. Selecting living accommodations.

oL O T o

Sharing housing with others.

Type and quality of housing needed.

Location of housing.

Cost of housing.

Household services and furnishings required.

4. Choosing transportation.

a.
b.
c.

Use of public facilities.
Sharing with others.

Buying a car, arranging for insurance and upkeep.

5. Selecting group affiliations.

Hh® 0O T O

Social.
Religious.
Fraternal.
Service.

Special interest.
Professional.

e e ey
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6. Assembling work credentials.

a, Social security number.

b. Birth certificate.

c. Work permit.

d. Diploma, degree, certificate, license.

e. Professional or union memberships.

f. Papers concerning naturalization, security
clearance, military service.

g. Resume of qualifications, training, and
experience.

h., Letters of reference.

i. Samples of work.

j. Photograph.

7. Locating job leads or opportunities for volunteer
service.

, 2

a. Personal contacts with friends, relatives, others.

b. School counselors and placement officers.

c. Bulletin boards at schools, counseling services,
agencies.

d. Organizations, institutions, volunteer bureaus.

e. Businesses, industrial concerns.

f. Classified ads and news articles in newspapers,
trade, professional, and other publications.

g. Community and state employment offices and
other agencies.

h. Private employment agencies.

i. Letters of inquiry.

o

8. Applying for a job.

a. Application forms.
b. Letters of application.

9. Interviewing for a job.

a. Arrangements.

b. Business etiquette.
c. Appearance.

d. Attitudes.

D. Achieving goals.,

1. Satisfying relationships with family, friends,
and co-workers.

Skill in work at home or on the job.

Material rewards.

Advancement in position and pay.

Self-respect.

Personal fulfillment.

Contributions to others.,

N oy BN




ST R SRR TR R e R S

UNIT II.

I.
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BECOMING A MATURE WOMAN.,

Maturity.

A, Definition.

B. Aspects.
1. Physical,
2. Intellectual (mental).
3. Emotional.
4. Social.
5. Philosophical.

C. Discriminating between mature and immature behavior.

D. Continuing development toward maturity in all aspects.

1.
2.

Ways of developing.
Sources of help.

E. Maturity in relation to

1.

2.
3.
4.

Responsibility to self and others (individual
persons and society).

Communication.

Sexuality.

Relationships with others.

F. Further exploration of qualities of mature living.

1.

Healthy and mature attitudes.

a. Objectivity.
b. Emotional stability.

(1) Sense of proportion.
(2) Habits.

Adequate outlets for energy, feelings.
Personal philosophy of life based on value con-
siderations.

G. Steps in mature behavior.

1.

2.

Consideration of goals in terms of values of self
and "significant others."

Consideration of steps which must be taken to
attain goals.

Analysis of probable consequences of possible
courses of action.

Recognition that there is dissonance in any

ma jor decision.

Making decision without undue frustration and
accepting consequences.
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II. Evaluation of own level of maturity.

A. Determining level with respect to the various
aspects of maturity.

Physical. 3
Intellectual. ]
Emotional.
Social.
Philosophical.

wvt B~ LN

B. Reasons for own status with respect to maturity.

C. Personal goals with respect to developing as a g
mature woman. :

1. Determination of goals. %
2. Planning for their achievement. ‘

a. Sources of help.
b. Role of self-discipline.
III. Developing sensitivity to needs of others.

A, Areas of need (review, see outline for Unit I,
ninth grade).

B. Sensitivity through verbal and nonverbal .
communication.
IV. Improving communication skills. i
A. Meaning of communication, verbal and nonverkal -z

(see outliua, Unit I, Grade 9).

B. Importance of communication in family life, in
friendships.

C. Ways of keeping lines of communication open.
D. Problems in communication.

1 Problems of semantics.

2. Problems with respect to frame of reference.

3. Problems across generations.

4 Problems in man-woman communication and cultural
bases.

E. Determining personal goals with respect to improved
ability to communicate.

YUNIT III. UNDERSTANDING AND CARING FOR CHILDREN.

I. Development of self-understanding through understanding
children.

A. Increase in self-identity.

B. Growth in self-understanding based on knowledge of
and interaction with children.
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II. Development of children.

A,

Aspects of development.
1. Physical development.

a. Growth, changes in proportion.
b. Coordination, manipulation, locomotion.
c. Hunger, thirst, activities, rest.

2. Mental development.

a. Native capacity.
b. Acquisition and application of knowledge
through interaction with environment.

3. Emotional-social development.

a Love.

b. Affection.

c Security.

d. Relationships.

Rate and sequence of development.

1. Continuous, irreversible process.
2. Uniqueness or individual patterns.

Influence of environment on development.

1. Sensitivity to surroundings.
2. Imitation.
3. Interaction with expanding environment.

III. Caring for children.

A,

Obligations to parents and children.

Following established proceduresz.
Meeting needs.

Guiding behavior.

Providing for safety.

Providing for development.

(O, WU LI

Attitudes toward children.

1. Interest in children.

2. Friendliness, affection.

3. Empathy.

4. Appreciation of children as individuals.

Meeting basic needs through supervised play activities.

1. Importance of play in learning.

a. Free play.
b. Guided play.




A
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2. Selection of materials and equipment for y

Large muscle activity.

Small muscle activity.

Sensory experience. .
Imaginative play.

Dramatic play.

Expanding interests.

Social interaction.

0Q rHh® O O T

3. Guidance.

a. Understanding behavior and its causes.

Positive and negative techniques.

c. Effects of methods, actions, attitudes on
development.

o

UNIT IV, PLANNING AND PREPARING SIMPLE MEALS.

I. Considerations in planning family meals (in part,
12view of ninth-grade content).

A. Facilities for eating away from home and family
preference with respect to 'eating out."

B. Family members.

Numbers and ages.

Likes and dislikes.

Activities,

Health factors and special requirements.
Skills in food preparation.

Values related to food.

Family customs and traditions.

Ethnic and religious backgr. und of family.
Time available for food preparation.

oo~~~ &~

Family's "way of life."
Amount of money budgeted for food.
Equipment available for food preparation and service.

Nutrition.

@ = I g G

Availability of foods.

II. Meeting nutritional needs of family members.
A. Regularity of fool intake.
B. Nutritional needs.

1. Recommended allowances.
2. Factors affecting needs:s age, sex, activity,
state of health. -
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. . III. Nutrient classes.
A, Proteins.
1. Definition and identification of rich sources.

- S a. Complete.
. b. Trcomplete.

2. Functions in the body.
3. Selection for optimum quality.
4., Preparation (meat or egg preparation).

B. Fats.

1. Types and rich sources.
2. Functions in the body.
3. Selection. ;
4. Use of fat in preparation of food (for examples :

in vegetable and meat preparation). :

C. Carbohydrates.
1. Definition and identification of rich sources.

a. Sugar.
b. Starch.

N

° Functions in the body.
Selection.
4. Preparation to aid starch digestibility (for

example, in cereal and vegetable preparation).

W
>

. f D. Vitamins.

1. Definition and identification of rich sources.

a. Water soluble (thiamine, riboflavin, niacin, other
members of B complex, ascorbic acid).
b. Fat soluble (A, D, E, and K).

2. Functions in the body.

3. Selection.

4. Preparation to conserve (vegetable and fruit
preparation).

V. Management in food selection, preparation, and. storage.

A, Planning for variety and attractiveness in food
combinations (in part, review of content, grades 7 and 9).

1. Color.

2. Texture.

3. Shape.

4, Flavor.

5. Temperature.
6. Form.

7. Preparatici,
8. Nutrient.
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B. Saving time and energy.
1. Choice of menu.

a. Forms of foods selected.
b. Methods of preparation.
c. Way meal is served.

2. Organization of work.
a. Equipment and supplies.

- .. (1) Use.
(2) Storage.

b. Making a market order.
c. Planning a time and work schedule.

3. Work habits.

a. Posture and motions.
b. Dovetailed tasks and shortcuts.
c. Condition of surroundings.

(1) Work surfaces.
(2) Cleanup during process.

C. Shopping for food.

1. Use of a market order.

a. Form.
b. Quality.
c. Quantity.

2. Where and when to buy.
3. Labels and their use.

D. Home storage of food in relation to keeping qualities.

‘ 1. Expediency.
i 3 2. Location (temperature).
3. Type of container or covering.

V. Planning and preparing simple family meals--the day's
dietary for families of varied makeup.

UNIT V. PERSONAL CLOTHING (may be omitted). (With emphasis on
care and repair.)
I. Usz2 of the sewing machine.
A. Setting up and closing machine.

' 3 B. Sitting at the machine--posture and bodily set.
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Operating the machine.

1. Treadle (depending upon situation).
2. Electric.

a. Knee control.
b. Foot control.

Threading the machine.

Starting and stopping machine.

Guiding the fabric under the presser “oot.
Testing and adjusting machine stitching.

1. Thread color, size, and texture.
2. Length of stitch.
3. Tension.

Fastening machine stitching.

1. Backstitching.
2. Lapping.
3. Tying a square knot.

Care of machine.

1. Changing needle.
2. Diagnosing common stitch irregularities.
3. Cleaning and lubricating.

of needle and thread.

Needle.

1. Typce.
2. Size.
3. Threading.

Thread.

1. Color, size, texture.
2. Length.
3. Knotting.

Position of needle, thread, and thimble during
hand sewing.

Position of fabric or garment during hand sewing.

Permanent hand sewing (running stitch, backstitch,
combination stitch).

Fastening a line of permanent hand sewing.
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III. Use of sewing machine or hand stitching in repairing
broken seams.

IV. Hemming.

A. Determining becoming length for skirt.

1. Build, including size and shape of legs.
2. Age.

3. Height of heels worn.

4. Prevailing fashion.

B. Measuring so that hem line is parallel to floor.
C: Establishing hem line crease.
D. Determining width of hem.

1. Weight of fabric.
2. Style of skirt.

E. Adjusting upper hem edge to fit skirt at point
where hand stitched together.

F. Choosing finish for upper hem edge.

1. Weight of fabric.
2. Amount fabric ravels.
3. Alternatives.

Folded under.

Folded under and machine stitched.
Seam binding.

d. Pinked and machine stitched.

0 T o

G. Preparation of seams in hem.

1. To distribute bulk.
2, On edge of pleat.
3. Catch stitch.

4, Invisible stitch.

V. Attaching fastenings.

A. Types and uses for each.

1. Button and buttonhcle.

2., Button and loop.

3. Hook and straight or rouni eye.
4. Snaps.

; B. Determining size, type, and color of each fastener.

C. Repairing garment if damaged in area of fasterner
location.




VI.

VII.
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D. Attaching fastener.
1. Button.
a. With a shank.

(1) Purpose.
(2) Self-shank.
(3) Thread shank.

b. Without a shank.
2, Thread loop.

a. Position.
b. Establishing size.
c. Making the loop.

3. Snap.

a. Location in relation to edge.
b. Overhand stitch.

Ll

4. Hook and eye.
a. Location in relation to edge.
b. - Overhand stitch.
Putting in zippers.
A. Selecting zipper suitable for need.
B. Precautions in removing broken zipper.
C. Establishing length of placket opening.
D. Preparing placket opening.

1. Stitching fastened at both ends.
2. Opening machine-basted.
3. Seam allowance pressed open.

E. Applying zipper.

1. Slot placket (two overlaps with zipper centered
beneath opening).

2. Single overlap placket.

3. Concealed zipper placket.

Other aspects of care (review as needed; see eighth-grade
outline).
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Home Economics Grade 11 Unit OQutlines

UNIT I. MEANING OF HOME AND FAMILY.

I. Concepts of home and family and how they develop
through experience.

II. Concepts of home and family in literature and art.
III. Family roles.

A. Identification.

B. Influences on role concepts.

UNIT II. THE FAMILY AS A SOCIAL INSTITUTION1

I. The family as affected by and as affecting the institutions of
A. Economics.
B. Education.
C. Politics.
D. Religion.
E. Social class system.

II. Other influences on the family (on structure, authority
patterns, ways of solving problems and achieving goals) .

A, Cultural
B. Ethnic.
C. Social conditions.

Technological developments.

. Expanding knowledge in all areas. -
Shrinking world.

. Emergence of new nations and groups.
Space exploration.

wv W N

1Coordinate with social studies.
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Developments in communication and travel.
Urbanization and suburbanization.

Commuting workers.

Explosive population growth in some groups.
Increasing life span.

Emphasis placed upon youthfulness.

Need for reeducation for employment.

Decrease in job opportunities for unskilled workers.
Increase in need for skilled workers.

Increased importance of job preparation.

Increased number of women employed in work force.
Shorter work week; increased leisure.

High rates of juvenile delinquency and mental illness.

Present conditions in family life.

A.

Lessened self-sufficiency and increased dependency upon
outside agencies.

Family-community interaction.

1.

2.

Shared responsibility for meeting individual needs:
education, health, safety, religion and recreation.
Increased importance of affectional functions.

Variety in family patterns.

Early marriage and parenthood.

Geographic mobility of individuals and families.

High divorce rate.

Increasing complexity of roles of family members.

Increasing proportion of employed homemakers.

Family welfare influenced by govermmental decisions
and world tensions.

Increased mechanization in the household.

Abundance of goods and services available.

The family primarily a consuming unit.
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IV. Legal aspects of family life.
A. TFamily's legal responsibilities with respect to children.
B. Laws as reflecting attitudes and values of society.

Marriage.

Divorce.

Family welfare.

Provision and help for families with temporary hardships.
Agencies and institutions assuming obligations

previously met by families.

Ul &N

V. Marriage--legal, social, and religious aspects.

A. Attitudes and values of society toward family life
as reflected in laws.

B. Legal requirements for marriage.
C. Civil authority vested in clergy in United States.
1. Clergy as giving civil and religious sanction over
marriage.
2. Differences in religious faiths with respect to the

marriage ceremony.

; D. Marriage ceremony, transition from engagement to married
life, and social customs related to the ceremony.

E. Mate selection.

1. Free mate selection in the United States in contrast
to methods of many other countries.

2. Variations in acceptance of freedom in mate selection,
social, ethnic, religious factors.

UNIT III. RESPONSIBILITIES OF THE FAMILY.
I. Responsibilities of the family to its members.
A. To children.

1. Contributions of family to meeting physical,
mental, emotional, social needs.
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II. Patterns of adult living.

A. Couple with or without children--the conjugal family.

1. Marriage.

2. Separate place of residence.
+ 3. Self-support.

4. Control of own affairs.

B. Incomplete family.

1. Widow, widower or divorcee with their children.
2. Brothers and sisters who continue to live together.

C. Extended family, one of more than two generations.

1. Joint households.
2. Clustered separate domiciles.

D. Single person.

1. Most adults '"single' at some period in their lives.
2. Opportunity for concentration on career or social
service activities.

. III. Understanding adult roles in the family life cycle.
A. Roles of the young adult.

Student.

Roommate.

Employed person.
Homemaker .

Wife or husband.
Parent.

Community participant.

N oo P

B. Roles of men and women less clearly defined in modern
society, subject to change.

C. Husband-wife role.

. - 1. Adjustments among young married couples.
3 2. Determining new roles as husband and wife.
3. Transferring deepest affection to marriage
partner from parents,
4, Influences of examples in the parental home.
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B, To adults.

1. Contributions of family to meeting basic needs,
especially those of psychological and ewotional
gecurity,

. To agimg members.

1. Present situation with respect to aging
members of family.

2. Meeting needs of aging.

Pesources available to family in meeting its responsibilities.

- A, Community.

111.

B. Governmental.

C. Keligiaus.

Responsibilities of the family to society.

A. PArticipatién in the 1ife cf the comaunity.
B. Ethical use of comrunity Tresources. |

¢. Contributions the family can make to the larger society.

UNIT IV. DEVELOPMENTAL -STAGES OF FAMILY LIFE.

T
-9y

Stages in the family life cycie.l
A. B@ginning‘familyo

‘B. 7Ghi1&§earing stuge.

€. ?amfly:with preschool children.

D. ?émtly'with sghébl\cﬁildren.
E. PFamily with teenagers.

F. PFamily as launching center.
G, Femily in middle years.

H. Aging family.

1Froam writings of Evelyn Duvall and Reuben Hilil.

A randad il a

Akl L

et




II.

T1I.

Patterns of aduit living.

A. Couplu with or without children~-the conjugal fomily.

8.

D.

A.

C.

1. Marxiage.

2. Separate place of residence.
3. Self-support.

4, -Comtrol of own affairs.

Incomiplete family.

1. Widow, widower or divozcee with their children.
2, Brothers @nd sisters who continue to live together.

Extended fgmi1§,.aaa of more than twe generstigns.

1. Joint households.
2. fClustered separate domiciles.

Single person.
1. Most adults “single" at some period ia their lives.

2, Opportunity for concentration on career or social
service activities. »

Understanding adult roles in the family life cycle.

Boles of the young adult.

1, Student.

2. Roommate.

3.. Employed person.

4. Homemsker.,

5. Wife or husband,

6. Parent.

7. Community participant.

Roles éf men- and women less clearly defined in modern
society, subject ro change.

Husband-wife role.

1. Adjustments among young married coupies.

2. Determining new roles as husband and wife.

3. Trapveferring deepest affection to marriage
partner from parents. o

%. Influences of exsmples in the parental home.
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D.

F.

Hememaker 's role.

1.

2.

-

Household management and interpersonal relationships
an factors in the homemsker 's roie.

Enployment of wife as aspect of the homemsker's role.

(a) TFactors involved in the decision to work
outside the home.

(b} Influence of the wife's employment on the
coles of other members in the familiy.

Parent.,

i.

2&

In the childbearing stage, parent responsibilities
include:

(a) Provision of a stable enviromment.

(b) Reconciliation of differences resulting from
varigtion in backgrounds of family members.

(c) Mutugl support in meeting developmental neéds
of family members.

Adjustments required in meeting a succession of
changes in the expanding family.

(a) Acceptance of the parent role.
{(b) Adapting to the needs of the infants and
growing children.

{c) Modifying the role ag children grow and
attain independence.

Husband and wife in the contracting family.

1.

Factors conducive to reaching "countracting family
stage” in early middle years.

(&) Marriage in the teens and early 20s.

(b) Smaller familics.

(¢} TUmmerried sons or daughters meintaining
independent living arrangements.

Factors conducive to reaching "“contracting family
stage” later in the family life cycle.

(a) Delayed parenthood or extended parenthood.
(b) Kemarriage of a widow, widower or divorced peraomn.
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3. Developmental stage in the family life cycle extended by
incregsed life span.

4. New self-conceptions 2nd role behaviors as results of

(a) Physical changes.
(b} Chianges in econcmic atatus.

3. Eaxse in adjustments as e middle-sged couple, facilitatad
by satisfactions gaimed 33 grandparents.

G. Aging couple.

1. Changing attitudes toward opportuni~ies for continuing
growth and development at upper-age ievels.

2, Increased opportunities for cultural and recreational
activities,

(a) Travel.
(b) New recreational interests.
i {c) Intellectual development and emo:iunal interaction.

3. Need for accommodation to changing conditions and
financial circumstances.

{a) Chronic illness.

(b) Dependency.

(c) Lose of spouse.

(d) Changes in living arrangements.

UNIT V. BEGIKNING A NEW FAMILY,

I. Social relatioaships in preparation for merriage.

A. From dating to engagement.l

1. Dating as the usual early stage in & progressive
process leading to warriage.
2. ZPurposes of dating in cur cuiture.

(@) Meeting needs for approval.

(b) Recognition and companicnship.

(¢) Preparing for the give and take of marriage.

(d) Becoming better acquainted a5 a basis for
determining whether or not to merry.

{e) Helping develop standards relstive to what is
degirable in a mate,

lsee Ninth Grade Unit, Extended Relationships. This section may bLe
omitted, depending on student need.




B. Goals of the engagement period.

1. Developing pair unity and identity.

Z. Beooping swtually responsive.

3. Integrating social patterns.

4. Unifying values, interests, and goals.

5. Plaaning in terms of practical decisions concerning
living arrangements, employment, reiatiosships with

] families.

I1. Assuming responsibilities involved in m.arriage.1

A, Establighing a home.

e at ax 44

B, ZXstablishing mutually acceptaile systems for chtaining
and spending money.

C. Developing mutually satisfying ways of carrying on the
work of the home.

D. Establishing mutually satisfying sex relationships.

] E. Establishing systems of intellectual snd emotional
- compunication.

‘ ¥. Developing workable relaticnships with reiatives, friends
and acquaintances.

G. Flanning for children.

H. Establishing an acceptable philosephy of 1life as a coupnie.

I. Establishing mutually acceptable patterns of who dees what
and who i# accountable to whom.

IXI. Meeting sffectional neeids .1z & primary purpose of marriage
and family life.

A. Review of emotional needa.

1. Recognition.

2. Affection.

3. Adeguacy.

4. Self-expression.
5. Empathy.

1pdapted from Duval, Evelyn Millis, Family Development, J. B, Lippincott,
Philade«lphis, 1962, p. 128, ‘
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B. DBeveloping concepts of love.

1. Active aspects of love characterized primarily =s
giving, not receiving.

2. In addition te giving, basic elements of love inciude:
{z) Care.
{b) Responsibility.
{c) Respect.
(d) Knowledge.

3. Increased importance in personal relationships of
husband and wife.

4. Commnicating love and concern.

(a) Verbally.
(b} Non-verbally.

5. Sensitivity to other's needs as an aspect of loving.
IV, Marital adjustments.

V. Resources available for aid in achieving developmental tasks
of marriage.

A. Femily life education in school.
B. Church programs of education.
£. Adult progrems in the community.

DP. Premarital and marital counseling.

E. Literature relating to research and clinicel studies.

UNIT VI. MANAGING A HOME.
I. Meaning of management.
A. Decision-making as the crux of management.

B. What it means to wmauage a home.

ZDeveloped from Fromm, Erich, The Art of Loving, Harper and Row, 1965.




I1.

I1I.

UNIT VII.
1.
1I.

I1I.

VI.

Vii.

Areas of decision-making in family life, for example

A. Family earning an® spending.

B. Place of residence.

C. Children in the family.

D. Use of leizure.

E. Personal relationships.

Influences on decisions.

A. Coals.

B. Values.

C. Standards.

Relationship smong decisions in family life.
Variety and use of resources in solving family problems
and meeting fumily needs.

BECOMING A PARERT.

Responsibilities of parenthood.

The mother role.

The father role.

Sources of information for prospective parents.
Helping the child develop.

A. Physically.

B. Mentally.

C. Emotionally.

Guidance procedures.

Our responsibilities for all children.




Home Economics Grade 12 Unit Outlines

UNIT I. FAMILY FINANCIAL MANAGEMENT.}!
I. Definition and sources of income.
A. Meanipg of income.
B. Types of income.
1. Money.
[ 2. Real.
3. Paychic.
I1. Bases for decisions regarding the use of income.
A. Factors that influence use of income.

Goals. — -
Values.

. Standards.
. Needs and vents.

£SW N e

B. Relationship of family life cycie to needs for and use
of family income.

I1I. Planning for expenditures.
A. Bases for planning.

Record of past expenditures.

Present spending habita.

Cost of living.

Individusl and family needs, wants, goals, values,
standards, and way of life.

5. long-term and short-term needs and goals.

W

B. Developing a workable plan.

1. Flexibility in plan.

2. Quality of control on apcading.

3. MHesna of evaluating pla..

4. Forms for budget and finsncial records.

C. Family cooperstion in planning for spending and record-
keeping.

lAdlpted from Home Economics Education, Homemaking Aapect, Bulletia D7,
Illinois Curriculum Program, Springfield, Illinois, 1966, pp. 133-136.
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D. Planning for use of credit.
1. Kinds of ciedit and advantages and disadvaatages of
each. -
2. Fawmily use of credit.
IV. Establishing a financial security program.
A. Govermmental and business-individual and family.

B. Insurance--types and situations where each might be *
desirable,.

C. Other forms of savings.

1. Purposes of saving.

2. Planaing for saving.

3. Methods of saving.
4. PFactors that influence choice of savings plans.
V. Consumer buying.

A. Responsibilities of the consumer.

B.— Moral and ethical aspects of consumption.

C. Consumer aids.

1. Standards eatablished by legislation and by
governmental agencies.

2. Sources of information about consumer producte.
3. Guarantses,

D. BRole of business and industry.

1. Advertising--role, purposes, analysis.
2. Sales.
3. Trade associations.

UNIT II. HOUSING THE FAMILY AND FURNISHING THE BOHI.z (Specific units in
the home furnishings section may be omitted, depending upon
students' backgrounds end needs.)

I. Sociological and psychclogical aspects of housing.

2Adapted from Home Economics Educstion, Howmemaking Aspect, Bulletin D7,
Illinois Curriculum Program, Springfield, Illinois, 1966, pp. 141-144.

©
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Social problems related to housirg.

1. Housing and delinquency.

2. FRousing and integration. -

3. Bousing snd health.

4, Crowded conditioms. :

5. Changing styles and natursl deterioration.
6. Housing and cultural opportunities.

7. Bousing in a wobile society.

8. World housing problems.

Considerations related to psychological needt._

1. Fscilities for emtertaining.

2. Provisions for privacy. -

3. Iuncentive to return for family gatberings.

4. Aesthetic aspects.

5. Provisions for handicapped.

6. Layout and convenience.

7. Cultural opportunities.

8. Client, architect, and interior decorator
~elationships.

I1. Factors that influence hovsing choices.

A.

B,

E.
F.

G.

Stages in far:ily life cycle.

Size of family and ages of members.

Morey available.

Occupations and interests of family members.

Values of individuals 2nd family as a group.

Anealth status of family members.

Locetion.

Reighbofhaod.

City plan for zoning.

Cqununity services.

Im@ro#eneuts.nnde in aréa, lot, or house.

Ehynical aspects of plot.
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IITI. Furnished or mnfurniahed'types'of housiug.

ESvETar SN -

A. Room.

B. Apartment.

C. House.
- D. Duplex.
E. RoﬁAhoule. )
’E; :ﬁbbile home . |
G. Coépera;tvé'housing unit.

IV. F¥actors to consider iﬁ determining whether to build,
buy, or rent. :

A. Personal and family values, goals, and standards.
B. Amount and stability of income.
C. Retidentiql stability or mobility.
D. State of family in the life cycle.
v. Legal Qﬁd finhnciglAaapectgvaf housing.
A, Eerminology.
B. Bouse financing.

vI. Application of color theories and design principles.

IV S

A. Color in relation to housing and howe furnishing.

B. Design principles applied to housing and home
furnishings.

" VII. MHousehold textiles.

A. Classifications a2nd properties of household textiles.

v

B. Considerations in selecting household textiles,
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VIII. Wall and ceilirg treatments, wiandow treatwments, and floor
- coverings.

A, Factors to consider in choice of main backgrounds.

1, Preseat furnishings.

2. Use of the room.

3. Effect upon adjacent: rooms.

4. Exposure, size, and shape of room.

5. Personalities of people who live in room.
6. Care. ’

7. Cost.

T R D PP

B. Speciil factors affecting choice of floor coverings.

C.. Special factors affecting choice of wall snd ceiling
finishes.

D. Special factors affecting choice of window treatment.
IX. AFutniture. |
A. PFactors affecting furniture selcction.f
1. Socisl and psychological.
2. Construction.

3. Harsony of line, color, and design.
4. -Cost. = 7 :

. b

B. Arrangement. ' ' J
C. Care. 1

X. Major appliances. |

A. EFEactors affecting choice.
1. Eguipwent needs. ,
2. Use and care. 1
3. Prices, guarantees, and servicing.

B. Factors to consider in choosing #pecific equipment.

;i. Decorative accessories. . , _ R

- A. Factors to consider in selocting accezsories.

1; Function. ] :
2. Rarmony with room decoration.
3. Cost.




B. Factors to consider in selecting specific
accessories,

1. Pictures.

2. Llamps.

3. Mitrors. : , * ]
4. Flower containers.
5. Others. ‘

XII. Tableware and decorative table accessories.

A. Factors to consider in selecting tablevsre.

1. Needs for aerving family meals and entertaining.
2. Application of art principles.

3. Cost.

4. Care.

B. PFactors to consider in selecting specific ‘tableware items.
1. Dinnerware. : :
2. Glassware. ‘ |

3. Flatware.:

XIII. Employment opportunities related to housing and home
furnishings. '

UNIT III. PROVIDING FOR FAMILY FOOD NEEDS.> }

sl B i

I. Punctions of food throughout the femily life cycle.
4. Psychological mesning of food.
1. Security and satisfaction through food.
- 2. Sensory enjoyment from food. ‘ S
3. Emotional expression through food. !
B. Social values of food.

1. Building fi-ily patterns and triditions.
2. Developing relations outside the home.

C. Physiological functicns of food (veview).

1. Building and repair of body tissue.

2. Regulating body procosses.

3. Yfroviding work and heat energy,

4. Protecting the body from infection and disease.

3Adapted from Home Economics Education, Homemsking Aspect, Bulletin D7,
Illinois Curriculum Program, Springfield, Illinmois, 1966, pp. 151-153.
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Meeting nutritional needs of individualn throughout the
family life cycle.

A. Daily nutrient reguirements of young adults.

‘B. Fupctions of nutrients.

[ .
C. Sources of nmutrients in foods.

D. Variations and nutrient requirements and wiys of meeting
them.

1. Pregnant and lactating women.
2. Infants.

3. Preschoolers.

4. School-age children.

5. Aging.

Planning and preparing nutritionally adequate meals
snd snacks.

A, Planning meals and snacks to appesl teo different age
groupse.

B. Prepartﬁg food to retain nutrients.
Managing time, energy, and money for meals and anacks.

A. Sssglsing individual or family resources for food.

1. Time,

2. Energy.
3. Money.
4. Skilli.

B. Analyzing cost of food in time, energy, and money.

C. Developing a fbod spending plan consistent with
rescurces.

D. Developing time and work patterns for provision of
food consistent with resourcea.

E. Accommodating variations in resources for food
' throughout the family life cycle.
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V. Eating away from home.
A, Cootainating meals eaten away from home and home.

1. ﬁutritional adequacy.
2. Sensory satisfaction,

B. Customs for eating away from home.

V1. Entertaining with ease,

UNIT IV, PROVIDING FOR FAMILY CLOTHING NEEDS,

1. Significance of clothing.
A. Individuel considerations.

1. Influence of clothing on personality snd
behavior.

2. Needs at various stages of development.
B. Family budget considerations.
1. Clothing a flexible expenditure.

a. Conditioned by varyipgAneeds.
b. Conditioned by resources availabie.

2. Varying expenditures for clothing during
' family life cycle.

I1I. Manazement of clothing..
A. Selection considerstions.

1. Planniag for psychoisgical as well as
- physical needs. '
2. Qualities of fabrics for temporary or long-time
use.
3. Type and tnount of care and storsge needed.
4. Suitability for family's and individusl‘’s way
of life in various indoor and outdoor climates.

. B. Maintenance considerationms. : “ i

1. Provisgions for storage,

2. Methods of care for cleanlineczs.

3. Alterations and repair of various types and by
various services.

4. Posaible outlets for clothing no longgr suitable
for original use.
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UNIT V. MEETING NEEDS OF SICK AND AGING IN THE FAHILY.“

I. Meeting needs of sick family members at home.

A. Conditions nildng home care necessary or desirable
for the mentally or physically ill.

1. Factors in the patieht'a condition.
2. Factors in the femily situation.

B. Planning space and facilities for a sick perscn.

1. Room to facilitate patient's comfort snd care.
2. Furniture and equipment for comfort and esse of care.

a. Adapting home equipwent for sickroox use.
b. Borrowing or renting equipment from cosmunity
sources. - "

3. Methods of caring for the sickroom to &id in patient’s
comfort and care.

C. Providing for care and cumfort of patients.

1. Techniques for patient care.

2. Means of making patients comfortable.

3. Adjustments of family schedules and patterns
to meet patient's needs.

4. Use of volunteer and paid help from the community
to assist in care of patient. ’

D. Peeding sick persons.

1. Pzciors in planning food for sick persons.
2. Diets for different health conditions.

E. Supporting persons in recovering from mental illness.
II. Meeting needs of aging fanilvy-mbets.
A. Mesning of aging.

1. Characteristics of persons in middle life and old age.
2. Developmental tasks of aging persons.

4pdapted from Home Economics Education Syllsbus for a Comprehensive Program,
The University of the State of New York, the State EZducation Departmert,
Bursau of Home Economics Education, Albany, 1964. pp. 95-97, 109-111,
Permission for use is yet to be obtained. ‘
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B. Special needs of aging persons.
1. Bousing.

&, Location of housing to meet social and
psychological needs.
b. PFestures of housing to meet physical needs.

2. Clothing.
a. Features of clothing to sccommodste physical aging.

b. Characteristics of clothing to meet social and .
psychological needs.

3. Nutrition (see Unit III - 11, D, 5).
a. Modification of food practices for changing
physiclogical conditions and nutritive needs.
b. Adjustment of food practices to changes in income.
c. Use of food as creative and social outlets.
4. Frequantrphysical check-ups.

a. Early detection of irregularities.
b. Measures to prevent ilinesses.

5. Activity and association which gives a sense of
vorth, a sense of purpose.

6. Financial nmeds.
C. Contributions familiies can make to aging members.

1. 'Hnierinl contributions.
2. 'Non-material contributions.

D. Values in supporting well-being of aging family ;nnbers.»
1. To the aging.

2. To other family members.
3. To the society.

PP Py

UNIT VI. CONTINUING EDUCATION IN FAMILY LIFE.

I. Need for continuing education inm fuiily life. | B

A. Societal changes bring about changed couditions and
- requirements for individuals and families. :

1. Different life patterns for women and men. -
2. Different employment patterns and opportunities
for women.
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III.

3. KNew requirements for homemaking and management skills.

a. Changes in income bringing increased responsibility
for handling money and credit.

b. Changes in time available for homemaking and ieisure
bringing increased significance to decision-making
concerning allocation of time.

c. New products and services increasing the alternatives _
svailable to families. .

d. Relccation of homes and jobs; living and working in
new situations.

B. Research continuously produces new knowledge with
implications for family life.

1. Characteristics of society which influence
huaan development.

2. Characteristics of family 1ife which influence
human development.

Need for recognizing reliable information in family
1ife education.

A. Bombardeent of the public by mass media with both
reliable and non-reliable information.

B Consequences of using non-reliable infermation.

C. Characteristics of reliable information.
D. Sources of relisble information.

Challenge to family meubers in continuing education in
family life education.

A, Constant reassessment of values and the resources for
achieving them.

B. Building attitudee of inquiry and excitement in learning
in fexily members. ' -
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PRE-EMPLOYMENT UNIT, GRADE 7

Developing Qualities for Friendships and Empioyability
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Introduction

Edvcators have expressed concern because occupational education is
not offered early eanough to reach those students who need it most. It
has been suggested that a realistic concept of work, emphasizing the
need for continued development of salable traits and skills, be intro-
duced early in the elementary school and built upon throughout the
grades. Recently the President's Advisory Council on Vocational Educa-
tion recommended that the concept of vocatioral education be broadened:
"Pre-vocational training should be included within the definition of
vecational education." In line with this thinking, vocational educators
throughout the country are designing curxtcula geared to the needs of
youngsters in early adolescencee

AUnited States Department of Health, Educatxon and Welfare, Cffice
of Bducation. Vocational education, the bridge between man and his

work. Publication 1. Higglights and Recommendations from the General
Report of the Advisory Council on Vocational Education. Washington,

D. C.: USGPO, 1968. P 81.
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: The pre-vocational unit developed for grade 7 was selected for
publication to aid home economics teachers who are in the process of
adopting new employment-related areas for study at the junior high
level. The unit attempts to help students in improving their skills
in human relations snd in cultivating their employment potential.

This seventh grade unit was field-tested at Franklin Junior Righ
School in Champaign, Illinois by Mrs. Connie Sasse. It was discovered
that certain learning experiences were inappropriate and that other
changes should be made. As a result of this trial, there was an exten-
sive revision of the original unit plan. The unit also was evaluated
by Mrs. Mildred Griggs and Mrs., Gail Heidari, junior high school home
economics teachers.

Readers will observe that elements of the unit plan have been
classified according to categories in the taxonomies of educational
objecttveu.s One purpose of classifying is to facilitate communica-
tion, to enable teachers to identify specific levels of learning. It
also stimulates thought in curriculum plannirg and encourages the
selection of a sequence of experiences which are consistent with stated
objectives. Classifying tends to promote teaching toward higher levels
of behavior and provides a check on changes which take place in stucernts.
Some difficulty in assigning objectives, learning experiences, and test
items to appropriate categories was encountered by project workers.

There were differences in interpretation. It is anticipated that readers
will find some inconsistencies and that they will dissgree in certain
instances with the categorizations., It is hoped that they will note
their opinions on the evaluation form provided.

The unit is structured so that teachers may perceive relationships
among the five aspects: objectives, conteut, learning experiences,
teaching aids, and means of evaluation. Objectives, as stated, specify
two dimensions: content and level of behavior. Content, expressed in
terms of conceptual statements or generalizations, is to be "discovered"
or “arrived at" by students as they participate in learning. The learn~
ing experiences are designed to lead to student-drawn generalizations
and are stated in terms of student actions. They are arranged in
sequence so that learning will proceed from lower to higher levels of
behavior. Teachers will need to supply specifice that will enable
students to generalize. Although teachers might prefer not to use all
of the expericnces in their teaching, it is suggested that the general
order be majutained. Additional experiences could be introduced at
various points to enhance the progression of learning. ‘A list of teach-
ing aids appropriate for the various topics is included in each sectionm.

5B, Bloom, M. D. Engelhart, E. Furst, W. H. Hill, & D. Krathwohl.
Taxonomy of Educationai Obiectives, Handbcok 1, Cognitive Donnin. New
"York: David McKsy, 1956.

D. Krathwohl, B. Bloom, & B. B. Masia. Taxonomy of EBducational
Objectives, Handbook IX: Affective Domain. New York: David McKay,
1964, . ‘ ‘ '
_ E. Simpson. The classification of educational objectives. Illinois
Teacher of Home Economics, 1966-67, 10 (4), 110-144.
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Resources are also compiled in appendices and reference lists at the end
of the unit plan. Time limitations prevented previewing all of the filams.
It is hoped that teachers will keep rhi: in mind when they make selectiouns.
Means of evaluation for each set of objectives are included to enable

teachers to have a cumulative check of progress. To aid ia test construction,
ocbjective jitems are included at the end of the unit.

Jverview

The purpose of this unit is to help students grow in awareness of their
resources for developing qualities that contribute to healthy inter-peraonal
relationships and o employability. The material may be used in part, or it
may be adapted for use at the high schoel level in work-orieatation units.

It may supplement the Grade 10 unit: "Lookiuz Forward to Marriage and/or
8 Jeb or Career." '

Major Objectives S

Comprehends that self-knowledge and self-acceptarce are necessary to
healthy inter-persondl relationehips with friends and employers.

Compretends that many personal qualities which contribute to healthy
friendships also contribute o employability.

Comprehends what makes a tentative vocational dgcisien a scind one.

Is _able to use information from self assessment end about vocations
in making sound vocational choices.

S~

Believes in using principles for c¢™ nge in making plans for self-
improvement. 7 ' ' '

Believes in making continuous educational and vocational plans.

Major Generalizations

Wien a pergon has an accurate picture of himself and accepts himself,
he hss a sound basis for becoming a friend and for making himself employsble.

Many qualities which make a person 2 valued friend alsc tend to make
him employsble: physical qualities, psychological resources, social capa-
bilities, habits, interests and special skills, personal values.

Occupations differ in the qualificetions they require for successful
per formence.

There arc socially valuable jobs for a wide range of personal cnptbilitiés.

A sound vocational choice is one in which personal capebilities are consis-
tent with job requirements and opportunities. -

[

s
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Insight into personal capabilities can be sacured through: observa-
tions by teachers, counselors and others; records of attendance, grades,
per formance; tests of schievement. intelligence, abilities, interests,
and pernonality, selif-analysis.

Occupational information is available from counselors, employers,
workers, others; advertisements; public and private employment agencies;
placement offices; and printed materials.

When plans for self-improvemen: are consistent with principies for
initiating change, the chances of ncconplishing rthe imprcvement are
enhanced.

Continuous educational and vocational plans enable s person to take
advantage of educational snd other opportunities for increasing employability.
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Yecognizes that knowing oneself can provide a basis for becoming a friend
421 an employable person. {C-1.31 Knowledge of Generalizations)
i3 _aware that some personal characteristics arz important for both friend-

ulip and smployability. {(A-1.1 Awarencss)

Huats to get an accurate view of own quaiities and characteristics.

{4~1.2 Willingness to Receive)
 CONTENT

When a person has an accurate picture
of himself, he has a basis for becom-
ing a friend.

When a person hcs an sccurate picture
¢f himself, he has a basis for making
himself employable.

Some personal chsracteristics which
make a person & valued friend alsc
tend to meke him an employable pexrson.

TEACHING AIDS

Teacher made or collected case
examples:

--Teenagere who have inaccurate views
of themselves and have trouble
making and keeping friends

-~-Individuvals who lose jobs and carnot
understand why.

LEARNING EXVERIENCES

(This series of learning experiences
serves only to introduce students to
the purpose of the unit and to a few
of the basic ideas in it. The total
unit is designed to develop depth
understanding of these idess.)

1. Examine case examples of teenagers
who do not have accurate views
cf themselves and who cannot
understand vhy others do not
remain friendly with them.

2. -Explain what each teenager
described needs to learn about
himgelf in order tc become a
friend.

3. Examine case examples of indi-
viduals who lose jobs and cannot
understand why. :

4. Explain what these individuals
need to learn about themselves
tc- become employable.

5. JTdentify some characteristics of
people i the case examples which
seem o make tnem lose friends and
jobs and state the opposite
characteristic which could help
them keep friends and jobs.

6. State in own words the major

ideas developed about:

--the relation between knowing
oneself and becoming a friend

--the relation between knowing
vneself and hecoming employable

-~the relation between character-
istics or qualities that help
in making friends and holding
a job. :

'y
\ s

'
—




EVALUATION

7. Each student make & list of things he would think it important to know
about himself as a basis for becoming a2 friend and an employed parson.
Teacher appraise students' statements of major ideas lcarned and what
they want to learn about themseives for Accuracy of idess and attitude

toward self-knowiedgeu.
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OBJECTIVES

ngggehends what personal informstion and guidance for use in developing
as a friend and in making vocational decizions can be secured from various

scurces. (C-2.20 Interpretation)

Is interested in discovering information and guidance for use in developing

as & friend and in making an occupntional decision.

Respond)
CONTENT

Knowledge of sources of personal in-
formation and guidance contributes to
an individual's potential for self-
diacovery.

Informetion and guidance from a variety
of sources can give a more complete
view of an individual than that fro=m
one Oor two sources.

Sources of personal information avail-
able to the student are:

~--observations of teachers, counselors,
and others

--records of attendance, grades, per-
formance

 --tests .of achievement, intelligence,
abiiities, interests, personality

--personsl intuition.

TEACHING AIDS
nooks:-

Reiff, Steps in Home Living, Ch. 1,
"Learning More About You," pp. 9-26.

Lifton, Keys to Vocational Decisions,
“Learning About Yourself," pp. 14-23;
"What Tests Can Tell ou A‘bout You,"
. pp. 155-202.

(A-2.2 Willingness to

LEARNIRG EXPERTENCES

Read reference materials on
learning about oneself to com-
pile & list of questions to
ask resaurce person{s).

Listen to resource person(s)

talk about ways in which students
can lcarn about themselves and
uake plang for self-improvement
and vocational choice; question
rescurce person(s).

Share idess about the meaning
of "personal intuition" and
explain how it may limit an
individusl in knowing about
himself.

Summarize ideas about sources
of personal information and
guidance.




Pamphlets:

Cosgrove and Unruk, Discovering Yourself.
Kirkendall, Finding Jut Absut Ourselves.

A A L A B AN G e St A A T L

Menninger, All Aboutr You.

EVALUATION

5. Respond to objective teat items matching sources of information and guidance
with particular informstion for which they are reliable sources.

6. Each student add te list of things he wants to find out about himself and
for each item identify source(s) he plans to use. Teacher appraise
accuracy of students’ responses and attitude towird seif-study.
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OBJECTIVES

Comprehends sources from which occupational information and guidance may

be secured. (C-2.2 Interpretation)

Is _eager to locate scurces of occupational information and guidance.

(A-2.2 Villingnegs to Respond)
CONTENT

Knowledge of sources of occupational

information and guidance enables one

te locate informetion about job
requirements and opportunities.

Many sources of occupational informa-
tion are available for persons to
investigate.

--counselors, employers, workers,

others
-~advertisements
--public and private employment
 agencies, placement offices
--pamphlets, bocks

Using a variety of sources of informa-

tion can give a relatively complete
picture of job requirements and
opportunities.

5.

LEARNING EXPERIENCES

Brainstorm for ideas about the
kinde of information persons might
seck concevrning jobs.

Organize the ideas from brain-
stotming into categories of

information about occcupational
requirements and opportunities.

Develop questions for and con-
duct a class interview with
guidance counselor, librarian,
and/or teacher on locating and
using priated sources of occu-
pational information.

Construct a classroom display

of collected pamphiets, books, and
articles. Suggested title:
"Wanted: Job Information."

Exchange idees on how a person

TEACHING AIDS mnight get leads on a part-time
job or question high school
Books : students for advice on locating

Greenieaf, Occupations and Careers

Sources of Occupational Infarnation;
pp. 148-152.

work.

PSR -




Hopke, The Encyclopedia of Careers and 6. Listen to a resource person

- ¥Yocational Guidance, Vol. I, pp. 9-18. from a public or private employ-

Lifton, Keys to Vocational Decisiomns, ment agency explain the kinds of
"Looking for and Getting Part-Time information available from such
Jobs,™ p. 464; "Where to Find Part- agencies; ask questions of the
Time Jobs," p. 478. resource person.

7. Esch student list 3 questions
about an occupation in which he
is interested; name sources to
use in finding answers to the
questions; investigate the
gources and try to answer the
questions.

EVALUATION

8. Each student judge his success in locating occupational information.

9. Respoad to objective test item requiring matching of categories of occu-
pational information with reliable sources of them.
Teache: assess efficiency and accuracy of students' performance in locet-
ing occupationsl informstion and attitudes in performing the task.
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OBJECTIVES

Comprehends how physical qualifications are related to vocational choices.
(C-2.2 Interpretation)

Is eager to investigate physical requirements of various vocations. (A-2.2
Wiilingness to Respond) '

Comprehends how physical qualifications may be related to friendships.

(C-2.~ Interpretation)

Senges the differing effects of physical characteristics on first impressions
of people and those developed over a period of time. (A-1.3 Contrelled or
Selected Attention) '

CONTERT LEARNING EXPERIENCES

Occupations differ in their physical (Teacher prepare a list of occupa-

requirements. tions which differ in physical
requirements.)

‘Physical characteristics affect employ- : o

ability in cartain occupations. 1. State own ideas about physical

--hez" th status requircaents for each listed

--strength, energy, stamina occupation.

--age, height, weight o

~~posture, appearance 2. In smell groups investigate

-==-grooming, clething sources of occupational infor-

--voice and speech mation to check own ideas about

--physical handicaps physical requirements for selected

occupations with authoritative
statements; share findings with
total class. ’

Y Vs
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Careful analysis of personal physical
assets and liabilities will help in
deteraining a suitable choice of
occupation.

Physical characteristics and appear-
ance tend to have a greater influence
ocn first impressions of people than on
opinions developed over & peried of
time.

TEACHING AIDS
Bocks:

Lifton, Keys to Vocational Decisions,
p. 20.

Pamphlets:
Middle State: Telephone Co., How to

Win Friends by Telephoae; You Can
Talk Better

Film:

Posture
Telephone Courtesy

EVALUATION

Cite physical characteristics

which peopie can develop or improve.

Prepare a bulletin board or make
a collection of stories and
articles showing instances in
which individuals have overcome
cr capitalized on physical
characteristics; share know-
ledge of similar instances and
discuss reactions te thenm.

View a film on posture; appear~
ance, and speech; svamarize
ideas.

Share ideas about the meaning

of "People communicate their

feelings about themselve: by
their posture and walk."

Demonstrate posture which gives
an impression of seif-confi-
dence.

Tape record interviews with

<class members; play for students

to hear own voices.

Give examples of instances in
which first impressions of a
person based on physical
characteristics were changed
with longer acquaintances.

16. Each student list five occupations for which he could not qualify due to
physical restrictions and explain his limitations for each job.

11. Each student list two or three occupations he would be interested in
entering and explain a few physical characteristics he will need to

develop to be successful in thenm.

Teacher appraise students' acceptance of their physical limitations.

Observe individual students and look for waya in which they can be helped

to improve their physical characteristics.
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OBJECTIVES

COQQxehends the importance of mental heal:h in friendships and employability.

(C-2.2 Interpretation)

Is alert to the importance of mental health in enjoying people and finding
satisfacvion in work. (A-1.3 Controlled or Selected Attention)
Shows willingness to approach friendships and becoming employable in a
mentally healthy way. (A-2.2 W¥illinguess to Respond)
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CONTENT

Mental health helps a person to enjoy
people and find satisfaction in work.

Characteristics which contribute te
mental health are self-confidence,
optimism, freedom from fears and
tensions, and freedom from jealousness
and resentments.

Understanding possible psychological
bases for the behavior of self and
others can aid in being mentaily
healthy.

TEACHING AIDS

Books:

Hatcher, Adventuring in Home Living,
Ch. 1, "learning to Understand

Mygelf and Others."

Pollard, Experiences in Homewaking,
Ch. 1, "Understanding Yourself and
Others."”

Pamphlets:

Wheatley, How to Deal with your Tensions

Wrenit, How to Increase Your Self-
Confidence

Pratt, Mentzl Heaith Is a Family Affair

Films:

Emotional Health

Mental Health

Modern Guide to Mental Health
Personality and Emotions

The Other Fellow's Feelings
Toward Emotional Security

Filmstrips:
Your Feeliungs

EVALUATION

7.
situations.

5.

LEARNING EXPERIENCES

Read references or articles on mental

health and share findings with the
class.

Explore in buzz groups ideas for
answering such questions as follow
and report to class.

--What are the indications of mental
health?

--How do people develop & feeling
of seif-confidence?

~~-What gre indications of mental
111 health?

-~What kinds of fears and tensions
bother teen-agers and interefere
with their mental health?

~-What i3 jealousy? How do people
show their jealousy to others?

~-~Why are pzople jealous?

--What can we do to bolster the
wental health of others?

--Where can ordinary people find
help to improve their mental
heaith?

Sumnarize generalizations.

Examine illustrations in chart,
Adventuring in Home Living, pp. 10-
13, to identify indications of good
and poor mental bealth.

View film on mental health.
Expiain how it relates to teenage
problems.

Determine resources of the com-
munity which support the mental
health of the citizens.

Write descriptions from personal
experience of friendship situa~
tions which depict practices that
are mentally healthy and mentslly
unhealthy.

Read teacher~prepared case examples of teenagers with problems in work
Propose a way of meeting each problem and them judge whether

the proposal is mentally healthy or unhealthy.
Complete the sentence?
because .
Teacher appraise accuracy of students' interpretation of meatally healthy and
unhealthy approaches in case situstions; examine completed gentences and ob- ;
serve reactions in class for clues concerning the state of students’ mental health. °

8.

"In gpite of my shortcomings, people like me




OBJECTIVES

Comprehends that occupations differ in the kind and level of intelligence they

require. (C-2.2 Interpretation)

1s aware that there are socially valuable occupations fer a wide range of
intellectual abilities. (A-1.1 Awareness)

Comprehends the relation of accurate self-knowledge of intellectual abilities
to realistic occupational decisionms. (C-2.2 Interpretation)
Is willing to learn about own intellectaal abilities and to plan for continued

development.
CONTENT

Jobs differ in the degree and kind of
intelligence required.

-~-general intzlligence
--mechanical ability
--ability to follow directiocns

There are socially valuable jobs for a
wide range of intellectual abilities..

When a person knows the nature of his
intellectual abilities, he has a basis
for making appropriate educational
plans relating to occupational deci-
sions.

TEACHING AIDS
Books:

Barclay, Teen Guide to Homemaking,
p. 11 on growing up mentally.

Hopke, The Encyclopedia of Careers and
Vocational Guidance, Vol. I, pp. i3~
26, Using Test Results in Vocational
Planning.

Pamphlets:

Bailard, Your Abilities

Films:
Successful Scholarship
Filmstrips:

Your School Record Is Important

{A-2.2 Willingness to Respond)

LEARNING EXPERIENCES

iisten to and ask questions of a
resource person onr nature of
intelligence, instruments for measur-
ing, limitations of curreat devices,
interpretation of results.

Exzmine examples of elementary
intelligence tests. Explain how
iimited experiences may prevent
pre-schoolers from showing true
ability. Cite ways in which
children can be helped to develop
natural abilities.

Read about developing intellectual
abilities, scheool achievement,
academic success.

Tell about famous pecple who had
poor school records or thosa who
compensated for lack of academic
ability by developing talents
and skills.

Investigate the iatellectuzl
requirements of a number of dif-
ferent occupations selected by
the class.

Listen to and ask questions of a
resgurce person on uccupations
for the mentally handicapped.

As a class interview school coumselor
on ways of learning about own intel-
lectual ability and using self-
knowledge in making educational

and vocationsl plans; follow with
individual conferemnces.




o Y

8.

Write a parsgraph in answer to the

question: ‘On the basis of your

knowledge of your intellectual

qualities for what kinds of work R

might you prepare?"” ;
EVALUATION :
2. Respond to objective test questions requiring the matching of occupaticns ]

with kinds of intellectusl ability; leveis of inteilectual ability.
Examine teacher-prepared case exampies of teensgers who have made occupa-
tional decisions and explsin why each decision is or is not realistic.
Teacher compare students® expressed opinions about their abilities with
standardized measures for clues to their self-knowledge of intellectual

16.

qualities.
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OBJECTIVES

Comprehends the meaning of emotional maturity.
Comprehends the relation of emotional maturity to healthy friendship, and

employability. (C-2.3 Extrapolation)

(C-2.2 Interpretation) :

Is willing to examine objectively behavior of self and others in terms of

emotional maturity.
CONTENT

Some characteristics of emotional
maturity in adults are: self-
discipline, good judgment, initiative,
acceptance of criticism, dependability,
and a2 gense of responsibility.

Emotional maturity has an influence on
a person’s ability to make and keep
friends.

Emotional maturity influences a person's
enployability.

When a person can take an objective view
of his emoticnal behavior, he has a
bagis for growing toward emotional
maturity.

TEACHING AXIDS

Books:

Pollard, Experiences in Homemaking,
pp. 16-18.

Reiff, Steps in Howe Living, pp. 12-14.

(A-2.2 Willinguness toc Respond) 3

1EARKING EXPERIENCES

Study references on emotionai 1
development from early childbood i
to adulthood. 1

j

Explain the meaning of emotional .
maturity and the difference between

it and physical maturity; it and

mental maturity.

Observe children at play.
examples showing smotional
maturity at different ages.

Cite

Dramatize gitvations showing
childish emotional behavior in
tesnagers. Give ideas on what a
mature way of behaving in these
situvations would be.

Hypothesize as to the pffect of
the immature emotional behavior
shown in the dramatizations and
the mature behavior suggested
would be likely to have on
friendships, on employability.
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Films: 5.
Act Your Age
Facing Reality
How to Give and Take Instructions
Toward Emotional Maturity
Filmstrips:

Growiag Up

EVALUATION

Examine check list on maturity,
such as '"Marks of Emotional Growth,
p. 12, Steps in Home Livipg. With
teacher’s help, class construct

a scaled questicnnaire to appraise
emotional maturity among teenagers.
Administer to other classes to
obtain anonymous responses.
Tabulate findings.

Write conclusions based on
findings of survey along with
comments on validicy of items
and responses.

8. Respond to objective test items requiring that descriptions of emotional
behavior of teenagers with friends and on jobs be categorized as mature

or immatare.

9. Keep a diary of own emotional respomses for a week and then use the scaled
guestionnaire developed in Learning Experience #6 to examine maturity of
own emotional behavior; indicate next steps for developing an emotional

maturity.

Teacher examine the evidence of students’®

perceptions of mature teenage

behavior; examine students' assessments of their own emotioral maturity.
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OBJECTIVES

Comprchends that persomal attitudes and characteristics arve related to friendships

and employability. (C-2.0 Comprehensions)
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Senses the importance of developing attitudes and character traits which are

consistent with healthy relationships and job success.

selected Attention)
CONTENT

Attitudes and charascter traits affect 1.
a person’s ability to keep friends and
hold a job.

Through their behavior, individuals
express their attitudes toward people,
things, school, and work.

Some attitudes associated with healthy
friendships and emplovability ave 2.
respect, enthusiasm, and a sause of

humor .

Character traits are "what pecple are
really like inside.”

(4-1.13 Contralled or

LEARNING EXPERIENCES

View a film on attitudes or
charecter treits; explain the
meaning of the terms "“attitudes"
and "character traits'; list as
maay specific attitudes and
character traits as class members
can think of; give the meaning
of each.

Complete an attitude checklist
such as Appendix A, (& check
iist may be used as a preview of
students' attitvdes.) Share ideas
about responses.




Character traits associated with
healthy friendships and job success
are such basic moral values as
honesty, integrity, fairmess, and
trustworthiness.

TEACHING AIDS

Books:

Jones, Junior Homemaking, pp. 12-15.
Lifton, Keys to Vocational Decisions,

ch. 8, A Person Is a Meny-Sided
Thing," pp. 28-102.

Pamphlets:

Chapman, Your Attitude is Showing
Clark, What Is Honesty

Films:

Attitudes and Health
Developing Your Character
Facing Reality

You and Your Attitudes
What is Conscience

Others:

Attitude Checklist, Appendix A, p. 300

Checklist of Personal Traits,
Appendix B, p. 301

EVALUATION

Give examples from experience of
how specific attitudes and character
traits affect £riendships.

Coliect carteocns depicting situa-
tions which illustrate attitudes
and traits. Share ideas about
them in a circle discussicn.

Select cartoons for two bulletin
boards: YSure Ways to Lose
FPriends,” "How to Irritate the
Bogs . ™

Role play situations of realistic
gccupational problems involving
attitudes and character traits.
Identify the attitudes and
character traits shown by the
vorker and explore the sffect of
these on other workers and the
employer.

7. Study teacher-prepared case examples of teenagers expressing attitudes
and character traits in friendship and work situations; identify the
attitudes or character traits and give hunches as to how these will
affect the quality of friendship or job success.

8. Each student complete Checklist of Perscnal Traits, lppendix B, and write
a short recommendation for himself giving evidence of positive attitudes

and character traits.

Teacher observe student reactioms in analyzing cartoons and their ideas for

constructing the bulletin boards.
and their insight in role playing.

for evidence of their true attitudes.

Note their understanding of case examples
Check their responses to a checklist

yrRY




OBJECTIVES

Comprehends that having social capabilities is an aid in making friends and

becoming employable.

{(C~2.0 Comprehension)

Wants to develop social capabilities that will be ap aid in friendships and

in work.
CONTENT

A person’s social capabilities can
contribute to the formatiom of
friendships and to employability.

People demonstrate their social
capabilities by ability to communicate,
enjoyment of people, leadership
qualities anrd -onsideration of

cthers.

Some qualities which show consideration
for others are: empathy, courtesy,
tact, loyalty, tolerance, acceptance of
differences, good manners, patience,
genercsity.

TEACKING AIDS
Boglke:

Pollard, Experiences in Homemaking,
p. 8.

Reiff, Steps in Home lexng, "Getting
Along with Others," p. 27.

Ahern, Teenage Living, "Priends,”

ch. 5, p. 106.

Barclay, Teen Guide to Homemaking,
Ch. 9, "Your Priendships."

Lewis, Tomorrow's Homemaker, "Under-
standing Your Friends," p. 45.

Clayton, Young Living, Ch. 2, p. 3z,
“Getting Along with Others."

Pamphlets:

Stephenson, Ag Others Like You

Weitzman, Growing up Socially

Menninger, Making and Keeping Friends

Menninger, ersona]itg Making and
Keeping ¥riends

(A-2.2 Willingunesy to Respond)

LEARNING EXPERIENCES

(Teacher prepere a collection of
wo>ruzes or slides showing teenagers
ir frienv.>*n gr work situations
which illustrate .“= need for ability
to communicate, %o en). other pecple,
to exert leadership, and to show
consideration of others.)

i.

3.

3.

View pictures and identify social
capabilities that are an aid in
friendships and in work.

Share ideas about ways in which
peopie communicate with others
through posture, touch, gestures,
facial expressicns, appearance,
and space--as well as through
scaach and writing.

Pantomime examples of nonverbal
communication--te show .orsdom,
WOrry, annpyance, anger, happi-
ness pleasure.

Role play talking with a new

student and introducing him to a
classmate. Ask the person playing
the new student what was comnunicated
to him. Examine why he felt as

he did.

Interview school cafeteria
workers, custodians oxr secre-
taries concerning the kinds of
students they like and why.

Define each of the qualities that
show consideration of others:
empathy, courtesv, tact, loyalty,
tolerance, acceycance of dif~
ferences, patience, generosity.



Films: 7.

Belonging to the Group

Developing Friendships

How Friendly Are You?

How to Get Cooperation

The Other Felliow's Peelings

Understanding Others 3.

Filmstrips:

Developing Soecial Maturity

Bo You Win Arguments and Lose Friends 9.
Getting Along with Friends

Making Friends
Making Friends Is Easy

13.

EVALUATION

Role play work situatioms show-
ing lack of the above charac-
teristics. UClass members
identify the missing character-
istic end suggest alternative
courges of action.

View filmstrip on friendships
and note ali the instances in
which social skills appear to
contridute to the friendships.

Discuss "When and How Does
Taking Leadership Help in a
Friendship and On a Job” or “iIs
ILeadership or Followership
Hore Important?"

Rate selves on a checklist such
as: Teen Guide to Homemaking,

p. 14, Experiences in Homemaking,
p. 8, or Steps in Home Living,
pp. 321-32, Individually identify
onie or two social capabilities

to work to develop.

11. FKeep a diary of successes or norsuccesgses in developing social capabili-

ties.

Teacher check self-ratings of sceial characteristics and compare with

observed behevior.

Give a sociometric test to identify the class social

stiucture and to zscertair which studeats need guidance in relationships.
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Coporehends the relaticr of personal hsbits to friendships and job success.

(C-2.0 Comprehension)
Is eager to improve gwn personal habits.

CONTENT

Pergonal habits are related to main- 1.
taining successful friendships and
job performance.

Types of habits thought to be

positively related to success with 2.
friends and jobs are: neastnesg amd
cleanliness, freedom from mannerisms,
careful use of time, and management

of energy and money.

(£-2.2 Willingness to Respond)

LEARNING EXPERIENCES

Give ideas for a blackboard
1list of habits which contribute
to success with friends and
employers.

Write habits of other people that
are pet peeves and place in a
box. BRach studeat draw out a pet
peeve and explain why this habit
bothers other people.



TEACHINC AIDS
Books

Barclay, Teen Guide to Homemaking,
p. 17.

Pamphlets:

Valentry, Habits That Hold You Back
Podendor?. Make Your Habits Work For

You
Fixms:

Habit Patterus
Teaching Desirablie Hadits

Others:
Checklist, Appendix B
Self-Improvement Project, Appendix C

EVALUATION

View a film on habit formatioa
and summarize principles and
steps nscessary for forming new
habits.

Complete a habit check 1list such
as Appendix €. Select one or

two habits to develop (or changej,
plan and carry out a self-iwprove-
ment project, such as Appendix D.
Explzin how the plan uses
principles and processes of habit
formation,

5. 1In case descriptions of teenagers, identify habits likely to aid and to
hinder successful frieadships and job performance.
6. Make a self-evaluation of progress in the habit development or change

undertaken in learning Experience #4.

Teacher quiz studentz on habits which affect job success to discover their
practical knowledge. Rate students om their habit self-improvement
projects. Observe attitudes toward self-improvement for guidance purposes.
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OBJECTIVES

Comprehends that developing interests and abilities can enrich friendships.

{(C-2.2 Interpretuation)

Co~prehends that examining individual interests and abilities can help to
facus vocational plamning. (C-2.2 Interpretation)
Wants to exsmine own interests and abilities for clues for vocational planning.

(A-2.2 Willingness te Respond)
CONTRNT
“cn a person has or is developing

interests, he has something he canm
share in a friendship.

Examining one's imterests and abilities

helps te focus vocational planning.

LEARNING EXPERIENCES

Report to the class on interests
or hobbies. Develop a bulletin
board cr display showing interests
of various class membars. Sug-
gested titles: "Personal Prefer-
ences,” "What %“e Like To Do,”
“Teenage Interests."
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One indicates his prefexences through 2. RExplain how hobbies and interests
cheices in reading, resreation, group can aid in establishing friendships
membership, and activities. with teenagers and adults.

One’s qualifications are emhanced by 3. Report om pamphlet '"Po Your

special skills and abilities in sreas Dreams Match Your Talents” or dis-
such as sports, art, music, drama, cuss how one needs more tham
dancing, cooking, sewing, woodw.tking, interest to succeed in a job.

and others.
4. Study case examples of teenagers
which describe their interests

TEACRING AIDS and sbilities and the realistic
problems they face in plaaning
Books: for vocations. Explain how
interests and abilities cam
Lifton, Keya to Vocationsl Decisions, figure in their decision-making.
"Digcovering Your Real Interests.” For each cas: example, explore
possible solutions and draw a
Pamphlets: conclusion.
Packard, Do Your Dreams Match Your 5. Complete an interest inventory and
Talenis confer with counselor on inter-
preting it.
Filmstrips:
6. List persenal interests and
Likes and Dislikes abilities and indicate voca-
What Do You Like To Do? tiornal areas which are related.
EVALUATION

7. Respond to objective test items relating irdividual interests and abilities
to occupational opportunities.
Teacher examime interest inventories anl students’ own assessments cof
their interests, abilities and the related vocational areas. This will
ajd in vocavional counseling.
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OBJECTIVES

Comprehencs how educational and uther experiences add to a person’s qualifi-
cations for work (C-2.2 Interpretation)

Appreciates the value of education in preparing for employment. {(4-3.1
Acceptance of a Value)

Is_eager to take advantage of opportunities for experiences which contribute
to a person's employability., (4-2.2 Willingness to Respond)

CONTENT LEARNING EXPERIENCES
Bducational experiences contribute 1. Discuss kinds of experieuces
to a person’s gualifications for which add to one's over-all
employment. work qualifications.

i




Other experiences such as travel, werk 2.
experience, association with people,

and activity im organizations add to

a person’'s gualifications for work.

®hen a person takes advantage of 3.
opportunities for educatiomal and

other experiences, he increases his

chances for employment.

4".
TEACHING AIDS
5.
Books:
Barclay, Teen Guide tu Homemaking, 6.
pp. &6-7.
Filmstrip:

What Good is School?

EVALUATION

Interviaw adults councerning
personal experiences which they
hold valuable in later occupa-
tional life. Report to class.

Investigate current statistics
on unempiloyment and earnings of
dropouts.

Discuss reasons why students
leave school.

“prainstorm’ ways of encouraging
young people to remain in school.

Write a summary of how current
school subjects affect qualifi-
cations for work.

List past experiences beside
school that have added to work
qualifications; identify some
expected opportunities for
expereiences which wiil add to
employability.

8. Keep a record of out-cf-zchool experiences anrd what was gained from them

tc add to qualifications for work.

Teacher note the exporiences which students have had and which they con-
sider importamt. Identify students who have limited experiences or
negative attitudes toward scheol in order to plan enrichments, to give

help, and to provide counsel.
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OBJECTIVES

Comprehends that occupational aspirations and expectations are related to

personal values. (C-2.2 Interpretstion)

1s interested in examining occupational expectations and grals in relatien to
personal velues. (A-2.2 Willingness to Respond)

CONTENT

When a person recognizes his values, i.
he has one basis for making meaningful
vocational plans.

IEARVING EXFEKIENCES

Read to find out what different
authors say values are; con-
tribute ideas to a blackboard
list of values; give zxamples of
particular values.

Discuss the values which are
important to teenagers.
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Personal values are the thimgs one 3.
prizes highly and may include ethical
principles, life purposes, goals,
expectations for home and career,

desires in relationships with people 4.
and hopes for success.

TEACHING AIDS
Filmstrips:

What Do I Want To Be?

EVALUATION

Determine how pesple rank values
differently and express their
values through choices.

Give examples of pecple whose
abilities are similar but whose
occupations are different;
hypothesize as to the relation
of these differences to personal
values.

Role play counsesior-student
discussions concerned with
planning for a vocation. Study
situations teo identify values
affecting choices.

Complete 2 paragraph beginning,
hen I become an adult I expect
to . study the statement
to identify values held to be
most important.

7. Respond to an chbjective test item requiring the matching of values with

occcupational choices.

Teacher observe the values expressed in class. Study students’® statements
concerning their aspirations for clues about their present goals in life.
Zxamine their analyses to ascertain how they perceive their values.
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OBJECTIVES

Comprehends that self-understanding, seif-acceptance, and a feeling of pevsonal
adequacy aid in interpersonal relationships in friendship and employment.

{€-2.2 Interpretation)

Seeks to gain in self-understanding and self-acceptance. (4-3.1 Acceptance of

a Value)
CONTENT

When a person understands himself, he 1.
tends to be gble to see his assets
and limitations accuorately.

Understanding one's personal strengths
and limitations promotes self-scceptance. Z.

Understanding and accepting cneself is a
first step toward heaithy inter-
personal relations with others.

LEARNING EXPERIENCES

View filmstrip on self-under-~
standing. Explain the meaning of
self-knowledge, self-under-
standing, self-acceptance.

Discuss how handicaps and failures
sometimes assist people in becoming
effective individuals.



TEACRING AIDS
Pamphlets:

Menninger, Understanding Yourseif

Flims:
Learning from Disappointwent
Filmstrips:

Understanding Myself
Who Are You

EVALUATION

-9~

Discuss how we c¢an accept our :
jimitations and how self-accept- ]
ance relates to mental health.

Review individually the self-
assessment made uvp to this

point in the unit. Summarize
personal strengths and limita-
tions. Check items which can be
improved or corrgcted.

reacher observe individual students' reactions to discussions of self-accept-

ance.
jato their feelings about themselves.,

GBJIECTIVES

Check students' assesaments of strengths and limitations for imsight

Is able te use information from self-assessment and information about occcupations

in making valid tentative vocational decisions.

{C~-3.0 Application)

Believe. in using accurste information about seif and occupations in making

vecatioaal decisions.
CONTENT

Analyzing personal qualifications and
exploring occupational preferences
enable one to plan for amd make
teptative vocational decisions.

A valid occupational decisions i =
in which personal gqualifications wesh
with the job requirements and oppor-
tunities.

TEACHING AIDS

Books:

Lifton, Keys to Vocational Decisions,
"Using informaticn About Yourself,”
p. 188.

Pamphlets:

Worthy, What Employers Want

1.

(A-3.1 Acceptance of a Value)

LEARNING EXPERIENCES

Invite vocational teachers to
participate in a symposium to
present overviews of their

fields. Participate in a question
and answer pericd.

Class develop a form based on
previous gtudy for completing
a personal resume. Students
mey summarize their qualifica-
tions on the form.

Each student select two or
three vocational areas in which
he might train and justify his
choiceg in a short statement.

e
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EVALUATION

Teacher appraise students' personal resumes for evidence of their abllity to

evaluste themselves.

Examine their statements concerning tentative vocational

choices to discover whether they are realistic im selecting areas which match

their personal qualifications.
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OBJECTIVES

Is able to apply principles of self-improvement im developing personal strengths.

{C-3.0 Application)

Believes in mazking continuous efforts to improve self,

Value)

Believes in making educational and vocaticnal plams.

Value)
CORTENT

The know-how and the desire to improve 1.
personal qualities facilitates establish-
ing friendships and becoming employable.

An individual can improve himself in

many ways: overcoming deficiencies,
changing habits, developing new

strengths, expanding interests, acquir- 2,
ing new experiences, improving gocisl
relationships, changing attitudes, and
pursuing education and training.

TEACHING AIDS
Books:

Jones, Junior Homemaking, "Are You
Looking Ahead?” p. 377.

Lifton, Keys to Vocationsl Decisions,
“Sarting Your Goal and Shooting for
It," p. 261

Films:

How to Keep a Job
Improve Your Fersonality

Filmstrips:

Looking Ahzad to High School

Making the Most of Yourself

So You Want tc Make a Good Impression
Your Bogs is Proud of You

Yours for the Best

(4-3.1 Acceptance of a

{A-3.1 Acceptance of a

1ZARNING EXEERIENCES

Review plans for self-improve-
ment made throughout the unit;
select the most and least suc-
cessful cutcomes to date and
explain in terms of principles for
self~-improvement.

View films on self-improvement
and educational planning. Note
additional ways in which teen-
agers and adults can improve
themselves. Revise plans in
Learning Experience #1.

Write 2 brief summary of educa-
tional amd vocational plans
using previous papers for sug-
gestions.

P T T
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EVALUATION

Teacher rate students' observed growth in self-understanding. Discuss plans

for self-improvement and sducation with students during individual conferences. 3
Arrange parent conferences to evalu.te students' needs, aspirations, qualifica-

tions, and educational plams.
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PRE-EMPLOYMENT UNIT, GRADE 8

Pre-employment education is being encouraged at the jumior high ievel im
order for more students to become prepazed for the realities of work in a rapidly
changing society. In responze to reguests for curriculum materials desigued to
introduce young adolescente to employment education, detajiled unit plans for
seventh and eighth grades are presented in sequence. The seventh grade pre-
employment unit planm concentrates on becoming employable and making friends.

The focus shifts in the eighth grade., Here students iuvestigate work and become

familiar with jobs asscciated with home ecosomics.

As in the first plen, certain elements of tne eighth gzade unit are classi-
fied accoxding to categories of educational objectives in the various domaing.,
This is dome to specify expected levels of behavior and to aid in communication.
learning experiences for the upit are arranged acecording to progressions in
learning behavior. Teachers axe encouraged to maintain the general order, but
they will need to provide supporting deteils. Ceneralizations for students to
formulate, as a result of learping experiences, constitute the content ocf the
plan. A veriety of teaching aids is offered. It is suggested, however, that
teachers wateh for mew resources ag they become availabie, Since all of the
fiims listed have not been previewed, teachers are cautioned to select them

with care.

Qverview

The purpose of this unit is 2o acquaint students with major factors to con~
gider in choosing an oceupational field through examination of job opportunities
in the different areas of home economics. Hopefully, practice in job analysis
will help students to acquire a realistic view of the world of work, By relat-
ing job reguirements to their pervonal qualificatioms (previcusly studied in the
seventh grele), students are atded in making educational and vocational plans,

Major Obiectives

Appreciates the increasing need for individuals to develep personal quali-
ties and skills that are salable.

Is aware of women's increasing participation in the labor force as related
to cultural changs.

Understands the adjustments requived of families when homemakers are em~
ployed.,

Recognizes contributions of home econcmics in preparing women foyr varied
roles.

Is able to analyze am occupation te determine worker requirements and the
nature and conditions of work.
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Is familiar with a2 varlety of cccupations, requiring different levels of
knowledge and skill, in areas of home economics.

Major Gemexalizatiomns

As 8 person improves his personal qualifications and acquires skills, his
opportunities for employment tend to increase.

Socioeconomic developments are continuing to encourage the emplovmeni of
VOomen ,

When a homemaker secures employment outside the home, certain adjustments:
occur in family living often reqQuiring changes in responsibilities of family
members,

Home economics is a field of study that is oriented toward preparing women
to assume various roles--personal, home and family, and employment.

A person's satisfaction in the choice of a vocational field is infiuvenced
by his understanding of the related occupations,

Home economics offers preparation for a wide variety of occupatiomz at
high school, post-high school, and college levels in arecas of: child care;
foods; home and industrial management; home fuirnishings and equipment;
clothing; related fields.
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Grade 8~-Undt TII,

OBJECTIVES

Recalls major factors that are invelved in vocaticnal planning.

edge of specific facts)

ccupations Related to Home Economics

{C~1.12 ¥nowl~

¥nows criteria used in examining occupations to determine worker qualifications.

{C~1.24 Knowledge of criteria)
Continues to desire to plam for a vocation.

CONTENT

Knowledge of major factorg which influ- 1.
ence vocational plamning aids in making
a vocational decision.

Cecupations differ in their physical
requirements., 2,

Mental health affects one's ability to
enjoy people and find satisfaction in
work L]

Emotional matuxity has 2 direct rela-
tionship to employabiiity.

Occupations differ in the degree and
kinds of mental zbilities required,

Occupations vary in the degree of
socialization required.

People differ in the degrze of
gocialization they desire in a job.

Occupations differ in the combinations
of interests and asbilities which they
require,

The more ac:urately one perceives the
factors whi:h infivence vocational
planning, tane greater her ease in
choosing a vocation.

TEACHING ATIDS

Films

Aptitudes and Occupations
The Big Question

Careers for Girls
Chooging Your Occupation
Knowledge and Skills
Planning Your Career

(A-3.1 Acceptance of a value)

LEARNING EXPERIENCES

View a film on occupational choice,
Dravw generalizations from material
presented on factors which influ-
ence choices.

List several occupations., Divide
into buzz groups and select an oc~
cupation to investigate. Examine
references, interview workers, or
counselors to obtain specific in-
formation. Locate information om
the following:

Physical requirements needed.

Personality characteristics
necessary or helpful,

Interests and abilities and per-
sonal qualifications required.

Whether occupation requires a
person that is very friendly,
moderately frieundly or not
very friendly.
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EVALUATION: Pretest on basic concepts and generalizations of the seventh grade

unit {Developing Qualities for Friendships and Employability).

From the results

of the pretest, determine the need for review and identify the starting point

fur this unit,
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OBJECTIVES

Is familiar with criteria for the examination of various occupations.

Knowledge of criteria)

Is aware that nature of work influences job preferences,

CONTENT

Knowledge of what to lock for in exami-
ning occupations enables one to evaiuate
a job in terms of personal qualifica-
tions and training needs.

Job preferences zre directly related
to the nature of the work.

TEACHING AIDS

Books

Landis, Building Your Life, "Consider=-
ing Tossible Vocatioms," pp. 307-317.

Hew York Life Inmsurance Company,
Career Opportunities.

Hopke, Encyclopedia of Careerg and
Vocational Guidance.

Lifton, Keys to Vocational Decisions,
“Surveying Occupational Fields,”
PP . 24"32 )

Greenleaf, Occupations and Careers,
“How teo Study Occupationms,”
BP. 144-160,

Sifferd, Selecting an Occupation.

Pamphlets

Career Packet
Chronicle Occupational Briefs
Exploring the World of Jobs

Occupationil Briefs on America's Major
Job Fields

Films

How to Investigate Vocations

Filmstrips
What Do I Want to Be

i,

(C"l . 25“
{(A-1.1 Awareness)
LEARNING EXPERIENCES

Discuss jobs which deal with

Ce o "things," "people,” or "ideas.™

How does one's perscnality asifect
choices of occupations in these
categories?

Define terms used in discussing
occupations: '"white collar,"
“blue collar,” "managerial,"” "ser-
vice," “professional," "semipro-
fesgional," "skillied,” and "un-
skilled” and "clerical." (C-1.11
Knowledge of terminology)

Assemble career materials, occu-~
pational briefs, etc. Arrange a
display. (Knowledge of specific
facts)

Identify occupations which are
appealing to each and attempt to
narrow the gelection by review-
ing the above factors related to
the occupations.
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EVAIZATION: Note students’

special occupaticnzl interests for guidanmce purposes,

Quiz students objectively to determing their knowledge of terms.
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Becomes familiay with types of jobs in relaticm to kind and level of education

required,
Appreciates the importance of education.

Kanowledge of specific facts)
Is willing to seek informstion om careers.

CORTERT

The range of job opportunities avail- 1,
avle to a person is limited by the
kind and level of his educatiom,

Basic general educstion and employ-

ment education are essential for

individuals to qualify for jobs

today. 2,

One's choice of vocation suggests the
amount anmd kind of education he will
need. 3.

There are various ways in which cne
can train for occupations=--in high
school, vucational school, techniecal
school, coliege, and graduate school
or through special courses, adult
education, apprenticeships; and
internships and on-the-job trzining.

Opportunities for employment are
enhanced through education. 4,

In general, the more education &
pergon has the higher his incowme
will be. 5.

More jobs for the highly skilled
worker and fewer job opportunmities
for the unskilled wovker have im-

creased the importance of acquiring | Eaﬂ

training for a job.

_projects,

{€~1.23 Knowledge of classification and categories)
{A=3.3 Comuaitment)
Knowe sources of information on careers swi emplovment opportunities.

{C-3,12

(4~2,1 Acquiescence in responding)

LEARNING EXPERIENCES

Identify the kindsz of education:
general, vocaticngl., Discuss the
meaning of general education and
and voecstional education, Decide
on an acceptable definition of
each.

Conduct a panel discussion on the
values of general educafion and
vocational educatiosn.

*Prepare a topizal guide for

studyiag occupationg. Identify
sparces of amployment education
snd send for resource materials,

Select howme ecomowics-related oc-

cupations to study as individusl
Compile information in
foiders or notebooks. (See Appen~
dix for 2 list of home economics
related occupations,)

Investigate educational rewnire-
ments and opportunities for the
specific jobs selected.

Report findings and classify the
cecupations studied eccording to
kind avd lewel of @&gcatiun.ve~
qﬂi?@- - e .. b S a

Investigate educaticnal offerings
in the surrovwding area. CUomplie
a comprehensive list of training
institutions., Identily opportuni-
ties ‘fo¥r training in home economics
at all levels.



o an o - e

RN, AR A A NEES ., ' a0t U8 .
PR RN T ove PN ot e SRR ol
ATt 1) L, : AN R . o o ..

30

EVALUATION: “*Note student comtributions in investigating educational offerings
of community. Observe reactions toward 2ducational planning in order to rein-
force positive attitudes and to identify negative thimking. Confer with in-
dividuals concerning their choices of occupatioms for study in order to guide
them toward areas appropriate for their ebilitfies and interests. Check student
projects for their informacion on educational regquirements and opportunities.

TEACHING AIDS

Books

fopke, Encyciopedia of Careers; 7.
Elanning My Future.

Sorenson, Psycholqgg of Liviqg,

"Plavning for Your Career,”

pp. 617~-643. B.
Researc™ and Policy Committes,

Raising low Incomes Through

Improved Bducation.

Pemphliets

Chaoaiug Your cgreer
Schoel Subjects ggd Jabs

Your Future Ia What You ou Make It

What Good Is High Sdhoui? - 9,
Wh: _High schaef Ggpmﬁa f@r

Films

High S8chool: Yeur Challenge
Planning Your Career
Should I G~ to Cpllege?

LEARNING EXPERIEKRCES

Determine 1ikely advancements for
selected occupations based gn
additional education or txazqigg

Select a typical cccupation for an
cation. Figure the anticipateq“‘
lifetime income of the individus
Compare with figures for antici-
pated lifetime income of an indi-"
vidual with vocational school,
college and graduate school educa-
tign,

Identify and discuss jobs that are
Tx' lopger available. Determimne
whether these jobs requirad skilled
or pnsikilled workers.

Ligt and discuss pew jobs. Deter-
mine whether these jobs require
skilled or unskilled workers.

BVALUATION: Note students’ understapding of yearly incomes for various occupa-
tioas, awareness of jobe whick no longer exist, and new jebs which demznd new

skills.
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OBJECTIVES

Knows occupational restrictions which affect individual qualificationms.,

Knowledge of specific facts)
CORTERT

Occupations differ in their require- 1.
ments ror licenses, certificates,
union or professiomal affiliatioms.

Restrictions, peculiar to certain
occupations, limit ome's capacity to 2.
qualify for jobs. There are special
restrictions which pertain to age,

marital status, dependents, experi-~

ence, physical limitations, appear-

ance, and union shop.

TEACHIRG AIDS
Books
New York Life Imsurance 0., Cazeer
Ooportunities.

Bopke, Encyclopedia of Careexs.
Greenleaf, Occupations and Careers,

EVALUATION:
regtyictions,
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(C-1.12

LESRNING EXPERIENCES

Read references to determine types
of occupational restrictions whicn
may limit a persom’s job choice.
List on board.

Ascertain restrictions connected
with the occoevations studied for
student projects.

Examine student projects to check facts concerning occupational
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OBJECTY VES

Is aware that working conditions influence occupational choice.

ness )

1]

(A-1.1 Aware-

Knows environmental factors, rewards and benefits which affect occupational

choice,
CONTENT

When one has a thorcugh knowledge of
working cenditions his job cheice is
more iikely to be rewarding and
satisfying.,

Monetarv factors such as pay scales,
tips, commissions, discounts and
profit sharing affect occupatiomal
choice.

Time factors such ar workinmg hours,
overtime, vacation persods influence
occupational choice.

Physical activity, tools and machines
to be used, and safety factors affect
occupational choice.

Opportunities for friendship and
personal satisfaction may influerce
choice of occupation.

Benefits as retirement or pension
plans, sick leave, maternity leave
may influence cccupational cholce.

Servieces such as health and counsel-
ing, provisions for meals and parking
are considerations in choosing an
occupation.

TEACHING AIDS
Boeok
Lifton, Keys to Vocational Decisions,

"ow to Study Oeccupations,™
ppo 33-380

EVALUATION:
naire.
sider important,.

L e e

(C~1.1Z Knowledge of specific facts)

LEARNING EXYERIENCES

Develop a questionnaire to use in
locating information about working
conditions. Use the prepared

questionnaire to interview employ-

ers or workers to find out the con-

ditions of work for specific jobs
being studied, Identify the sat-
isfacrions of the particular jobs,

Make a bar graph for bulletin
board to iilustrate work schedules
of persons interviewed.

Discuss the physical activity,
tools and machines that are used,
and safety factors of jobs of
persons interviewed.

General discussion about possible
personal satisfactions of the jobs
of the persons intezviewed,

Make graphs for bulletin boaxd to
show difference in benefits of
persons interviewed.

List services provided for persoms
interviewed, Discuss each of the
services,

Note individuals’' comtributions in the development of the question-
Observe student attitudes toward the satisfactions ir work which they con-
Check responses to questionnaives im student project.
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OBJECTIVES

Acquaints relf with reguirements for part-time or summex jobe.

ness to respond)

Iz familiar with procedures connec :ed with entering an occupation,

Knowledge of conventions)

CONTENT
Securing a job is easier when one is
familiar with the methods used in
locating employment ané when one has
knowledge of entrance requirements,
Experience in part-time and summer
jobs centributes to one's work

credentials and helps in making an
appropriate vocstional chioice,

TEACHING AIDS
Film

Getting a Job

EVALUATION:

-102~

(A-2.2 Willing-

(C-1.21

LEARNING EXPERIENCES

Interview junier and semior stu-
dents who have had part-time and
sumr.r jobs. Divide into groups
and discuss how part-time and
summer jobs wers located. Report
findings to class.

View £ilm on getting a job.
Summarize tips presented and com-
pare them with experiences of
high school students.

Identify part-time jobs available
lgcally and list the requirements
for these positioms. (A list
might be obtaiped from the chairman
of the vocational educttion depart-
ment. )

roup different types of part-time
jobs according to career to which
they are related,

Identify home ecconomics-related
part-time jobs, summer employment
and apprencice-~like opportunities.

Select seversl part~time and sum-
mer jobs that one is interested in
securing and list steps tc take in
obtaining employment.

Observe students' participation in collecting information by inter-

view and their ability to discuss the findings. HNote student reactioms to film
and contributions in identifying home economics-related jobs., Confer with indi-
viduals conceraing their choice of part-time or summer jobs in order to guide
them in areas appropriste for their abilities and interests,

BB W N OB WD RNB AP D BB IO D NG WD BN AN L S DMNCNE I I NI @A G o S e G0 TR IS I IS A

.~

S P o



«~103~

CBJECTIVES

Enwes characteristics of women in the labor force.

cific facts)

Is sware of the trend for women to combine homemsking and wage earning,

Awareness)
CONTENT

When one knows the characteristics of 1.
women in the labor force, it is easier

to anticipate trends in the employment

of women.

A total picture of working vomen is
provided by statisties concerping -

their number, age, family status, 2.
work patterns, earnings, types of
cccupations and race.

TRACHING AIDS
Books 3.

U.S. Department of Lsbor, Qccupatiocnal
Outlcok Handbook.

Lifton, Keys to Vocaticnal Decisiens,
Chapter 6, "Our World of Work,"
pp. 206-252,

EVALUATI(Ri: Observe committee work and note individual contributions.

(€~1.12 Knowledge of spe-

{A~1.1

LEARNING EXPERIENCES

Develop a 1ist of questions com-
cerning facts about the employament
of women, and locate answers in
current publications and statis-
tical referemces, Report findings
to class,

Work in comittees to comstruct
tables, graphs, or other illustra~
tions to ghow the characteristics
cf women in the labor force amd to
compare with previscus years.

Discuss where and why statistics
of this kind are used,

Quiz

students to determine their knowledge of current facts sbout women in the labor

force,
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OBJECTIVES
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Is able to anticipate problems which arise when homemakers are geinfully en-

ployed cutside the home.

{C-2.3 Bxtrapolation)

Acguaints self with various adjustmente which must be mede by different families

when the homemaker is employed outside of the home.

spond )
CONTENT

Gainful employment of homemakers 1,
necessitates adjustments by family

members in order to satisfy family

needs., Some adjustments might be:

changing to a different time schedule

for meals, entertainiug snd relexa-

tion; assuming respounsibility for

more houskeeping tasks; adapting

to new conditions as not haviug three

S ety = b A L Sy

{A-2.2 Willingness to re-

LEARNING EXPERIENCES

Interview husbamds of gainfully
employed women--with and without
children, Compare the groups on
{1) their attitude toward their
wives being employed and (2) ed-
justments required by husband when
wives went to work. (C-1.20 Enowl-
edge of ways and means of dealing
with specifics)

aladls b e
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hot meals a day, er not quite as tidy 2.
home; assuming more responsibility for

gelf as mending own clothes, select-

ing own clothes, etc.

TEACHING AIDS
Books 3.
NYE, The Employed Mother of America,

U.S. Department of Labor, 1965 Hand- L,
book on HWomen Workers.

Pamphlets

Suggestions to Women and Girls onm
Training for Future Employment

Divide intc two buzz groups: stu-
dents whose mothers are employed
and a group whose mothers are not
employed. Discuss and list tasks
performed at home, Compare reports
of the two groups,

Brainstoxm about new tasks required
when mothers "went to work.”

Conduct inquiries with emploved
homemakers to answer the follow
ing:

What problems didé you encounter
when you first combined employ-
went with homemaking?

What changes or adjustument did you
make in the management of your
home?

What changes were made in responsi-
bilities of family members?

What kinds of "extra' expenses re-
sulted from your employment?

Record answers and_report in class.

Role play family conflicts concern-
ing changes in living when the home-
maker seeks employment. Identify

the individual reeds to be considered
in making adjustments.

EVALUATION: MNote students' results from interviews of husbands of working and
nonworking wives. Observe student participation im buzz groups. Examine student
recoxds of inquiries with employed homemakers to learn the depth of their ques-
tioning. Observe students' rcle playing for clues to their understanding of

fomily adjustments,
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OBJECTIVES
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Ig alert towards women's motivations for seeking employment. (A-1.3 Controlled

or seiected attention)

Comprehends factors which influence homemskers® decisions regarding employment,

{€~2.0 Comprehension)
CONTENTS

Women's motivations for seeking employ- 1,
ment vary throughout their life cvcie.

Women may seek employment as & result of

lncreased financial needs of the fawily
which may be temporary or permament,

TR e e e i e A . -

LEARNING EXPERIENCES

Write definition of "life cycle”

and "motivation.” Discuss hoy
theze terms are related to the em-

ployment of women., Make generali-

zations based on discussion.

‘_‘4




Vomen may wish to become gainfully
enployed as 2 meams of improving the
family's standard of living,

Women may become employed because
their interests and salable skills
meet the requirements of the avail-
able jobs.

Attitudes and expectations of husband
and/or wife may motivate women to
seek employment.

Women may obtain a job because it
provides them with feelings of
personal satisfactiocn.

Vomen may wish to be gainfuily
empleoyed because they f£eel they can
make a e¢ontribution to society.

Women may not enjoy performing certain
household tasks, thus they may wish to
seek @ job in ordexr to employ someone
to perform the tasks.

4,

Women may desire to hold 2 job because
it provides a feeling cf independence
or personal accomplishment.

TEACHING AIDS
Rook

Nye, The Emploved Mother of America.

EVALUATION:
observe students' reactions to minute drawmas,
sion questions to discover depth of studeats'

Question employed homemakexs of
various ages concerning their reas-
ons for working. Report to class.
Tasbulate the results on the black-
boazd.

Discuss:

How may "true motivations" differ
from Yexpressed reasons" for
working?

How does the stage of famiiy life
cycle affect decisions of home-
makers regarding employment?

Are women too independent today?

What are poor reasons for seeking
employment?

Under what circumstances wouid it
be undesirable for women to sgek

employment?
Summarize reactions.

Present minute dramas of situa-
tions iu which homemekers are con-
sidering seeking employment, Iden-
tify the underlying values and mor
tivations which affect their deci-
sions.

Note individusl reports on questioning of employved homemakers and

Appraise responses to the discus~
insight,
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OBJECTIVES

Comprehends factors which influence a girl's vocational plans,

hension)

Is alert to the advantages of developing salable skills.

selected attention)
CONTENT

Usually girls do not plan ahead as far
as boys because wany girls see their
future as greatly influenced by mar-
riage and the plans of their husbands.

Though marriage is a major goal for
many girls, deeper comsideration is
being given to the development of
vocational skills which wili sexve
them before and after marriage,

EVALUATION:

CBJECTIVES

¥nows cultural changes which have encouraged the employment of women.

¥nowledge of trends and sequences)
CONTENT

Cultural changes have encouraged
employment of women when economic and
social conditions are favorable.

Present conditions of society have
influenced the employment status
of women.

The family has shifted from a pro-~
ducing unit to a consuming unit.

There is a trend toward early marriage
and parenthocod.

OQutside agencies have assumed responsi-
bility to care for children at an
earlier age.

i.

Note students' reactions to panel discussion,
butions to round table discussion om advantages of possessing a salable skill.
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(C-2.90 Compre- " 3

{4-1.3 Controlled or

LEARMING EXPERIENCES

it ol

Invite a panel of recent high
school graduates to discuss:

Plzaning for the future is more
important for boys than for
girls, f

If a girl prepares to be 2 good i
homemaker, she does not need to
be concerned about training for
a job,

Participate in 2 round table dis-
cussion of the advantage of posses-
sing a salable skill, although one
may not be employed outside the
home,

e st Sk s

Note student contri-

(C"l ‘22

LEARNING EXPERIENCES

Exawmine social studies books to
identify cultural influencee which
are changing women's lives,

Collect articies and clippings de-
scribing socioeconomic changes.
Construct a bulletin board showing
how changes have affected employment
of women, Suggested titles:

"“Times Change,” "Ewmancipation of
Women,” "Why Women are at Work,"

Discuss in buzz groups the follow-
ing:

Why are there increasing job oppor-
tunities? educational opportuni-
ties? Giwe examples.
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Development of labor-saving equipment
and products has made housekeeping
easier,

There are increased opportunities for
education and training,

Prosperity has created additiomal job
opportunities,

TEACHING AIDS
Books

Social study textbooks,

Lifton, Keys to Vocational Decisiecns,
Chapter 6, “Cur Werld of Work,"
pp. 206-252,

What ore some of the problems re-
sulting £rom the increased life
span? How does longer life re-
late to the employment of women?

What has happened to the standard
of 1iving in the United States,
and how does it affect the em-
ployment of women?

What changes have occurred in the
home which make it easier for
women to work?

Give examples of the opinien . :
people in different generations
as to the desirability of women
working.

Report conclusions to class.

EVALUATION: Observe students' contributions in buzz sectioms, Quiz students
briefly on specific cultural changes which have brought about employment of
women to determine their knowledge of trends,
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CBJECTIVES
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Is able to recognize the relationship between the changing statu. of women and
greater freedom and equality. (C-4.20 Analysis of relationships)

Forms judgment as to the responsibility of women for changing their occupational
status, (4&-4.1 Conceptualization of a value)

CORTENT

LEARNING EXPERIENCES

The changing status of women is result- 1. Determine the meazning of "status.”

ing in greater freedom and equality in

vocational opportunities, 2. Arrange & panel of class members

More jobs are being cpened to women.

Pay scales and salaries are becoming
less discriminating.,

Less restrictive dress codes are being
adopted,

Opportunities for advencement on the
job are increasing.

In the twentieth century, ‘women's de-
mands and the practice of increased

and/or others to discuss the gues-
ticns:

What rights are women entitled to
have in a democracy?

What is meant by "freedom,”
Yequality™?

How does the status of women today
differ from the status of women
when grandmother was an adoles-
cent?

What can women do taday that they
could not do 50 years ago?

equality have resulted in changes in 3. Collect clippings from newspapers

laws, attitudes, and values pertsin-
£to women,

s st e P e e e~

and magazines on women's rights.
Discuss the clippings in class.

Sy e —

S Ve~ A,

.
e e e B



~-108-

TEACHING AIDS 4, Write a shoxrt paper on what women
can do collectively and as individ-
Book uals to shortern the gap between
the real status of women and the
*American Wemen, President's Commission ideal status,

on Status of Women Report, 1963.

BYALUATION: Observe students' reactions to discussion or rights and status of
women. Examine the articles collected and appraise the students' ability to
identify articles relating to rights of women. Collect papers and check re-
sponses as to ways women can improve their real status.
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OBJEGTIVES

Knows that any one woman may assume different roles as she progresses from stage
to stage in the life cycle. (C-1.22 Knowledge of trends and sequences)
Can visvelize assuming many different roles. (&-4.1 Conceptualization of a value)

CONTENT LEARNING EXPERIENCES
One's role concept is influenced by the 1. Discuss the meaning of a person's
expectations and approval of others. Yroles."
An individual functions in a variety of Give exsmples of present roies as
roles anZ may asgsume more than one role eighth graders: student, baby-
at a time. sitter, family member, FHA member.

Most women today assume multiple roles. 2. Look at pictures of a little girl,
teenager, mother of young children,

When homemakers work outside the home, mothar of teenagers, middle-age
they assume an additional role as wage woman and an elderly woman. Write
eargner. brief descriptions of selves at

stages protrayed by each picture.
The employment of women has resulted in

less difference between roles of men 3. List the variety of responsibili-
and women in the family. ties which women have. Relate these
to women's various roles.
TEACRING AXDS
L, Select and display on bulletin
Books board pictures which illustrate the
variety of roles assumed by women:
Barclay, Teen Suide to Homemaking, wage earner, wife, wother, cook,
Chapter 17, "Your Share im the nurse.
Family," Chapter 18, '"Your Rela-
tions in the Family." 5. Braiastorm on predictionsg for "The

Woman of 1980."

. 6. Divide into groups and pretend to
be: brothers, sisters, mothers,
fathers. Bach group lists roles on
board and then compares roles.
Identify similarities amomng roles.

S - - =
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EVALUATION: Appraise students' view of their roles by reading their descripiions
of themselves as a persen at various stages of life. Rate studemts on thniy
ability to perceive themselves., Observe the students® ability to project the
future roles of women. Note their perceptions cf roles of differenmt family mem-

bers.
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OBJECTIVES
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Comprehends the contribution of home economics in preparing women for varied

roles. (C-~2.00 Comprehension)

Appreciates the advantages of home economics in aiding one to live a useful and

satisfying 1ife. (A-1.2 Willingness to receive)

CONTENT

Home economics is a unique field of 1.
study in that it offers preparation for
the varied roles which wemen assume.
2.
Home economics educates for establish-
ing a satisfying personal and family
life, provides knowledge and sxills
for wage earning, offers training at
all levels cf aspiration, helps in
managing work at home and on the job,
and provides for creative and leisure- 3.
time activities.

TEACHING AIDS
Books

Hall, Home Economics: Careers and
Homemaking.

McDermott, Homemaking for Teen-agers,
Chapter 4, "Career Opportunities in
Home Rconomics.”

Fleck, Living With Your Family,
"Planning Your Future Career,”
pp. 487-489.

Hatcher, Today's Home Living,

LEARNING EXPERIENCES

Read a reference on home economics
vocations.

Descxibe the aress in the field of
home economics. Briefly indicate
what content is included in eack.
Discuss how these knowledges may
be applied¢ in homemaking and in
wage earning.

Participate in a panel discussion
concerning course work and the ad-
vantages of studying home economics.

Chapter 19, "Looking into the Future," pp. 482-493.

Randolph, You and Your Life,
Chapters 21-24.
Paris, Your Future as a Home Economist.

EVALUATION: Note students' participation in panel discussion.
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Knows that there ave numerous jobs requiring home economics knowledges and

gkills.

{C~1.12 Knowledge of specific facts)

Is sware that knowledges and gkills used in maintaluing a home are similar to

thoge needed im various opccuypatiops.

{(A-1.1 Bwareness)

Is familiar with a variety of home ectunomics-related cccupations requiring

varying levels of vocationmal, technical and professional preparation.

Knowledge of classificatiens and categories)

CONTENY

Ragwledge of rslated cccupations aids
individuals imterested ia bome eso~
pomics in makirg tentative vocational
decigions.

Many cccupations require kpowledges and

skills which are needed apd used in
homemaking. Some exsmples are:
Asgigtant in children's home.

Alteration iady inr departwment store.

Waitress.
Asgistant or salescliervk.
Alde in nursing home.

See Appendix for a move complete list,
TEACHING AIDS
Films

Coed Place to Work

Belping Bands for Julie
Loundering and Dry Cleaning
Restagrant Operator

S2lling as 2 Career

Take a Good iook

The Worlid is Yours

Filmstrips

It's an Execiting Career

New Herizoms in Food Service Careers
The Nurses Aid

The Scheol Cafeteria Worker

The Variety Store

The Waitress

1.

(€-1,23

LEARVIRG EXPERIENCES

List home econowics knowledges and
skills used by homemakers.

Identify jobs using home economics
knowledges and skilis which can be
performed outside of the home for

pay.

Conduct 2 symposium in which re-~
source persons in howme econcmics-
ralated cccupations explain the
nature of their work., duties, reas-
ons for selecting work, advantages.

Collect and display newspaper items
and/or magazine arvticles concerning
home oconomics-related occupztions.

View £ilms on specific seccupations
related to home ecomomics which
require varyiag levels of voca-
ticnal, technical and professional
preparation.

Identify varying levels of prepara-
tion needed for different levels
of jobs selected to study as proj-
ects.

Review clagsified liste of homs
vconomics-related oceugations.
Play "What's My Line" with job
titles in the various caregories.

EVALUATION: Check students' ability to i{denrify jobs which require heme eronomics
knowledges and skills. Observe the students' raactions to symposium. Rete in-
terest in newepaper items and wagazine articleg concerning home economics-ielated
occupations., Score individual projects usiag an objective rating device. Confer
with students individually te discuss their projects 2nd their educational plans.,
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OB IECLIVES

Recognizes home econcmics-related job opportunities in own community.

Analysis of relationships)

Is aware of local employment opportunities.

CONTENT

Knowing about jobs requiring home eco-
nomics knowledge and skills helps one

to recognize available employment op-

portunities.

TEACHING AIDS
Books

American Dietetics Asscciation,
Dietetics as a Profession.

Phillips, Home Ecoremics Careers for
You.

Tate, Home Economics as a Profession

EVALUATION:

1.

{(A-1.1 Awareness)

(C-4£.20

LEARNIRG EXRERIENRCES

Take field trips to a variety of
businresses which employ persons in
jobs related to home ecoromics.
Summarize duties and skills con-
nected with each cccupation.

Identify locations of other jobs
related to the areas of study.

v o

Note studern: participation in interviews and field trips related to
jobs in home e~onomics and related areas.
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OBJECTIVES

Comprehends that a group of related occupations within 2 field makes wp a job

cluster. {C-2.uv0 Comprehension)

1s aware vf job clusters in the areas of home economics.
Is able te evaluate an occupation cbjectively.

internal evidence)
CONTENT

Preparation for a group of occupations
within o field is referred te as a
cluster concept, e.g., one prepares for
a ..uster of jobs which regwnire similay
knowledges &nd ghills.

Preparation for a group of occupations
within a field rather than a specific
job helps one to adjust to rapid changes
in manpower needs created by advances in
science and technslogy.

The field of home economics has many
sreas of study which include a variety
of job ciusters.

EVALUATION:
sons.

[P

Observe studer.s' reactions to the presentaticns of resource per-
Check students'® evaluations of jobs studied for their projects.

(A-1.1 Awareness)
(C~6.10 Judgments in terms of

LEARNING EXPERIENCES
Discuss the meaning of job clusters.

Listen to rescurce persons speak
on preparation for job clusters,
Participate in group discussion

after presentation to detemmine

advantages of preparing for job

clusters.

Identify job clusters im each area
of home economics.

Write evaluations of the jobs
studied (in terms of persomnal pref-
orences, advantages, and disadvan-
tages) in completion of projects.
Choose a few individuals to summar-
ize project findings briefly for
the class
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Appendix

Occupations related to home economics have been identified and classified
for study. Teachers may wish to add to the list as they discover other occupa~
tions that have not been included. No attempt has been made to define specific
cccupations by jeb titles and code numbers found in the Dictionmary of Occupa-
tional Titles * However, it may be helpful to check Volume I of the D.0U.T. to
ascertain exact titles and descriptions of jobs selected by students for investi~
gatien. {ertaiu occupations, in different locatioms, vary as tc the level of ed-
ucation needed. Therefore, it may be necessary to reclassify some of the job
titles according to local reguirements.

Occupations Ciassified in Areas of Home Economics

I. Care and Guidance of Children

A. QOccupations requiring high school training

Baby sitter in private home

Helper in child care center

Nursemaid for private family

Nurgsery school aide, assistant

Kindergarten helper

Helper in children's hospital ward

Helper on playground

Assistant in recreation center

Assistant in children’s library

Sales clerk for children's toys, books, clothing

. [ [ 4 .
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B. Qccupatisns requiring advanced training or higher education

Teacher in nursery school

Teacher in kindergarten

Teacher of adult education course on child development
College teacher of child development

Research assistant in child development

Buyer of children's toys, books in department store

L3 L J [ ]

NN
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IT. Food Management, Production, and Services
A. Occupations requiring high school training

Bakery hel per

Bakery sales clerk

Helper iu supervised food service

Waitress

Restaurant hostess

Assistant to cock in large ingtitution

Salad girl, cafeteria server

Cook or baker doing special food preparation
Pantry service sandwich worker

* [ ] L]

3

L] L] .
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*Inited States Department of Labor. Dictionary of Occupational Titles. (3rd ed.)
Washington, D.C.: USGPG, 1965.
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Hlead cook irn small kitchen

Steam table worker

Assistant to supervisor, ordering food, planning menus
Bus girl or oy

Dishwasher, pot washer

Dietary aide

HWorker in food production or processing plants

Family dinner service specialist

B. Occupations requiring advanced traiming or higher educatioa

Chef

Restaurant manager

Dietitian

institutional food service manager

Caterer

Technician in food research laboratory

School lunch ranager

Home Economist for business enterprise, demonstrator
Cooking school teacher, director

Teacher of adult education courses in foods

College teacher of foods, nutrition

Nutrition consultant for social agencies, businesses

{IXI. Home arnd Industrial Management and Supporting Services

g.
iG,
11.

A. Occupations requiring high school training

Homemaker's assistant part or full time in private home
Housekeeping aide in nursing or rest home

Hospital housekeeping aide

Hotel or motel housekeeping aide

Visiting homemaker for eliderly or handicapped persomn
Management aide in public housing project

Eanager of home in absence of wife or mother
Personal shopper

Companion for elderly person

Information ¢lerk in hospital

Receptionist in hospital or nursing home

B. Occupations requiring advanced traiging

* L

* ]
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Supervisor, manager of rest home

Family financial adviser

Teacher of adult education course in management
College teacher of home management

Director of home management house

Manager in public housing project

IV, Home Furnishings, Equipment, and Services

A. Occupations requiring high school training

1.
2.

Salez person 1n furniture store
Florist helper
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3. Demonstrator 9f equipment and products
%. Research technician in laboratory testing products and equipment
5. Appliance sales person
6. Assistant to drapery or slip cover seamstress
7. 8ales person in fabric shop
8. Drapery, slip cover seamstress, self-employed
9, ipholsterer helper
10, Sales perscn in drapery shop
B. Occupations reguiring advanced training or higher education
1. Manager of small home furnishing business
2. Buyer of home furnishings in department store
3. Interior designer, consultant
4. Kitchen planner. consultant
5. Furniture designer
6. Landscape planmer
7. Floral desigrer
8. Comnsultant for manufacturer of equipment
9. Reszarch technician in equipment-testing lsboratory
10. Window trimmer
11. Real estate consultant

V. Clothing Management. Preduction, and Services

A. Occupations requiring high school training

Fitter or seamstress in clothing alteration
Clothing service aide

Dressmaker’s assistant

Dressmaker, self-employed

Worker in a garment factory

Worker in laundry,. cleaning establishment
Manager- of coin-operated dry cleaning business
Sales person in dress shop

Sewing machine demonstrator

Fashion model

&=
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B. Occupations requiring advanced training or higher education

Regearch assistant in .extile laboratory

Textile designer

Buyer of dresses in department store, dress shop

Fashion designer

Fashion journalist

Consultant to manufacturers of laundry products and equipment
Manager of dress shop

[ ]

.
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V1I. Combination of Home Economics Areas

A. Occupations requiring advanced training or higher education

1. Teacher of home economics classes in high schoal, college, adult, .
education £
2, Extension worker, home adviser 3




~118-

3. EBditor or assistant in publishing magazines, newspapers,
business literature

Advertising editor, writer

Coordinator, writer for radio and TV programs

Demonstrator on TV

Homemaking consultant

Writer of women’s columns, homemaking books

. L
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Other Related (ccupations

A.

Occupations requiring bigh school training

1. Cosmetulogy, hairdresser apprentice

2. HWelcome Wagon bostess, visitor of nevcomers
3. Salespersen, demenstrater of cosmetics

4. Gift wrapper

Qccupations requiring advanced training or higher sducation

Airline, bus, train hostess
Cosmetologist, hairdresser
Manager of a beauty shop

Window trimmer

Floral designer

Adult teacher of flower arranging
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VOCATICN ORIENTATIQON UNIT, GRADE 10

] Is my role "whatever will be?"
’ Or will the future be planned by me? .

Planned Adulthood is ome concept developed in
the Grade 10 unit on vocational decision making.

A unit plan, "Looking Forward to Marriage and/or a Job or Career,” has been
developed for Grade 10 to complete the sequence of pre-emplovment offerings--
"Developing Qualities for Friendships and Employability” (Grade 7) and "Occura-
tions Related to Home Economics™ {Grade 8). Decisicns for offering this unit
in the tenth grade (rather than in the ninth grade) were based on the contention
that, by this time, most girls have passed througk a stage of intense seif-
centered concern and are becoming more altruistic and realistic about thems:2lves
ir relation to the world. This tenth grade unit has been selected for publica-
tion because of the demand for curriculum materials on early orientation of
young adolescents to their future adult roles.

Overview

The underlying concept in this unit is the process of management-~--planning
the use of resources to achieve goals. In order for the teen-ager to achieve
goals, decisions must be made. Decision making is an important aspect of pre-
paring for her present and future roles, among which might be family member,
friend, student, citizen--and eventually homemaker. motber, professional worker,
or skilled service worker. Such decisions are iafluenced by social and economi<
conditions and by trends in contemporary iiving.,

Although a few elements of content are reviews of material imcluded im the
earlier vocaticnal units, the teacher may wish to repeat other aspacts of the
previcus studies, such as the development of personal qualities {Grade 7, Unit III).
. Emphasis of certain areas may be achieved, at the discretion of the teacher, by
; deleting some learning experiences and expanding others. Additiomal teaching
k& aids may be located in the references for Grade 7, Unit III and Grade 8, Unit III.

As with other pre-vocationai unit plans, this unit is structured according
to five aspects: (1) objectives, {2) concent, (3) learning experiences,
{4) teaching aids or resources, and {5} means of evaluation. Levels of expected
: behavior. classified in accordance withh taxonomies of educatiomal objectives,
A are indicated in parentheses following each objective 3nd learning experience. "
This is done primarily to encourage high levels of learning and to promote con-
¢ sistency between learning experiences and the behaviors these activities are

2 2 Yilinois Teacher, 1967-68, 11, 297-299, 372-374,

E 3 B. Bloom, 4. D. Engelhard, E. Furst, W. ¥. Hill, and D, Erathwohl. Taxonemy
of Bducational Objectives, Handbook I, Cognitive Domain. WNew York: David o
& MoKay, 1956.

D, Krathwohl, B. Bloom, and B. . Masia. Taxonomy of Educational Obisctives,
§ Handbook IX: Affective Domain. New York: David McKay, 1964.

é_ | E. Simpson. The classification of educational ohjectives. Illinois Tescher,
: 1966-67, 10, 110-144,
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expected to bring forth. Frames of reference may alsc require clarification:
learning experiences are expressed in terms of student activities, evsluation
experiences in terms of teacher actiwvities,

Major Objectives

Comprehends persomal, work, family, and citizen roles in the lives of women.

iz aware of the need to look ahead to adulthood in preparation for future
roles.

Understends the relationship of socio-economic developments to trends in
contemporary society.

Is able to identify and appraise available rescurces in preparatior for
various adult roles.

Is aware cf the need for planning the use of resources to attain gosls.

Rt R
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Unit 1.

OBJECTIVES
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Looking Forward to Marriage and/or a Job or Career

Comprehends the areas in which adults are expected to assume responsibility in

countemporary American society.

ceptuaiization of a Value)

(C-2.00 Comprehension)
Forms judgments aboui assuming responsibilities expected of adults,

{4-4.1 Con-

is able to recognize vesponsibilities of the adult and to categerize responsi-
bilities into breoad areas of responsibility.

CONTENT

The breoad areas of adult responsi-
bility are:

2. Personal

b, Occupational

¢. Marriage and family

d. Citizenship

An examination of one's self in light
of personal responsibilities expected
of him aids one in preparing for per-
gonal responsibilities as an adult.

Planning is essential in preparing for
occupational responsibilities of adult
living.

Preparation for marriage and mainten-
ance of a family aids ome in assuming
respongibilities in future aduit life.

Pevelopmenc of certain acceptable
qualitier prepares cne for the role as
a citizen iun a2 changing society.

To the extent that a young person

. understands the nature of adult re-

sponsibilities, he can make realistic
- preparation for adult roles.

5.

(C-4.2 Analysis of Relationships)

LEARNING EXPERIENCES

Divide into smzll groups and

locate pictures representing each
arez of adult respeonsibility. Use
these on a sectioned bulletin beard.
Suggested titles: "Duties of
Adults," YComing of Age in Our
Society," "¥rivileges Bring Re-
sponsibilities.” (C-2.00 Compre-
hension and €-2.10 Translation)

Explore in buzz groups the re-
sponsibilities of adult women and
repert findings to clase. (A~i.1
Avareness)

Discuss and group the responsibili-
ties according to the broad areas
of adult responsibility. {C-4.00
Analysis of Relationghips)

Invite homemakers to discuss with
class factors which contribute to
success in their marriage. (C-1.00
Knowiedge of Specific Facts)

Interview women in different occu-
pations to discover some of the
responsibilities that they have on
the job. Report findings to class.
(C-2.20 Interpretation and A~1.1
Avareness)

Listen to resource person speak on
"Woman as a Citizen.” {(£-1.030
Knowledge of Specific Facts and
A-1.2 Willingness to Receive)

Ingite students from other coun-
tries to tell abonut "Women's Re-
sponsibilities in Other Lands.”
(C-1.00 ¥Xuowledge of Specific Facks)
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EVALUATION
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8.

Write short papers on related
topirs: “How Adults cam be Good
Qitizens,’ "Voting, a Privilege

or 2 Xegpongibility?" "Feelings
about Being op My Own,” "My Obii~
gation te Myself,"” "What a Teen-
ager Keeds ko Xnow adout Adult Re~
eponsibility.” {(C-2.20 Interpreta-
tion and A~4.11 Conceptualizatien
of 2 Value)

Students participate in contest inm making bulletir board display related

to the unit of learning.

Teacher observes students® responses in discussion for indications of under-
standing the nature of adult respomsibilities.
Teacher appraises written assigmments for depth of comprehension.
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OBJECTIVES

Comprehends the socio-economic developments which have created changes im today’s

-4 oo e Y T T, LTI A /R A
Ly, ot w5 € IR oS

adult iiving.
Is willing to examine sccio-economic developments which have influenced aduit
living in our rapidly changing scciety.

{C~2.20 Interpretation)

COMTENT

Interrelated aud complex socio-
economic developments have brought
changes in living.

Industrializatior has contributed to
these changes in many ways.

2,

Much commercial and industrial
expansion has resulted.
Specialization has increasad.
Urbanized and suburban aress

have devaloped.

Communication and tramsportstion
facilities have greatly improved.
Prosperity and affluence have in-
creased for many, but not for all.

Scientific and techuological changes
have played a major part in socisl and
economical advantement.

2., Knowledge has expanded.

b@

C.

Homan and wmaterisl resourcess
have been exploitead,
Educational oppurtunities haive
greatly expanded.

{A-1.2 Willingness to Receive)

LEARNING EXPERIENCES

interview elderly persons in the
commpunity to gain information om
socio-economic changes in socisty
which affect contemporary living.
{C-1.12 Knowledge of Specific
Pacts)

Digcuss in clase results of the
iaterview. (C-2.20 Interpretation)

List and define the socio-ecconsmic
developments which have created
changes in living. Use current
magazines, newspapers, and social
studies references as sources of
information. {C-1.22 Knowladge of
Trends and Sequences)

Listen to resource persen speak on
"Joeial and Economic Development
Cauging Changes.” {(0-1.2 Willing-
ness to Receive)
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3 d. Medical advances have reduced 5. Select one socic-economic change

R health hazards and illuesses. and illustrate in writing, pic-

35 e, Obsolescence of jobs, skills, tures, or diagram how it has af-
ané¢ products has taken place fected the personal lives of fami-
throughout the country. lies. Bulletin beards may result.

£:-2,10 Translaticn)
_éﬁ TEACHING AIDS
Books

Hopke, Encyclopedia of Carecers, Volume
I, "Trhe Future World of Work,”

ppo 37“’%0

K Current articles and wuews items
L located by class members,

L BYALUATION

. Determine students® grasp of 3ocial and economic conditions and ability te
reach warranted conclusions by noting participation in groups amd by check-
ing assigned work.
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OBJECTIVES

Is alert to trends in contemporary living resulting from social and economic
changes in scciety. (C-1.22 Enowledge of Trends and Sequences)

e Is willing to investigate the causes and effects of trends on teemager’s prepara-
g rions for adult living. (4-2.2 Willingness to Respond)
e Is able to understand relationship of social and economic developments to treands

in contemporary scciety. (C-2.20 Interpretation)

CONTENT LEARNIRG EXPERIENCES
Trende in contempsrary living have rve- 1, Define a trend.
sulted from social and economic changes
in society, 2. Committees engage in the folilowing

activities:
Population trerds are toward popula-
tion expiosion, population contrel, a. Search for news items or acti-
and an iuncrease in proportion of the cles regarding current trends
aging snd young im the population. in iiving. Display materials
and report findings. Discuss

Labor force trends include an increase wmeaning of these for fewily
in size of lsbor force, proportion of iife. (C~1.22 Kuowladge of
women working, progertion of marvied Trends and Sequences)

women in the lszbor force, end demand
for skilled, trained workers,

Greater geograpiic job and social
mobility have occurred.
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Trends in personal and family life
are:

a. FEarlier marriages, earlier parent-

hnod.

Toswered househeld production.

Increased family consumption.

Higher standsrd of living.

Faster pace of living.

. Increased use of labor-saviag
egquipment and products.

g. DBasier credit.

h. Greater dependence on public

services.

-+

O G o

Shorter work week, more leisure time,
and earlier retircment are trends in
contemporary living.

An emerging trend is a movemeat
toward greater and more equal oppor- 3.
tunity for all which is indicated by:

a&. New public attitudes {family
planning, housing).
b. Increased and broadened benefits
as a result of sccial legislation
{sociel security, federal aid).
c¢. Expanded educational opportunities. 4,
d. CGreater freedem of choice.

Social and economic developments re-
late to trends in coatemporarv living.

Trends in contemporary living inter- 3.
relate and influence broad areas of
adult responsibiiity.

a. Peraoral

b. Family
c. Occupation
d., Citizen

A knowledge of the characteristics and
trends in contemporary living enables

gne to plan ahead and make adjustments 6.
to chauges in society.

TEACHING AIDS

Current periodicals

Changing Times
Life

b. wyu3stion middle-aged {or older)
adults on tiends. "How does
1ife of today's young homemaker
differ from your early adult
experiences?” "What trends do
you mot view as improvements?"
Summarize changes which have
taken plac2 withia a genmeration
and treport adults’ views to
class, {A-1.2 Willinguess to

- —Reeeive)

2. Write 3 script invelving a
family conversation whick illiu-
strates current trends in liv-
ing. Tape record and present
in claes, Have class members
identify trends. (C-1.22
Knowledge ¢f Trends and
Sequences)

Search magazines and newspapers
for items relating to shorter work
week, leisure time, and early re-
tirement, Clip articles and mark
in red important ideas. Make a
bulietin board display. (C-2.2
Willingness to Respond)

Listen to & resource person speak
on "The Fuvement toward 2 Greater
and More Equal Opportumity for
A11.% (A-~1.2 Willingness to Re-
ceive)

Davelop repsris on recent specisl
legiglation. (For more able stu-
dert.) List major social and
economic developmynts om black-
board; brainstorm to compose a
1ist of tremds which rclate to
each social and economic develop-
ment. (C-1.22 Knowledge of Trends
and Sequences and C~2.20 Interpre-
fation)

Discuss areas of choice today with
respect to:

a. education

b. politics

c. religion

d. individual goals

{€-2.00 Comprehension)

i
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Neuwsugek 7. Beview articles and clippings re- ]

Saturday FEvening Post lating to trends which may affect o

Time persenal, family, occupavional, :
and citizenship areas of resnocnsi-

Kewspapers bilities. (C-1.12 Kunowledge of

Specific Pacts)

EYALUATTON :
Check individuals in committee work to determine extent of their knowledge g
of trends.

0BJECTIVES

Comprehends that tremds in contemporary living are accompanied by problems in
adult areas of responsibility. (0-2.00 Comprehension)

Is willing to examine the zdult probleme as they relate to the effects on each
area of adult respomsibility. {A-1.12 Willingness to Receive)

CONIENT LEARNING EXPERIENIES
New problems arise for adulits as 1. View film; The Individual in the
changns occur in society. Hodern World., (A-1.12 Willingnees

to Recelve)
Problems in adult areas of responsi-

bility result from sccial and ecemomic 2, Discuss content of film and

developments. {dentify problems facing mankind g
in a fast changing society.

Problems which have resulted from rec- (C~2.00 Comprehension)

ent socig-economic developments are:

8. Increaszed wants.

'{f b. Increased mental iilness

¢. Increased divorce.

d. Increased juvenile delinquency
and crime.

e. Unempioyment of unskilled
workers.

f. Increased cempetition for jobs.

g. Difficulties in management of
tigme, money, and energy.

h. shifted responmsibilities.

+» Altered and confused roles.

TEACHING AIDS

Current articies and news items located
by clasz members.
Film
The Individual in the Modern World.
BVALUATICN
Observe students during role playing to see whether they understand the adult

ERIC problems which have been discussed.
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0BJECTIVES

Comprehends the characteristics of women in the labor force aad understands how
these affect her astatus aad 1ife es an adult, (C-2.20 Interpretation}

Is aware of changes in the status and characteristics of women in the labor
force. ¢A-1.1 Awareness)

CONTENT LEARNING BE¥ERIENCES

Knowledge of changes in status and 1. Listen to teachs: presenting facts

characteristics of women in the popu- and statistics on the stastus and

iation 2ids in understanding the employment of women im an illus-

current roles of women. trated talk. {Use graphs, charts,
and diagrams, or show infermation

The characteristics of working women using an overhead projector.}

may be examined through statistics {(C~-1.12 Rnowledge of Specific

concerning the number in the labor Facts)

force, proporticn of total population,

age, family status, types cf cccupa~ 2. Compare these illustrations with

tions, work patterms, and income. those of previous years. (C-1.12
¥anowledge of Specific Facts and

Women®s status is subject to change A-1.1 Awvareness)

among the following clagsificarioas:
3. Discuss how these facts depict a

a. Siogle person, with or without changed role for women and relate
dependents. to plapning for adulthood. (£-2.20
d. Married person, with or without Intarpretation)
dependents.
¢, Widow, with or without dependents. 4, Listen to discussion on "Personal
d. Diverced or separated person, with Roles and Status" by panel camposed
or without dependents. of: .
A woman's status with respect to man- 2. Single pexson, married person,
agement and parenthcod affects her widowed person, and divorced
work life. person, each with or without
dependents.
TEACHING AIDS

{4-1.2 Willingness to Receive)
Books

U. 8. Dept. of Labor, The 1965 Handbook
on Women Workers, Ch. 1.

Horowitz, The Outlogk for Youth,
“Changes in the Role of Women,"
pp. 108~114.

Iifton, Reys to Vocational Decisions,
ur World of ¥Work," pp. 206-252.

EVALUATION

Quiz students to determime their kunowledge of current facts about women in
the labor force. Check quizzes to ascertain factual knowledge.

.no---o---un-wmmcwe-m--mw-o-mumma-nowmonnm--\umqﬂ-—l.o-.unt:n-uaou-aw-auwwﬁcomo-mcuvu

B “g._.ﬂ—»,—':..«&'»‘-eft—;‘ ERAEARGNDNA




- st GEEN]
AR SR Yoo D L
- I P PR ol R

.......

~127-

OBJECYTIVES

-
-

Is able to make inferemces from gccupational tremds cc.cerning women's voca-

tional prospects.

{C-2.30 Extrapolation)

Is able to distinguish factors which affect women's decisicns concerning vhen to

combine marriage with employmeat or community service.

Elements)
Becomes acquainted with various adjustwments which must be made by different fami-

lies when the homemaker is employed outside the home.

Receive)

CONTENT

Whern one is aware of future occupa=-
tional trends, he is more able to
prepare himself and plan realistically.

The prospects for the empioyment of
women in tomorrow's society ars very

promising.

a. The percentage of women in the
labor force has greatly increased.

b. Discrimination because of gex and
race has lessened.

¢. The work wesk has shortened.

d. Provision has been made Ior
pericdic retraining to adjust
to labor demands for highly
skilled workers.

e, Service-type occupations in
which wany women are empioyed
have expanded.

f. Periods of employment have

lengthened.

Decisions concerned with combining
marriage and employment or community
service are influenced by msny factors.

&.
b.

Pregent and future economic nseds.
Individual needs of family members.
Cere of children during workiag
hours.

Management of household responsi-
bilities.

Attitudes of hushand and family.
Personal rewards of work or
volunteer service.

Availability of jobs, traasporta-
tion, household services.

Earning power.

Family values.

Stage iu family life cycle.

&'9

5.

(C-4.10 Analysis of

(A-1.2 Willingness to

LEARNING EXPERIENCES

Read from sources listed, then
write paragraph on facts studied
concerning future prospects in the
employiment of women. Summarize
and discuss in c¢lass. (C-2.30
Extrapolation)

Construct a bulletin bosrd illu=-
strating occupaticnal prospects
for women. Suggested titles:
"Crystal Ball,* "Outlook for the
70's," "Peminine Forecast."
{C~2.10 Tramslation)

Write brief descriptions, baszed on
personal knowledge, of a case in
which a homemaker decided to remain
at home rather than seek outside
work. 1identify the influewcing
factors. {(C-2.Z2 Interpretation)

Pivide into gwo geoups and prepare
information for, and participate
in, debate on, "Woman's place is
in the home." ($-2.20 Interprets-~
tion)

Interview wemen in the community
perfowming dual roles, to discover
factors affecting decisionsg to
combine marriage with employment.
From this 8 list can be formulated.
{C-~2.20 Interpretation)

Present minute dramas {(may be writ-
ten by comeitteeg) of situations

in which femily members comsider
the desirability of the homemakeyr
seeking employment or volunteeriiug
for sexvice. {(A-1.2 Willingness
to Keceive)




TEACHING AIDS

Bocks

U. S. Bept. of Isbor, 1965 Haudbook on
Homen Workers.
The Gutlook for; Youth

Hopke, Encyclopedia of Careers, Volume
I, "The Future Worid of Work,"
pp. 37-44.

Sifferd, Selecting an Occupation,
"ateh the Trends,” Ch, 2.

EVALUATION

Check statements during debate to ascertain students® ability to make in-
ferences froam facts gathered. Reactions in responses and rebuttal wiil
give clues to the extent of their understanding of the problem. Have mem-
bers of class respond to checklist on the performance of each group in the
debate.
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OBJECTIVES

knows the advantages of educatium for women's place in a changing society.
(C-1.12 Knowledge of Specific Facts)

Recalls generalizations about importamce of general and vocational education.
{C-1.31 Knewledge of Generalizations)

Sees the necessity and has appreciation for general and wage-earning education
te enable women to function in today’s society. (&-1.12 Willingmess to Receive

and A-3.3 Comenitment)

CONTENT LEARNING EXPERIENCES

Our cowplex society necessitates con- 1. Read a reference on women's educa-
tinuous education im order for an in- tion--importance, kinds, benefits. &
dividual to function effectively. (A-1.1 Awareness) ¥
General education for women mey develop 2. Present statistics which compare
abilities for responsible citizenship, earnings with level of education
contribute to the envichment of family attained. {(C-1.12 Knowledge of &
life, widen horiszons for personal Specific Facts) Y.
development, and improve the qualifi- B
cations for employment. 3. Conduct a panel discuasion on o
topics related to the importance .
As socliety becomes more highly tech- of education: ‘%hy we need more o
nical and mechanized, greater nead for education than our grandmothers,Y T
wage-earning preparation for women de- "The purpeses of school subjects," .
velops. The benefits which may accrue "Handicaps of being illiterate,”
from such preparation inciude the fol- "How people can be encouraged to
lowing: remsin in school.” (A-3.3 Cowmit-
ment)

a. Providing abilities for the
support of self and/or others.

b. Belping when supplementary
family income is needed.
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c. Adding security during family
emergencies.

d. Providing a weans of contzib-
uting to society.

e. Aiding in achieving persousl
gatisfaction.

TEACHING AIDS
Books

Lifton, Keyg to Vocationsi Decisions,
“fiow Your Schooling Affects Your
Yuture,’ pp. 420-427.

Krug, Living in Cur Communities,
“Continuing Education," Ch. 17,

PP. 348-362,

Research and Policy Committee,

Raising Low Incomes Through Improved
Education

Perio&icéis

Ellis, Teen Times, '"Young Women and
the World »of Work."

Pamphlet

Brochard, School Subjects and Jobs.

EVALUATION

Participate in circclar response
discussion., Possibie questions
for consideratici:

a, Why is genexal sducation of
great importamce to wemen?

. Why are vocational education
and training for women given
go much stress at this time?

¢. Do you comsidera amd b of
equal importance? If so, wiy?
1f not, why not?

Summarize generalizations., (C-1.31
Knowledge of Principles and Gen-
eralizations)

Plan and conduct a survey of women
to determine their attitudes to-
ward their own educatien: "What
has your education done for you?"
Summarize findings under the ap-
propriate headings--"general edu-
cation" or "wocational education.'
Have students write conclusions
pased on results of survey.

(A-1.1 Awareness)

Determine the extent of commitment to education by careful chservation of re~

actions in discussion.
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OBJECTIVES

Comprehends perscnal aspirations and values* as they relate to probable expecta-

tions. {(C~2.20 Intexpretation)

Appraises personal sspirations in light of realistic examination of future

prospects,
CONTENT

When one examines his aspirations and
values in relation to probable expecta-
tions, he is more able to direct his
efforts realistically.

i.

{C~6,20 Judgment in Terms of External Critexia)

LEARNING EXPERIENCES

Roview the definition and mesnings
of termsz: goals, values, aspira-
tions, expectatione, motives,
drives, purposes. (C-1.11 Knowi-
edge of Terminology)

* Concapt of value is developed in Grade 7 Outline, "Developing Qualities for

s o Ak e Rt i Attt

Friendships snd Employability,” Illineis Tegcher, 1967-68, 11, 271-296,




In the evgluation of personal goals,
certain conditions are inwplved:
recognition of aspirations, identifi-
cation of values, realistic examing-
tion of future prospects,

TEACHIXG AIDS

Books

Sorengon, Psychology of Living,

“pPlanning Your Career,” pp. 617-643;

"Glossary of Terms.”

EVALUATION
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3.

4.

5.

Brainstorm on the importsnce of
"sarsonal goals."! (C-1.11 Knowl-
edge of Tezminology)

Write a short essay on ‘““The Future
Me."* (C-2.10 Translation)

Role-play incidents depicting
realistic and unrealistic aspira-
tioas. (C-3.00 Applicaticn)

Identify (from returned essays)
the values which are involved in
their aspirations. They will com-
ment on their chances of achieving
these goals, ({(C~6.20 Judgments in
Terms of External Criteria)

Check students' essays to examine their expressed aspiratioms. Review papers
to discover how they perceive their values.

realistic their expectations aze.

ORJECTIVES

Examine comments to determine how

Appraises aveilable rescurces in preparation for adult living. (C-6.20 Judg-

ments in Terms of Externmal Criteria)}

Is willing to examine available resources in preparatior for adult living.

(A~1.2 Willingness to Receive)
CONTENT

Appraisal of available rescurces con-
eributes to prepsration for adult
living.

Finances, personal qualities, other
pecple, edupational, employment, and
volunteer service opportunities are
some kinds of rescurces which help
people o achieve their life goals.

Types of educational opportunities
svailable are high school, college,
vocational and technical schools,
company and government trainiag pro-
grams, adult courses and independent
study.

Some occupational opportuunities are
located in industries, commercial
establisghmente, institutions, and
private homes.

1.

LEARNING EXPERIENCES

Discuss the following expressions:

a. "Success in life is measured
by cne's paycheck.,”

b, “The time of the seif-made maxn
ig gone."

c. "It's not what vou are, but
whom you know that counts.”

(A-1.2 Willingness to Receive)

Explore ways in which students cam
finance their education. (C-1.20
Knowledge of Ways and Means of
Dealing with Specifics)

Participate in panel Ziscussion
on “Opportunities for Education;
Employment, and Volunteer Ser-’
vices." One panel to be made up
of class members with a moderator;
the other of selected resource
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Opportunitics for volunteer services persons, such as guidence counselor,
are: church groups, scheol organiza-~ employment agency vepresentavive,
tions, women'’s clubs, charities and and chairmsn of a loecal volunteex
welfare agencigs, hospitals, rest group, Summarize informztion.
hemes, children's homes, political {C~1.12 Knowledge of Specific
organizations, commnity, govermment Facta)
and development committees, aml
others, 4, Formulate a list of local agencies,
groups, and institutions., Select
TRACHING AIDS one for imvestigation concerming
. opportunities fur voluateer ser-
Books vice. Discuss findings and com~
i munity needs, Write a news
Foth, Living in Today's World, "Enow- article. {(C-1.12 Fnowledge of
ing Yourself," pp. 166-171, Specific Facts)
Pamphlets 5. Determine the volunteer activities
of clags iwmbers, Question stu-
Wolfbein & Goldsteir, Our World of dents about their satisfaction and
Work. rewards ir. serviag others, {&-1.1
Bailsrd, Youxr Abilities. Awarcness)

Sinick, Your Personality and Youxr Job.
Worthy, What Emplovers Want.

Filws

How to Judge Authorities.
Filmstrips

Public Appearance.
EVALUATION

Test students on ability to appraise resources. (See Appendix,}

Observe attitudes expressed by individuals towerds money, work, and opportunity
in order to help them :n counseling and guidance. Check essay test to ascertain
eriteria used and to sesese ability to make judgments of available resources.

OBJECTIVES

Is able to make a tentative plan for attai.ment of goals for the future. (C-5.20
Production of a Flan)
Realizes the lmportance of planning the use of vescurces to attain goals., (A-3.1
Acceptance of a Valuz)

COHTENT LEARNING EXPERIENCES
Planning the use of available re- 1. Read assigonments on future plau-
sources aids in attaining goals, and ning, then answer questions baged
involves making decisions in various on readings:

areas of liviag.

- a. Why should we “steer” rather
Major life decisioms which influence than drift into the future?
personal goal achitwement are these b. What can psople do to prepare
related to: educational pursuits, for the uvnpredictable events

T g 0%
A

3
e
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getting married or remaining single, or civcumstances in their
and vocational and avccational lives?
choices. c. What factorz are imvolvel in .
planning and preparing for
TEACHING AIDS sontinaed education?
R d, How do boys and girls differ
L Books in thelr expectations, iaterest,
oy concerns, and desires in plam- ¢
Lifton, Keys to Vocational Decieious, ning for employment and mar-
“eirls and Their Putures,” pp. 406~ clage?
446,
Krug, Liviog in Our Commwiniries, (C-2,10 Translation)
YContinuing Education," Ch. 17,
o p. 346; "Exploring Vocations," 2. Discuss how single persons can lead
S ch, 16, p. 328. a full and reqardiag life. Cite
SRS Horowitz, The Outlook for Youth, "The exémples wnich illustrate contri~
Importance of Planning," pp. 164-168; butions to society by single men
"Preparing Yoarself," pp. 178-181, and women, {A-l.1 Awareness)
i Fllme 3. Begin am outlinu of a tentative
o plan for future living to include
e Benefits of Locking Ahead. points discussed and to provide
B gome a2lternatives, if some unfore-
Filmstrips geen events CCOUT.

{C-5.20 Production of 2 Plan)
Preparing for the World of Work.

EVALUATION

Appraise answers to study qQuestions “o discover extent of onderstanding. Cb-

serve students' ability to distinguish factors which affect housing selection

in tneir analysis f the case situstions. Check studonts® skill in organizing
their plans,

&7 G G an e T G YO A S8 o 0 vy SO A6 S G ¢ W) B A SD AR e ST O TS WD CY YT YT X XX ¥ X 3 3 X 2 1 R 2.0 2 L 2 4 d A d dod 4 d A4S T g W A A G @ B W 4O B T W T W D T -
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4 4 OBJECTIVES
L TI

Understands factcrs to consider in determining choices of living accommodations.
{C-2.20 Interpretation)

hcequires information about txameoortation, group affiliations, and work creden-
tiais. (C~1.12 Xnowledge of Specific Facts)

Applies information by plamning the uses of resources to attain goals. {¢~5.20
Production of a Plan or Proposed Set of Operations and 4-3,00 Application)

CONTENT LBARNING EXPRRIENCES ‘

To attain the goal of appropriste 1, Present & case situation concern-
iiving accommodations one needs te ing sn employed gzraduate faced
evaluate factors as: with a housing problem. Class

sharing housing with others, mestt cxs suggest factors to cone

type and qualicy of housing needed, gider in selecting living accommo-

locatior of housiag, dations, Discuss advantages and

cost of housing, and disadvantages of alternmatives,

household services and furnighinga {C-4%,10 Analysis of Elemeats)

requized.

e — e o e P e A b . AR e i S i e A e Vs e e e e nmenie
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To choose the appropriate mode of 2.
transportation one may conslider: the

use of public facilities, sharing with

others, and buying a c¢ar for which
rrangement for insurance and upkesp

must be made,

One's group affiliations may enhamce
or deter attaimment of ome's goals,

Choice of affiliations involves con~ 3.
sidering the puzposes of various
groups~-~social, religious, fraternal,
service, special interest, profes-

sional orgamizations-~in terms of

cne's values,

Work credentials may be a rescurca in
attaining the geal of securing a job.

Work credentials include social -
security number, birth certificate,
work permit, diploma, degree,
certificate, liceuse, professiomal or
union membership, papexrs concerning
naturaiization, security clearance,
military ‘rvice, and resumé of quali-
ficstions.
5.
TEACHING AIDS

Books

Hopke, Eneyclopedia of Careers, “How
to Find a Job," Vol, 1, pp. 27-36.
Lifton, Keys io Vocational Decisions,

mMat to Do First,” p. 459,
Greenlea$, QOccupations and Careexrs,

"Cetring Your First Job,"

pp. 125-%41,

EVALUATION

Use telephone directory to identify
different types of transportation.
(C-1.12 Knowledge of Specific
Facts) Investigate costs of vari-
ous types of tramsportation im the
community. Compare figures and

and determine pros and cons of the
different choices, {C-4.10 Analy-
sis of Elements)

Survey adults to discover organi-
zations to which they belong.
flassify in caregories and discuss
the motives which influence pref-
erences, Detevmine the rewards in
group affiliaticns ivi young

people and aduits., {C-4.10 Analy-
sis of Elements)

Tdentify the items needed for work
credentials, Determine procedures
involved in assembling materials.
Collect and examine samples. Com-
pile credentials for selves as part
of plamming., Include personal res-
ume, reference sources, ete.
(C-5,20 Production of a Plan)

Continue outlines of plans for
future lizing as new areas are
studied, (£-5.20 Production of a
Plan)

Record individual contributions in the investigation of tramzportaticn costs and
in the survey of group affiliatioms. Examime work in planning and compiling
credentials to check ability to apply lerrning aad to inmtegrate cperationms.
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OBJECTIVES

Comprehends the use of job leads, interviews,

job. (C-2,20 Interpretation)
Is slert to the function of these factors im attaining goals. (A-1.3 Controlled
or S=lected Attention)

and writing skill in securing a
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CONTENT

Personal comtacts with friends, 1.
relatives, school counselors, amd

placement officers are sources of

leads for jobs.

Bulletin boards at schosl, counseling
gervices, agencies, organizations,
institutions, volunteer bureaus,
businesses and industrial concerns
can give leads for jobs amd service
opportunities.

Clasgified ads and articles in news-
papers, trade, professional, and other 2.
publications can provide job leads,

Comrunity and state employment offices

and other agencies, private employment
agencies, and letters of inquiry ave

also means of discovering job leads. 3.

S8kill in business writing aids in
securing employment,

A knowledge of the procedures and
techniques of interviewing contributes
to one's preparation for employment, &,

TEACHIRG AIDS
Books

Lifton, Keys to Vocatiomal Decisions,
"Finding Part~-Time Jobs," Ch, 11,
?p. 456-502.

Horowitz, The Ou:look for Ycuth,
"Pinding and Applying for a Job,"
pp. 180-188.

Pamphlets

Feingold & List, How to Get That
Paxt-Time Job.
Mitchell, How to Get the Job.
State of Illinois, Timely Tips for
Job Seekers.
Nat'l, Assoc., Youx First Job. 5.
New York Life, Your Job Interview.

Films

Barning Money While Going to School.
Finding the Right Job

Getting a Job

Qffice Courtesy.

LEARNING EXPERIENCES

Divide into groups and choose &
job and a volunteer activity,
suitable for parit~time work, to
investigate. Through committee
work, make plans and carry out the
location of leads. Report findings
and scurces of information. {Fol-
low through with application if
there are students interested in
securipg part-time work.,) (C-2.20
Interpretation) {(€-5.20 Produc-
tion of a Plan)

Discuss characteristics of good
business letters or have a busi- i
ness or English teacher talk onm '
letter writing, (C-1.24 Knowiedge
of Criteria)

Complete sample application forms.
Have students write letters of im-
quiry and/or application and sub-
mit them to a respected person for
criticism, Revise and rewrite.
{C-3,00 Application)

15 e a s &

Invite a school official or em- 4
ployer to discuss questicns con- ,
cerning interviews: .

3, How are arrangements for in- 3
terviews made?

b, What practices constitute
*huginess ethics™?

c. How does one dress for an
interview?

d. How does appearance agffect
getting a job?

o, How do people show their at- ;
titudes? 3

£, What are sowe tips for suc~
cessful interviews?

(A~1.3 Controlled or. Selected
attention) {¢-2.20 Interpretation)

Role play iob intevviews (with the

above rescurce perscn, if possible),
(€~3,00 Agpliication)



Filmstrips

The Job Interview,

EVALUATION
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ﬁ.

Complete future plans, summarizing
tips for finding job leads and for
interviewing for employment. In-

clude points on letter writing and
sampie letter. {(C-5.20 Production
of a Plan)

Observe comittee activities to discover ability to plam for finding job leads.
Check application forms; appraise original and revised letters for evidence of -

writing capability.

Note skill displayed in job interviews.

Examine completed

plans according to objective standards to sscertain students' ability to produce

OBXECTIVES

Comprehends the factors which are avidences of goal achievement.

retation)

Is awaxe of the evidences of goal achievement.

CONTERT

Indications of goal achievement are
satisfying relationships with family,
friends, and co-workers, skill in
work at home or on the job, material
rewards, advancement in position and
pay, self-respect, personal fulfiil-
ment, and contributions to othexs.

TEACHING A4IDS
Films
How to Keep 2z Job.
Office Teamwork.
Personal Cualities for Job Success.
You snd Your Work.
Your Eszning Power.

Filmstrips

Getting and Keeping Your First Job.
Your Ross is Preud of You,

EVALUATION

3.

{A-1.1 Awareness)
LEARNING EXPERIENCES

Read and report on new items,
articles, or biographies of per-
sons who have achieved success in
some aspect of living. (C-1.12
¥nowledge of Specific Pacts and
A-1.] Awareness)

Identify ways in which goal
achievement may ke measured.
(C-2.00 Comprehension and A-1.1
Awareness)

Rate listed indications of goal
achievement in oxder of import-
ance. Tabulate ratings on black-
board and discuss attitudes in-
ferred., {C-2.20 Interpretation}

Cite examples to show how parsons
may sacrifice some goals for the
achievement of othexrs. (A-1,1
Awareness)

Discuss differences among gemera-
tions in regard to goals in life.
(A~1.1 Awareness)

Appraise reports on readings tc determine students' perception of success and

their conscicustess of the meaning of goal achicvement.

Note evidences of in-~

sight from contributiops in class digcussions.

G ndanbiadi .

il e
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Apperdix--Test on Resources¥

DIRECTIONS: 1Im each category: (a) State specificall; the rescuxces which are

available to you. (b} Explain how these resources ¢an help {cr hinder) the
achievement of ycur persomal goals.

-1, Perxsocnal qualities

A.
E.
Z. Other people,
A,
B,
3. Educational opportunities,
A,
B.
4, Qccupational opportunities,
&.
B.
5. Service opportunities.
A,
B.
6. Finances.
A,
B.
CHECKIRG: Suggested rating scale: 10 points for each category. Part A, four
points for a specific, inclusive list of available resources. (C-4.00 anzlysis

of elements) Part B, six points for a complete explanation and appraisal,
{€=6.20 judgment in terms of extermsl criteria)

* This essay test could be typed on two pages in order to allow more writing
space.
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CURRICULUM GUIDES FOR THE EMPLOYMENT EDUCATION
ASPECT OF HOME ECONOMICS--A BRIEF OVERVIEW

Following are curiiculum guides, as yet untried, for occupationally
oriented home econcmics course: ip child care, food serxvices, aud clothing ser-
vices. All three assume related cooperative work expariences.

ourses and include

The guides are for eleventh and twelfth grade c
teaching aids, and

objectives, statements of conteni, learning experiences,
means of evaluation.
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= FREPARATION FOR EMPLOYMENT IN THE AREA OF CHILD DEVELOPMERT
Grades 11-12

I. Orientation to employment in the area of child development.

A. Fmployment opportunities in the area of child development.

€

1. Eatry level occupatiors which may or may not require high school trxaining,

a. Baby-sitter in a private home.

b. Relper in child-care center.

e, Nursemaid for private family.

d. Nursery school aide, asaistant.

e. KRiundergarten helper.

f. HBelper in children’s hospital ward.

g. Helper on playground.

h. Assistant in recreation center.

i. Assistant in children’s library.

j. Sales clerk for children's toys, books, clothing.

2. Occupations requiring advanced training and/or education.

a. Aide or attendant in child-care center.
k. Teacher assistant.
c. Teacher:

. Nursery school.
Kindergsrten.

. Elementary.

. College--child development.
. Adult--child development.

W £ W

d. Director of child-care center.
2. Research agsistant in child development.
£. Buyer of children’s toys, books, clothing in department store.

B. Significance of the area of child development a5 a f£ield of study aand as an
cccupational fieid.

1. Contributions child-care centers may make to welfare of children.

&. Supplement and complement care received at home.

b. &liow opportunities for expression of feelings in acceptable ways.

c. Provide varied play experiences. ;
d. Allow opportunities to develop imdependence and assume responsibiiitics¥
e. Provide atmosphewm conducive to optimum development of each child. g

2, Significance of child development programs.

8. Effect of changes in family life patterns on care of children.
b. JIncressing number of individusls and families served by child
develupment programs,
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c. Knowledge of how methods of deaiing with children influeunces the
individual development of the child.

4. Contributions of research to the body of krowledge about human
development.

C. Personal qualities which contribute to success in employment in the area
of child development and guidance.

1. Willingness to learm end to viork.
2. Character traitsz, such as®

a. Initiative.

b. Dependability.

¢. Accuracy.

d. Promptness. 1
e, Cheerfulness. 1
£. Honesty. 1
g. Loyalty. =
k. Maturity.

i. Patience.

j. Caluness.

k. Firmness.

1. Emotional stability.

A%ility to take constructive criticism.
Ability to follow directioms. j
Respect for employer and staff members. :
Appropriate standards of health and personal grooming.

NS Ww

*

a. Health certificate.
. Physical stamina.
¢. Clean, neat, appropriately dressed.

pavs G gt 2 A st

7. Observance of professiomal ethies.

a. Avoiding discussion of children ontside of class.
b. &voiding criticism of staff and parents. y

8. Orher desirable characteristics. 1

Love of children.

Enjoyment of working with children.

Some understanding of child development and behavior.
Sense of fairness.

Ability to communicate with children.

Skill in directing activities appropriate for 2ge level.
Alertness.

k. Understanding of self--positive self-concept.

6T MO A oD

II. Responsibilities of child-care employees.

A. Understanding principles of growth and development.
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1. Factors influencing develcpment.

3. Hereditry.
b. Environment.

(1) Swrrcuundings.
(2) Experiences.

2. How a child grews,
a. Irregular.
b. Poliows a pattern.
¢. Own individual rate.
3. Ways a child develops.
a. Physically.
b. Mentally (Intellectual}.
c. Emotionally.
d. Socially.
4, Influence of preschcol years on later growth and development.
B. Guiding growth and development.

1. Purposes of guidance,

a. Adjustmeat to immediate environment.
b. Well-being of child.

(1) Basic needs.
(2) Safety.

2. Principles of guidance.

a. Positive approach.

b. Consiastency.

c. Supporting limits.

d. Recognizing individual differences.
e. Love and acceptance of child.

3. HMethods of guidance.
a. Imdirect.
(1) Arranging schediles,
(2) Types of eguaipment,
(3) Masnipulating surrcundings.

b. Direct.

(1) physical.
{2) Verbsl.
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C. Supsarvising activities.
1. Purpcses of activities,

&, Gain coordination.

b. Develop social skills.

¢. Develop concepts,

d. Release excess energy, emotions, and temsion.
2, Aid in problem solving.

2. Principles of supervising.

a. qui elines,

-

b. #h tce interfere,

3. Stages jof activity.

4

a., BSolitary (Alone).
b, Parallel (Beside).
¢. Cooperative (Group).

4. ‘Types of activity.
a. Free activity.

(1) Indoor.
(2) Outdoor.

b. Dramatic activity (Imaginative),
. (1) Doll center.
(2) Blocks.
(3) Dress-up.

c. Creative,

{1) Principles of creativity.
(2) Techniques for developing child’s creativity.

() Painting.

1} Easel,
2) Finger.
3) Sponge.

{(b) Cutting.
(¢) Pasting.
(d) Crayoms, chalk, pencil, iuk.
(e) Modeling.

1) <Clay.
2) Dough.

(£) Puppets, mobiles, and stables.
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(g) ©Graphics.

(h) Use cf “waste"” waterials.
(1} Simpie science projects.
{(3) Water, send, snow.

(k) Flannel boezd,

{1} Carpentry.

d, Literature.

(1} History of children's literature.

(2) Criteria for selacting books for chiigdren.

(3) Illustrators and illustratioas for children’s books.
&) Types of stories.

- (@) Aanimai.
(b) Fantasy.
{¢) Realism,
{d) PFables.
(e) Parables,
(£} Proverbs.

(5) Uses of poetry.

(6) DBooks which especially contribute to intellectual stimulation.

(7) Heaningful methods for reading &loud to children and for
storytelling.

(8) Uses of fingerplays.

e. Musical activity.

(1) Fundamentals.

(a) Rhythm,
(b) Esrmonic and melodic concepts.
(¢) Pitch.

(@) FKey determination.

(2) Value of music.
(3) Various expressions of music.

(a) Records.
B (b) Rhythn bend iastruments.
5 (¢} Fingerplays.
P {d) HMusic and dance.
{e) Group singing.
(£) Spontaneous mugic by children.
(g) Musical gemes.

(4) Ways to imcorporate music intc program.

{a) Special time period.

(») Supplement to another activity.
(c) Transition between astivi.ies.
(d) Therapeutic value.

B



~145~
(5) Ways te encourage children te participate in musical activities.

f£f. Excursions.
g. Habirs and routines.

(1) ¥alue of habits.
(2) Relation of habits to routines.
(3) Developing habits through routines of:

{a) Tolileting.

(b) Snackes and mealtime.
(e) Sleep and rest.

(dy Cleanlirness.

h, BHealth and safety activities.

(1) Developing health and safety practices,
{2) Childhood diseases.

(a) Symptoms.
{b) Treatment.
(c) Immunization.

(3) Chronic diseases.
{(a) Description.
(by Care.

{¢} Aiding child in adjusting to.

(4) First-aid procedures.
(5) Health agencies available to children.

5. Relationship between stages of development and activity.
Observations of children.

1. Principles.

a. Concentration.
b, Objectivity.

c. Sensitivity.
d. Accuracy and conciceness In recording behavior.

2. Differentiation between fects and interpretations of behavior.
2. Discussion of behavioral aspects observed.
Other responsibilities.

1. Workimg as a member of a team.

a. Learning names of employer, employees, parents, and chiidren.
b. Becoming familiar with policies, schedules, etc.
c. DRetermining responsibilities of particular job.




~146-

2. Selecting materials and equioment,

a. Promoting development.
b. Providing for safety. !

% 3. Clerical.
' 4. Housekeeping.

a. Arrarngement, use, and care of equipment.
b. Cleaning up.

j
i
III. Child-care employment &5 & carser. i
A. Significance of child-care employment (Review).
f{ B, Avenues for additional preparation. {

1. Educstion.
2. Training.

C. Opportunities for advancement.
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Major Genexalizations

The care and guidance of childrem is 2 suacern of society.

Human growth has certain basic needs wh

jnteraction with “he environrment.

All children progress
of growth and development,
and development.

ich must be satizfied through

toward maturity accordimg to basic laws and patterns
but individual differences exist in the rate of growth

Understanding the principles of development provides a basis for guiding a

child’s development.

Cooperation in guidance, supervisiocn,
facilitates a child's growth toward maturity.

A person’s employability

and obgservation by all concerned

is enhanced through developing atiitudes, under-

standings, work habits, and skills needed by a child-care worker.

Objectives

Becomes fawiliar with opportunities

and Categories).

for employment in relation to kind and
1evel of education and/or training required (C-1.23 Knowledge of Classifications

Appreciates the importance of child development programs {(A-~3.3 Commi tment ).

Recognizes child care and guidance ag an important responsibility of
society {C-4.20 Analysis of Relationship).

Content

Parents have moral obligations and
legal responsibilities for the welfare
of their children. As societies
change, femily functions for the
welfare of children tend to change.

In some situations, family functions
ave assumed by agencles serving as
family substitutes.

The enviromment provided by the family
or its substitute influences the
child's physical, mental, emotional,
and social development.

Legal regulations control certain
agencies and imstitutions which
have sssumed functions previously
performed by families

Learning Experience

Survey working mothers of preschool
and elementary schoel children to
determine where children receive
care while parents are at work
{C~1.12 Knowledge of Specific
Facts),

Interview representatives from
child-care agencies for information
regarding employmeat opportunities,
parent responsibilities, and agency
responsibilities (C~1.12 Knowledge
of Specific Facts).

Organize employment opportunities
according to educational and/ox
training requirvement (C-1.23 Knowl-
edge of Classification and Categorie.i.

Analyze similarities and differences
of employment opportunities at
various agencies (C-4.20 Analysis
of Relationships).

v i
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Content Learning Experience
The care and guidsoce of children ' 5. Summarize the contribution of child-
is a fundamental comcernm of society. care agencles to the development of

children and to society (C-1.25
Knowledge of Methodology).

Teaching Aids

Bogcksa

Bzker, Understanding and Guiding Young Children, Ch, 9, "Handicaps and
Crises," pp. 273-276; Ch. 10, "Growing Up in School and Community," pp. 296-300,

306-308.

Brishone, The Developing Child, Ch. 1, "Childhood 'Revisited'," pp. 12-15.

Duvall, Family Living, Ch. 17, "Cariag for Children," pp. 329-331.

Hatcher, Adventuring in Home Living, Boock 2, Ch. &, "Enjoying Young
Children, p. 433,

Hurlock, Child CGrowth and Deveicpment, Introduction, "How toc be a Good Baby
Sitter,” pp. XIII-ZVII.

*Read, The Nursery Schosl, Ch. 1, "Intrsducing the People,” pp. 3-21;
Ch. 2, "Describing the Nursery Scheol,” pp. 40-31.

Rhoades, Your Life in the Family, Ch. 5, "A Child Has to Learn Bow to Live
in Society," pp. 125, 128-130.

Shuey, Learning About Childrea, Ch. 2, "Watching Children Grow,” pp. 9-17;
Ch. 5, "Community and Private Agencies Which Serve the Family," pp. 34-64.

Smart, Living in Families, Ch. 3, *"You Learn from Children," pp. 78~79.
Films

Children of Change (University of Illineils)

Tee World of Three (University of Illinois)

Evaluation

6. Teacher appraises students’ responses to “spell down" of employment
oppertunities.

7. Teacher appraises written assignments on "Child-care agencies ave
important because M

%*Teacher reference.

P

2% . (PP P




149~
PREPARATION FOR EMPLOYMENT IN THE AREA OF CHILD DEVELOPMENT
Overview

This course, "Preparation for Empleyment in the Area of Child Development,”
is planned as a one-year course for Grade 11 or 12 in a cooperative work-study
program. It is one of the options to follow the sequence of preemployment
offerings, "Developing Qualities of Friendship and Employability"” (Grade 7),
"Occupations Related to Home Economics™ (Grade 8), and "Looking Forward to
Marriage andfoxr a Job or Career" (Grade 10). If the students enrolled in this
course have not completed all of the preemployment study, the teacher will need
to select from the earlier units objectives, learning experieunces, and centent
which are most pertinent in preparing students for employability.

The content of this course includes the child development concepts needed
for employment. Students may or may not have previous experiences of working
with children in a play group or some other supervised play situation, If the
cla.s members have previous education and/or training in child development the
teacher will need to consider this in selecting the content and the emphases

for the course,

This course is developed to be taught concurrently with on-the~job
training experiences, but this does not preclude parts of it being taught
prior to students being placed in training stations in the community. The
course concentrates on the development of three- and four-ycar-old children,
but it may be modified or expanded to include whatever age groups are present
in locsgl training stations,

A cooperative work-study program also includes the general commenalities
of all areas of vocational educatjon, Since these are developed elsewhere they
are not included in this outline; however, the teacher will nesd to select and
include those commonalities mecessary to meet the needs of the students in the

class.

Major Oblectives

Iy aware of the employment opportunities in the care amd guidance of
childzen and understands the possibilities, limitations, and responsibilities

of such employment.

Understands, accepts, and develops respect for personal stremgths and
limitations as a child-cavxe employse.

Understands the principles of growth and development of young childrea.

Applies principles of growth and development in directing activities of
young chiidren.

Is familiar with a planned program of learning experiences that offers
young children appropriate cognitive stimulation and oppoxrtunity for physical,
emotional, and socizl development.

Understands a child-care employee's role in the care and guidance of
children,

etk e sk R e Y e
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Objectivas

Comprehends the persomal gqualities which contribute to success as an
employee in the area of child development {(C-2.0 Comprehension).

Is willing to examine objectively and to improve self in terms of qualities
contributing to successful employment in the area of child development {(4-2.2 ,
Willingness to Respond).

Has appreciation for the personal guali.ies contributing to successful
employment in child development (A-3.3 Commitment}. J

Content: Learning Experience
Characteristics of physical, social, 1. Brainstorm qualities class members f
emotional, and mental development would desire in a person to whom they i
contribute to employability. (See would entrust a younger brother or ;
outline for specific exampies.) sister {C-1.12 Knowledge of Specific ’
Facts).

2. Invite panel of mothers and those
who employ persons to care for
children to discuss personal
qualities tkey expect in a child- }
care worker (A-1.1 Awareness and
C-1.12 Kaowledge 6f Spetifie -Facts). .

e e e e e

3. Develop check list of "Qualities of
a Crniild-Care Worker” {(C-1.Z Knowledge
of Ways and Means of Dealing with ;
Specifics). ?

4. Discuss each guality in terms of:

a. What is meant by %

T

b. Why is it importamt for the person
vho cares for children?

¢. Yow can one develop this gquality?
improve it? Maiatain it?

d. HRow will the guality be used in
the role of a child-care worker? 3

{€~-2.10 Translation). i

5. Rate self om check list and identify
one or two qualities of work to J
develop or improve (A-2.2 Willingness 3
to Respond). ‘
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6. Rolavplay realistic cccupational
situgtions involving pevsonal
qualities. Identify the qualities
expressed by the employee and explore
the ¢ffect on the employer, other
employees, parents, and children
(C-2,2 fvterpretation, 4-1.13 Con-
trolled or Selected Attention).

Teaching Aidsa

Books

Ellect, The World of Children, Ch. 10, "Is fhere a Sitter in the House?",
pp. 94-97.

Fleck, Exploring Home and Family Liviag, Ch- 25, "Caring for Small Children,”
pp. 248-255; Ch. 35, "Being a Better Communicatof," pp. 395-404.

Burlock, Child Growth and Develcpment, Introdyction, "How to be a Good
Baby Sitter,” pp. XVII-EX, XXV-ZXXVII.

Raines, Managing Livingtime, Part 3, Ch. 1131, ™Time for Children,”
pp. 282-283,

Shuey, Learning About Children, Ch. 3, "Balyy sitting as a Job," pp. 18-28,

Pamphlets

State of Illinois, Department of Children snd Family Services, Frogram
Guides for Day-Care Centers, "Some Qualities of 2 ¢ood Teacher."

State of Illinois, Department of Children #0d Family Services, Standards
for Licensed Day-Car: Centers and Group Day-Cave Facilities, pp. 9-12.

Evaluation

7. Teacher check self-ratings on check 1ist and compare with observed
behavior. Discuss with each student.

8. Student periodically reevaluate status on personal qualities check
list,

Gbiectives

Understznds the role of heredity and enviroument in the growth* process
(C~2.2 Interpretation).

Comprehends the aspects of growth and devedopment (C-2.2 Interpretation).

Accepts the importance of understanding the principles of growth and
development and to applying them in the guidance of children (A-3.1 Acceptance

of- a- Value).-

*Growth and growth process, im this curriculun plap, refer to the total
development process and net to physical growtf alone,
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Content

Heredity and enviromment are co- 1.
factors in the growth process.

The basic pattern or biueprint
of human growth is determined by the
laws of heredity.

Ths: growth process occurs through 2.
the interaction of the organism and
it envircnment.

Growth is both guantitative and 3.
gualitative.

Growth proceeds from general to
specific responses.

The tempo oi growth is not even. 4,

Development tsads to be in sequential
order with each stage linked to
earlier, less mature stages.

Each child passes through the
characteristic stages of development
at his own rate.

Both rate and patternm of growth are
affected by conditions within and
without the body.

Sequence is more impoxtant than the

age at which the specific characteristics
of development appear since individuals
differ in their rate and pattern of
development,

Aspects of growth are physical, mental 5.
(intellectual), emotional, and social.

The aspects of growth develop at dif-
ferent rates and are interrelated.

Physical development refers to body 6.
growth, change in proportions, and
increase in coerdination or man-
ipulative ability.

Physical develeopment is affected by
diet, rest, clothing, state of
cleanliness, exercise, shelter, and
the extent to which basic social,
emotional, and mental uneed¢ are met,

Learning Experience

Recall or read references on how
heredity and environment influence
growth (C-1.31 Knowledge of
Principles and Genmeralization.

View and discuss film, "Principles
of Development"” for basic laws and
patterns of growth {C-2.0 Com-
prehension).

Bivide into groups and list other
examples of growth according to
these patterns (C-2.2 Interpretation).

Observe several children of the same
age and note how their development
is alike and different (C-4.2
Analysis of Relationships).

Explore teaching aids to £find common
characteristics (gormsg) of each
aspect of development of children at
ages 2, 3, 4, and 5.{C-~1,12 Knowledge
of Specific Facts).

View films, “The Terrible Iwos and the
Trusting Threes" and the MFrustrating
Fours and Fascinating Fivee," for
examples of differences in each aspect
of development and variatioms in
child-care procedures at the four age
levels (A~1.1 Awareness and C-2.0
Comprehension).

A
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Centent

Children, ages 2 to 5, are
characterized by: rapid physical

and mental growth, but at decreasing
rates; changes in body proportions;
perfection of basic motoxr skills;
acquisition of some fine motor skills;
an? coordination of motor skills.

Mental development is the acquisition
of knowledge and understandings and
the ability to make application of them.

Young children learn by example; jwitation,
and experimentation. ’

Children, ages 2 to 5, are characterized
by: language development in terms of
abiiity, articulation, and vocabulary;
great curiosity about envirxonment;
extensive activity (short attention
space); and a beginning understanding
of abstractions.

As & child develops mentally, he is
increasingly able to cope with new

gituations.

Emotional development is an increase
in the ability to recognize and understand

one's feelings and to deal with them in
constructive ways.

A child's emotional patterns are
affected by heredity, eavironmeat
level of intellectual abilities, and
physical skills.

A child's emotions are spontaneous
and short-lived.

Until socially acceptable emctional
responses are learned, emotions are

expressed directly.

if a child's basic needs of love,
recognition, belonging, and achieve-
ment are fulfilled he is more likely
to be emotionally secure.

Social development refers Lo the ability
to interact with others.

Social development is learned through
experiences with others.,

Learning Experience

I U It Y
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Content Learning Experience

Children progress from self-
interest and self-concern to
involvement with family members
to relaticnships with peers.

Pattern of development and behavior 7. Cite examples of adult behavior and
of the preschool years provide the speculate on baszes in childhood
foundations for adult physical, experiences (C~2.30 Extrapolation).
mental, emotional, and social

characteristics.

Teaching Aids

Books

Baker, Understanding and Cuiding Young Childrem, Ch. 1, "What Are
Children Like?", pp. 13-23; Ch. &4, "Children Whe Are 3 and 4 Years 0ld,"

pp. 107-131.

Brisbone, The Developing Chiid, Ch. 10, "Physical Development ;' pp. 257-
79; Ch. 11, "Emotional and Social Development,” pe. 281-305; Ch. 12,
"Intellectual Development,"” pp. 307-336.

Craig, Threshdds to Adult Living, Ch. 2, "Fe° sonality Patterns,”
pp. 50-56; Ch. 12, "Childhood Charts," pp. 263-266.

Duvall, Family Living, Ch. 16, "How Children Grow," pp. 304-316.

Ellett, The World of Childremn, Ch, 4, "How Does the Child Grow?",
ppu 40"’52 .

Fleck, Exploring Home and Family Living, Ch. 3, "That a Young Child is
Like,"” pp. 230-240; Ch. 24, "Living with Small Children,’ pp. 241-247.

Hatcher, Adventuring in Home Livimg, Book 1, Ch. 8, "Mother by the Hour,"
pp. 453-454,

*Hurlock, Child Development, Ch. 1, "Principles of Development,”
pp. 1-30; Ch. 2, "Foundations of the Developmental Pattern,” pp. 36-72; Ch. 4,
"Physical Development," pp. 111-150; Ch. 5, “Motor Development,” pp. 166-204;
Ch, 6, "Speech Development," pp. 208-255; Ch. 7, "Emotional Development,"
pp. 260-318; Ch. 8, “Social Development,” pp. 325-376, Ch. 11, "Development
of Understanding,’pp. 488-535.

Hurlock, Child Growth and Development, Ch. 3, "Facts about Children,"
pp. 34-46; Ch. 4, "How a Child Grows,” pp. 47-62; Ch. 9, "The Child and His
Emotions," pp. 152-169; Ch. 10, 'Mealtime and Bedtime Problems,” pp. 171-192.

Raines, Managing Livingtime, Part III, Ch. 3, "Time for Children,"
pp. 278-280.

*Teacher reference,
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Rhoades, Your Life in the Family, Ch. &4, "Children Need Help to Grow Up,"
pp ° 85"106 »

Shuey, Learning About Childrem, Ch. 12, "Growing Up,” pp. 167-186.

Smart, Living in Families, Ch. 12, "The Children in Your Future,"
pp. 287-298,

Wallace, Building Your Home Life, Ch. 14, "Getting to Know Children,"
pp - 374"’377 .

Films
Children's Emotions (University of Illincis)
Frustrating Fours and Fascinating Fives (University of I1linois)
He Acts His Age (University of Illinois)
Principles of Development (University of Illinois)
Social Development (University of Illincis)

Perrible Twos and Trusting Threes (University of Illinois)

Evaluation

8. Divide class into four groups each to select pictures, examples,
and other means of describing an age group of children,

Objectives

Comprehends the theories which are the bases for the primciples and
nmethods of guidance (C-2.C Comprehemsion).

Recognizes the importance of guidance in the development of children
(A-3.1 Acceptance of a Value).

Wants to be abie to guide the behavior of children in ways which enable
them to maintain self-respect and move forward in all aspects of development
(4-2.2 Wiliigness to Respond).

Applies principles anu methods of guidange as & means of improving
envirorment to facilitate the development of Children (C-3.0 Application).

Content ) Le_cning Experience
Guidance helps a child develop self- 1. Define guidance and give illustrations
control and self-reliance within the of a person guiding a child {C-1.12

framework of society's expectations. Knowledge cf Specific Facts).
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Gontent

To the extent that an individual's 2.
needs are met as they occur, he is

free to move toward his full potential

of development toward maturity.®

Positive guidance gives direction 3.
to behavior and arouses less
resistance in the child.

Guidance procedures sppropriate to 4,
the age and maturity of the child
facilitate development.

Ciearly defined and consistently Se
maintained limits contribute to a
gense of security and direction.

Guidance is enhanced through 6.
affection, respect for the child as

an individual, help with difficult

tasks, and apprcval for those

things well done.

Direct znd indirect metheds of 7.
guidance are used to guide behavior.

Indirect methods include arranging 3.
schedule for activity, choosing

equipment of type which affects

behavior, and manipulating

surroundings.

Direct methods may be physical 9.
and/ocx verbal,

Both verbal and nonverbal 10,
communications convey meaning
(voice actions, attitudes).

*Maturity iavolves:

Learning Experience

Observe children in home and group
situations and identify "problem"
behavior. Explore in buzz groups
gome of the causes of such behavier
{A-1,1 Awareness, C-2.20 Inter-
pretation),

Discuss ways to guide such behavior
to satisfy needs (C-2.30 Extrapolation).

Define term-positive guidance. Give
examples of how a2 situation may be
handled by positive and negative
guidance (C-1.12 Knowledge of
Specific Facts).

Relate examples of positive ang
negative guidance observed in home
and group settings (C-1.23 Knowledge
of Classification and Categories).

Gompare reactions of children to
positive and negative guidance
(A-1,1 Awaveness and C-2.20
Interpretation).

Analyze each as to "why" children
react ag they do (C~4.0 Analysis).

Develop a list of key words, positive
in nature, which can be used in
guidance (5.00 Synthesis).

Recall guidance procedures used in
the movies previously viewed.
Discusgs how the same type of sitea-
tion was handled differently with
children of different ages (C-1.12
Xnowledge of Specific Facts).

Resd from scurces listed and develop
a list, "Suggestions for Guiding
Presachool Behaviox" (C-5.00
Synthesis).

1. Ability to perceive self and the world realistically.
2. Acceptance and understanding of self and others.
3. Unity of personality.

4, Responsibility for own behavior.
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Content

11,

12,

13.

14.

15.

16.

Learning Experience

{lbserve persons who work with children
for methods used (help with difficult
tasks, approval, etc.} and persomal
characteristics expressed (affecticn,
resp.ct as am individual. ete.).

F -aluate effectiveness of guidance
(C~6.10 Judgments in terms of

External Criteriaj.

Distinguish between direct and in-
direct guidance., Give examples of
each and reasons for using each
type {(C-3.00 Application).

Discuss punishment and develop
criteria to be used to decide
whether a certain type of punish-
ment in desirable as undesirable
(C~5.0C Synthesis).

Use the criteria to evaluate:
physical punishment, humiliatiom,
praise, reward, threat, natural
consequence, isolation, removal of
privileges (C-6.00, 6,20, Judgments
in Terms of External Criteria).

Practice giving directions im a
positive way. (Watch for verbal
and nonverbal cues,) (C-3.00
Application).

Present case situations concerning
behavior. Discuss ways of guiding
and reasons for, based on thecries

-and principles of guidance (C-3.00

Application),

Teaching Aids

Rooks

Baker, Understanding and Guiding Young Children, Ch. 5, 'We Learn Through

Experiences with Children,” pp. 133-157; Ch. 7, "Discipline and Spoiling,®
pp. 211-232; Ch, 8, "Stumbling Blocks ir Growing,” pp. 235-263,

Puvall, Family Living, Ck. 15, "Getting Along with Children," pp. 290-253.

Ellett, The World of Children, Ch. 5, "Should He be &panked or f;oddied?",

pp. 36-66,

Fleck, Exploring Home and Family Living, Ch. 23, "What a Young Child is

Like," pp. 230-250; Ch. 24, “"Living with Small Children,” pp. 241-247.

o o ANE o~ Ao
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Hatcher, Adventuving in Home Living, Book 2, Ch. 6, "Eanjoving Young
Children," pp. 466-473.

*Hurlock, Child Development, Ch. 12, '"Moral Development,” pp. 558-578.

Hurlock, Child Crowth and Development, Ch. 12, “Conmon Behavior Problems,™
pp. 206-220; Ch. 13, "Discipline Good and Bad,” pp. 221-236.

*Read, The Nursery School, Ch. 3, YEquipment and Currxiculum,” pp. 80-81;
Ch. &, "Goals and Initial Support Through Guides to Speech and Action,”
pp. 85-105; Ch. 7, "Building Feelings of Security and Adequacy," pp. 1€7-195;
Ch., 8, "Handling Feelings of Hostility and Aggressiveness,' pp. 196»220
€h. 9, "Defining and Maintaining Limits for Behavior," pp. 222-247; Ch.
"Developing Relationships im Groups,“ pp. 248-275; Ch i3, "In Intellectual
Development--Perception and Mastery," pp. 320-334.

Rhoades, Your Life in the Family, Ch. 5, "A Child Has to Learn How to
Live in Society,” pp. 107-123,

Pamphlets

Baruch, How to Discipline Your Children

Hymes, Enjoy Your Child--Ages 1, 2. and 3

Hymes, Three to Six

Melt, What Can You Do About Quarreling?

Gettinger, Your Child from 1-6, pp. 28-42, 52-54,

Wolf, Your Child‘'s Emotional Health

Young, How to Bring Up Your Child Without Prejudice

Films

Teaching the 3's, 4's, and 5's. Part 2: Setting the Stage for Learning
(University of Illinois)

When Should Grownups Help? {University of Illinois)

Evaluation

17. Observe students as they guidechildren’'s activities or role-play
situations of guiding activities.

18. Each student lists ways she uses {can use) principles of guidance
with children she supsrvises,

Cbiectives

Comprehends the purposes, stages, amnd types of activities and theirx
contributions to the aspects of development (C-2,2 Interpretation).

g o *Teacher reference
= RIC .
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Realize the importance of activity to development {A-3.1 Acceptance of

a Value).

Knows the responsibilities of a2 child-care employee in supervising

activities {C-1.12 Knowledge of Specifics),

Wants to develop skill in introducing and supervising activities of

children {(A-2.2 Willingness to Respond).

Structures experiences and gives guidance in order teo emhance growth

(C-3.0 Application),

Evaluates experiences in relation to development of children {C-6.20

Judgments in Terms of External Criteria).
Content

Activities aid in the development 1.
nf motor skills and coordination,

concept and problem-solving skilis,

and social skills.

Activities enrich the imagination 2,
of a child and enable him to plan,
organize and develop ideas.

Activities provide outlets for the 3.
release of excess energy, emotions,
and tensions.

Preplanning contributes to the 4,
success of an activity,

The manner in which an activity is 5.
initiated contributes to the child's
willingness to participate.

A balance tetween freedom of activity
and definite limits to insure safety
promotes 2 child's well- being.

The short attention span of a pre-
school child implies a need for
varied activities.

Learning Experience

Explore teaching aids ard recall
observations and movies about
children to list different types
of activities (play) for children
{C-2.30 Interpretation),

Discuss how each type of activity
influences development (C-3.00
Application).

Visit a nursery schoel, day-care
center, kindergarten, oxr some other
facility which provides child-care
services. Record evidences ¢f pre-
planning, length of attentiocn span,
schedule o activities, how
activities were introduced, and when
activities were interrupted (C-4.20
Analysis of Relationship).

Summarize observations by developing
"Guides for Plamning and Supervising
Activities for Preschool Children®
(C~5.20 Production of Plan, or
Proposed Set of Operations).

Pian a day's (2% hours) activities
for & group of children (C-5.20).
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Contend

Activities which emcourage longer
plan contribute towazd increasing
a2 child’'s aitention span.

Alternating periceds of active and
quiet activities contributes
toward meeting the needs of children.

Uninterrupted activities, so long
as there is progress, child is safe,
ard toys and equipment are cared
far, contribute to development.

As a child grows and develops toward 5.
maturity, he progresses through the
golitary, parallasl, and group stages

of activity.

A child engages in many different 7.
types of activities which con-

tribute to various aspects of

development,

Opportunities for free acrtivity
enables a child to develop and
explore his own interests.

rovision for free activity reguires
variety in and several choices among
materizcl, equipment and eaviromment.

Learning Experience

Leok at pictures of children
engaged in solitary, parallel, and
coeoperative activity and discuss
the characteristics of each stage
(C-4,00 Analysis).

Observe childrep at various stages
of activity and determine the
stage of each (C-4.00 Analysis).

Committees engage in the following
activities:

a. Choose cne of the following
types of activity--free,
imitative, creative, literature,
or music.

b, Become "expert"™ in the activity
for this age group by conferring
with a resource persoen {e.g.--
free activity-~physical education
teacher; imitative activity~-
drama teacher; creative activitye-
art teacher; literature--iibrarian
or English teacher; wmusic--music
teacher) and completing reseaveh
in all availsble sources.

¢. Teach the class about the activity.
Include:

(1) How does this activity con~
tribute to development?

(2) What are the basic principiles
or fundamentals of this
activity?
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Content Learning Experience

(3) What equipment and materials
are needed for this activity?

{4) What preplanning znd ‘
preparation is needed? 1

2% 3

Children, through imitation, for {5) What are some ways to
example, as they practice society's introduce this activity?
masculine apd feminine roles. 1

(6) What are some guidelines for

Encouragement of imagination erhances evaluating the success of

the ability to see beyond the this activity? ;
obvious in a situation and the )
develcpment of empathy with others. d. Demomstrate and provide opportunlty‘

for the class to 'try out" some i
of the methods or techniques unique
to this activity.

PURPY S YR T

(C~3.00 Application; 5.00 Synthesis)
Having materials to organize and
manipulate contributes to the
expression of creativity,

e on . L

R P T

Freedom to explore, express, and
test faster creativity im activity.

‘-

Children learn creativity by workisg
on their own rather than copying
models.

Emphasis on neatness, tideness, g
and correctness, hinders the
expression of creativity.

Knowledge of children's literature .
and methods of presentation 3
facilitates meaningful experiences
involving stories and poetry.

Understanding of the basic musical 3
concepts enhances the experiences
with music available to children.

Excursions contribute to a child's ]
awareness of the worid.

A habit is a regular, routine way 9. Differentiate betwesn habit and

of satisfying urges, desirxes or voutine (C-1,11 Knowledge of

wants. Terminology).
% Habits resuit from repeated 10. Read in references ceoucerning habits
¥ actions. and routines. List reasons for and
E values of routines (C-2.00 Compre-
g o hension; A-3,1 Acceptance of Value).




Content

Habits become reutine and are
performed mere or less mechanically
and give order to activity.

Habits help a child do what is
expected of him and contribute
to his security.

Encouraging self-help during
toileting comtributes toward
development.

The kind and amcunt of food needed
is related to the age, size,
activity, and health of the child.

Simple and attractive preparation
and serving of foods facilitate
development of desirsble eating
behavicer.

Assisting with the preparing,
serving, and clearing away of
foods, increases a child's
interest in eating.

The kind and amount of rest is
related to the age and health of
the child and influences his
development,

Routines of personal cleanliness
contribute to physical well-Geing.

Adults are responsible for the
health and safety of children,

A child's safety depends on his
enviromment and the kinds of
practices exemplified by those
caring for him,

necognizing hazards contributes
to safety.

Kuowledge of safety procedures and
skiil in handling accidents pro-
motes a safe environmeni.
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i,

12.

13,

14.

15.

Learning Experience

Observe a routine at home or in a
group child-care facility (C-3.00
Application).

Swmmarize how procedures, eguip-
ment, and the person in charge of
the routine influences behavior
{C-4.20 Analysis of Relationship).

Present visual aids giving statistics
of accidents among children (C-1.12
Knowledge of Specific Facts).

List possible hazards in a child's
environment at home or in a child-
care facility end discuss ways to
eliminate them (C-3.00 Applicaticn),

Develop a ctheck list to evaluate the
safety of a child-care facility
{C-5.00 Synthesis),

Brainstorm about emergencies which
may occur when one is caring for
children (C-1.12 Knowledge of
Specific Facts).
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Content

Attention to health routines 17.
facilitates physical well-being.

Recognizing and reporting early i8.
signs of illuess promofes physical
health of all children.

As children grow toward maturité
they acquire a concern for their
own health and safety.

Knowledge of the interests and
abilities o¢f a child enables one
to provide experiences which are
advantageous to learning.

The type and stage of activity in 19,

which a child engages is related to
his level of development.

20,

l.earning Ewnerience

Interview an employee of a child-
care facility to determine policies
and proceduzres for safety and
emergencies (C-5.00 Synthesis).

Invite nurse or dbctor to discuss
with class:

a, <Childhood diseasesg--symptoms and
treament; immunization,

k. Responsibilities of child-care
facility for health,

{C~1,20 Knowledge of Ways and Means
of Dealing within Specifics)

Write a paragraph on the
Yresponsibilities of a child-care
worker for the health and safety
of children" (C-5.10 Progduction of
a Unique Communication).

Develop generalizations expressing
the relationship of activity,
development of child and the role
of a child~care worker (C-5.30
Derivation of a Set of Abstract
Relations).,

Teaching Aids

Books

Baker, Understanding and Guiding Young Chiidren, Ch. 6, "Children Learn

Througa Activity,"” pp. 161-204.

Brisbone, The Developing Child, Ch. 17, "Health and Safety," pp. 435-446,

454-459,

Duvall, Family Living, Ch. 15, "Getting Along with Children,” pp. 287-290.

Ellett, The World of Children, Ch. 8, "The Contributions of Stories,
Music, Art,"” pp. 79-85; Ch. 10, “Is There a Sitter in the House," pp. 98-100.

Fleck, Exploring Home and Family Living, Ch. 25, "Having Fun with

Children,"” pp. 256-266,

Hatcher, Adventuring in Home Living, Book 1, Ch. 8, "Mother by the

Hour," pp. 456-482.

Hatcher, Adventuring in Home Living, Book 2, ¢h. 6, "Enjoying Young

Children," pp. 443-461, 474-489,
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*Hurlock, Child Development, Ch. 10, "Play," pp. 442-482,

Hurlock, Child Growth and Development, Ch, 11, "Tthe Child in the Family,”
pp. 199-202; Ch. 15, "Play and Playthings," pp. 255-273.

286 zggines, Managing Livingtime, Part I1I, Ch, 3, "Time for Children," pp. 281-283]

*Read, The Nursery School, Ch, 3, "Equipment and Curriculum,” pp. 62-80;
Ch. 6, "Helping Childrer in Routine Situations,™ pp. 137-163; Ch. 11, "In
Dramatic Play--Avenue for Imnsight,"” pp. 279-295; Ch. 12, “Through Creative
Experiences-~The Inner Woxld," pp. 297-318.

Shuey, Learning About Children, Ch. 13, "Comsideration for Daily Care,"
pp. 188-204; Ch. 14, "Learning Through Play,"” pp, 205-222; Ch. 15, "Books
and Music,” pp. 224-232.

Smart, Living in Families, Ch. 3, "You Learn from Children," pp. 72-78.

Wallace, Building Your Home Life, Ch. 15, "Caring for Children,"
pp. 407-418; Ch. 17, "Children Learn Through Play," pp. 435-451.

Pamphlets
Fracklin, Home Plsy and Play Egquipment for Young Children

Cardner, Handbook for Reereation

Graves, Right from the Start-~Early Immunization

Hymes, Three to Six
Mead, A Creative Life for Your Children
Oettinger, Your Child from 1-6, pp. 66-76, 80-92,

Rasmussen, Play--Children's Business

State of Iilinois Department of Children and Family Services, Prog an
Guides for Day-Care Centers, "'Series A--Program.”

State of Illinois, Department of Children and Family Services, Standards
for Licensed Day-Care Centers and Group Dav-Care Facilities, Section 4, pp. 14-30,

Films
Child Care and Development (University of Illinois)
Child at Play (University of Iilinois)

Evaluation
21, Each student

a. Plans and presents an activity tu a child or group of children.
b. Dbevelops a check list (or other evaluaticn device) to be completed
by student and an adult to evaluate the acuivity,

22, Commnittees formulate & course of action to be followed in a child-care
facility, In case of emergencies.

23, Teacher appraise student statements on "Routines contribite to self-
1]

reliance and independence because _ .

*Teacher reference,
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Sees the necessity and appreciates zhc coutribution of observation to
understanding and contributing to growth and development (A-1,12 Williogness

to Receive and A-3.3 Commitment).

Understands factors inherent in the observation process (C-2.2 Imterpretation).

Content

The role of an observer involves
concentration, sensitivity to cues
of behavior, accuracy, conciseness,
objectivity, distinguishing between
facts and interpretations, and
professional sharing of insights
with other staff members,

Observation of a child‘s activities
contributes to understanding of his
developnent,

Learnine Experience

Present minute dramas of situations
where child-care worker performs or
fails to perform appropriate role of
an observer (C-3.00C Application).

Develop "Guides for the Observer”
{C-5.20 Production of a Plam or
Proposed Set of Operations).

In small groups develop observation
sheets for physical, mental, emotiomnal,
ané social development (C-5.20).

Observe a child, using one of the

observation sheets and report
findings (4.00 Analysis).

Teaching Aids

Books

Baker, Understanding and Guiding Young Childxen, Ch. 1, "What Are

Children Like?" pp 9-13.

Hatcher, Adventuring in Home Living, Book 2, Ch, 6, "Enjoying Young

Childrern,' pp. 461-464.

*Read, The Nurgery Scheol, Ch. 4, "Goals and Initial Support Through Guides

to Speech and Action," p. 105.

Wallace, Building Your Life, Ch. 14, "Getting to Know Children," pp. 390-398.

Evaluation

5. Check observation sheets for objectivity, conciseness, fact and

interpretation,

Objectives

Comprehends the variety of responsibilities inherent in the operation of a

*Teacher reference.

child-care facility {C~2.00 Cumprehension}.

S AR
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Is willing to work harmoniously with others in the attaimment of common
goals (A-2.2 Willingness to Respond).

yrures

i Develops skiils needed to perform the various responsibilities (C-5.20
Production of a Flan),

Content Learning Experience

Becoming acquainted with the child-care 1. Prepare a "check-off 1ist" of infor-

center, its policies, staff, children, mation needed by a child-care
and parents contributes to team work. facility worker in a new place of

employment (C-5.00 Synthesis).

Understanding of employee-employee 2. Role~-play situation between the new
roles clarifies responsibilities and employee and the employer and/for
duties of personnel. other staff members:

Development is facilitated by common a., How to address staff members.

goals and team work of those working

with the children, b. What newv person's responsibilities
are.

Cooperative planning enhances team

work #nd contributes to awareness c. Volunteering to help with some-
of problems, ocbjectives, and a sense thing to which not assigned.

of responsibility for the success of

the project. d. Giving suggestions.

An understanding of other people's {€~-3.00 Application).
viewpoints is ¢onducive to harmony
in human relations.

Communication with others affects
working together.,

Group discussion faciiitates
comuunication.,

Kritten records provides & means
of communication and for a basis
for evaluating a child's progress.

A child's development is facilitated 3. Visit a child-care facility when it

through & varlety of materials and is not in operation to inspect and

equipr ut for: group acccording to contribution to

development the types of equipment

large muscle activity and materials {(C-4.20 Analysis of
small muscle activity Relationship).

8engory experience
encouragement of imagination
dramatic activity

crestive activity
stimulation of interests

4
|
1

e ey e J
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»r

Content Learning Experience

The nature of materials and equip~ 4, Prepare a display of commercial toys

ment affects their contribution to which contribute much and little to

a child's physical, mental, social, development, Xdentify how each

and emotional development, contributes to development (C-3.00
Application and C-4.20 Analysis of
Relationships},

Prompt attention to and accuracy 3. Interview child-care facility

in performing clerical activities workers and make a collection of

facilitates the operation of a forms and records kept in the

child-care facility. various centers {C-1,24 Knowledge

of Methodology).

Becords of health, attendance, field 6. Study forms for:
trips, amount of food purchased for

a snack or meal affect the operation &, How to complete,
of a child-care facility.

b. Value, importance, or con-
tribution te operation of
the facility,

(C-3.00 Application and A-3.1
Acceptance of a Vaiue).

Housekeeping, use, care, arrangement, 7. OCbserve a child-care facility in

storage, and maintenance of equip- operation and compile a list of
ment and materials influence che duties performed by workers:
operation of a child-care farility, housekeeping; arranging, storing,

and caring for equipment and
materials (C-1,20 Knowledge of
ways and Means of Dealing with

Specifics).
The type of storage facilities for 8. Examime roferences for standards
equipment and materials affects for facilities of child-care
their condition and accessibility. centers (C~1.24 Knowledge of
Criteria).

, Prompt and adeguate cleanup at the 9. Discuss in buzz groups ways to
S conclusion of aa activity con- gain the cooperation of children
K tributes to growth and development in nelping with cleanup (£-3.00

of children and to the operation Application),

of a child-care facility,

Teaching Aids

;; Books

Ellett, The Worid of Children, Ch, 7, "Playtime &ctivities for Children,"
pp . 7!&-?8 .

Fleck, Exploring Home and Family Living, Ch. 25, "Having Fun with Children,"

pp . 25"'26 .
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Hatcher, Adventuring in Home Living, Book 1, Ch. 8, "Mother by the Hour,"
pp . 459"&61 .

*Read, The Nursery School, Ch. 2, “"pegcribing the Nursery School," pp. 31-40;

Ch. 3, "Equipment and Curriculum," pp. 34-62; Ch, 14, “Por Working with Parents,"
pp. 339-358,

Wallace, Building Your Home Life, Ch. 17, "Children Learn Through Play,"
pp. 437-441,

Pamphlets

Burgess, How to Choose a Murgery School.

State of Illimeis, Department of Children and Family Services, Program
Guides and Day-Care Centers, Series B, "Plant and Equipment.”

State ‘of Illinois , Department of Children and Family Services, Standards
for Licensed Day-Care Centers amd Group Day-Care Racilities, Section II,
"Organization and Administration,"” pp. 4~8, Section V, "Plant and Equipment,”
pp. 31-34, Section VI, "Records and Reports," pp. 36-37.

Evaluation

10. Teacher observes each student's contribution to training station staff
and relationship expressed tc parents of children.

OCbiectives

Recognizes the opportunities for and is committed to extended employment
in child development (A-1.l Awareness and A-3.3 Commitment).

Comprehends the responsibilities for further education and/or training
inherent in extended employment or a career in child development (C-2.0
Comprehension),

Content Learning Experience
The trend toward women's working 1. Review (from orientation unit)
outside the home contributes to opportunities for employment in
employment opportunities in child child care {G-1.10 Knowledge of
development, Specifics).
The amount of education, training, 2. Interview child-care employees of
and experience is related to a ¢hild- varisus levels of respensibilities
care worker's level of respousibility. to determine kind and amount of

training, education, and experience
possessed (4.20 Snalysis of
Relacionship;.

*Teacher reference.




Content Learninig Experiénce

A staff member’s understandings 3. Study references for reguirements
of and skiils in child development for various job levels {C-1.10
enhance the development of children Knowledge of Specifics).

in child~care centers,

&, List job (career) opportunities
and requirements for qualifying
for each (C-4.20 Analysis of
Relationship).

Teaching Aids

Same as those listed following first objectives in this course,

Evaluaticr

5. Teacher appraises student’s interest in children and ability te
work with them.

6: Each student reacts to "How I Feel about Working with Children as
Long-Range Employment,”

References

Beoks

Baker, K. B. and Xenia, F. ¥., Understanding and Guiding Young Children.
Englewood Cliffs, New Jersey: Prentice-Hall, 1987,

Brishone, H. E. and Riker, A, P., The Developing Child. Peoria, Illincis:
Bennett, 1965.

Craig, H. T., fhresholds tc Adult Living. Peoria, Illinois: Bennett, 1962,

Duvall, E. M., Family Living. HNew York: Macmillian, 19%1.

Ellett, M. B. The World of Children. Minneapolis: Burgess, 196S.

Fieck, H., Fernande2, L. and Munves, E., Exploring Home and Fawmily
Living. Englewood Cliff, New Jersey: Prentice-Kall, 1965. %

Hatcher, H. M. and Andrews, M. E.,, Adventuring ia Home Living, Book 1.
Boston: Heathk, 1959.

Hatcher, H. M. and Aadrews, M. E., Adventuring in Home Living, Beook 2.
Boston: Heath, 1959,

*Hurlock, E, B., Child Development (fourth editien). New York:
McGraw~-Hill, 1964,

Hurlock, E. B., Child Growth and Development (second edition). New York:
McGraw-Hill, 1956,

Raines M., Managing Livingtime. Peoria, Illinois: Benmett, 1984.

“Teacher reference.
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#Reed, K. B., The Rursery School. Philadelphia: Saurnders, 1966,

Rhodes, K. and Samples, M. A., Your Life in the Family. Philadelphia: .
Lippincott, 1964.

E Shuey, R. ¥. Woods, E. L., and Young, E. M., Learning About Children
1 (Rev. Ed.). Philadelphia: Lippincott, 1964,

Smart, M. S. and Smart, K. C., Living in Families. Bostom: Houghton
Mifflin, 1965.

Waliace, I, and McCullar, B., Building Your Home Life. Philadelptia:
Lippincott, 1966.

Pamphlets

Baruch, D., How to Discipline Your Chiidren (No. 154). HNew York:
Public Affairs Pamphlets, 194G,

Burgess, H. S., How tc Choose a Nursery School @o. 310, New York: ]
public Affairs Pamphlets, 1961.

Franklin A., Home Plav_and Play Equipment (Ko. 238). Washington D, C.:
y.8. Department of Health, Education, and Welfare, Children's Bureauw, 1959.

Gardner, E., Handbook for Recreation {No. 231). Washington D. C.: E
U.S. Department of Health, Education, and Welfare, Children's Bureau, 1959.

Graves, J., Right from the Start (No. 350). New York: Public Affairs
Pamphliets, 1963.

Hyres, J. L., Enjoy Your Child--Ages 1, 2, and 3 (No. 141). New York:
Public Affairs Pamphlets, 1950.

Hymes, J. L., Three to Six (¥o. 163}, New York: Public Affairs
Pamphlets, 1950.

farvick, N., A Pavent's Guide to Children's Reading. New York:
Packet Books, 1958.
1

Mead, M., A Creative Life for Your child (Headliner Series Ho. 1).
U.S. Department of Health, Education, and Welfare, Children's Bureau, 1962.

Melt, H., What Can You Do About fuarreling? (No. 332). Rew York:
Public Affairs Pamphlets, 1965.

FYom

" Gettinger, K. B. (Chief), Your Child from 1 to 6 (No. 3). U.S. Tiepartment
of Health, Education, and Welfare, Children’s Bureau, 1%62.

Rasmussen, M. (editor), Play -Children's Business (No. 7-d)., Washington D. C.:g
Associ’ rion for Childhood Education International, 1562.

State of Illinois, Department of Children and Family Services, Program
Guides Sor Dav-Care Centers, Sprimgfield, Illinois, 1966.

*Teacher reference,
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State of Illinois, Department of Children and Family Services, Standards
for Licensed Day-Care Centers and CGroup Day-Care Facilities, Springfield,
I1iipois, 1967.

Wolf, W. W., Your Child's Emotional Health (No. 264). New York: Public
Affairs Pamphlets, 1958.

Young, M. B., How to Brimg Up Your Child Without Frejudice (Fo. 373},
New York: Public Affairs Pamphlets, 1965.

Films

Following is a nomselective listing of films related to child development,
Since previewing has been incomplete, recommendations cannot be made as *
quality. Therefore, teachers are urged to check on recency of production and
nature of content before ordering, 1

University of Illinois

Child at Play

Child Care and Development

Children of Change

Children's Emotions

Frustrating Fours and Fascinating Fives
He Acts His Age

Principles of Development

Social Development

Teaching the 3's, &4's, and 5's. Part 2: Setting the Stage for Learning
Terrible Twos and Trusting Threes
When Should Grownups Help?

The World of Three
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&dditicpal Refexencas

{Received too late to include in listed references.)

, Sugeested Guide for Training Propram for Child Care Aidss, Wage Earning
" Program, Home Economics Education, University of Kemtucky, 1965.

Child Development Training Program for Vocational Home Economics Teachezs

g, (Helen Sulek, Primcipal Investigator) Project Ho. 6-2186, Grant No. OEG-3-6-

DI R e e i L . "2

ey

IR A

062186-0730, the Vocational Ed. Act of 1963, Umiversity of Nebraska, 19¢7.

Home Economics Education, Homemaking Aspect, Grades 7-12, Illinois Curricu-

lum Program/Subject Field Series/Bulletin D=7, State of Illinois, 1966,

Outline for Occupational Home Economics Couzse in Child Development Jcc »a-
ticns, . Home Economics Education, State Departwent of Education, Montgomery,
Alabama. (No date given, but it includes books with copyright dates o 1960.)

Preparing for Employment in Child Care Services in Pemmnsylvania Scheols,

Comronwealth of Pemmsylvania, Department of Public Imstruction, Harrisburg,
1966,
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Unit L. Orientation To Food Service Work

1.

It.

Iil.

Iv.

Nature of the cccupational program
A. Contributions of an cccupational program to the:
1. Youth of the community
2. Community in general
3. School program
4. leocal businesses
B. Promotion of an occupational program
€. Laws and regulations related to anr occupational education program
D. Expectations of student employees and employers
The food industry
4. Contributions to the economy and well being of people.
B. History, growth, and trends in food service
C. Scope of fosd industry
D. Types of food service esctablishments and foocd-related businesses
Employment opportunities
A, Types of occupations (and levels of training)
B. Levels of positions
C. Food servicc occupations im local community
D. OCriteria for evaluating jobs in foods service industry
E. PFacets of job satisfaction
Continued development of employability
A, Personal qualities importamt to food service workers
1. Physical stamina
2, Personal appearance
3. Job skills
&, Character traits
5. Attitudes toward work, self, and others
6. Communication skills
7. Work habits and skills
B. Relstionships at work and away from the job

€. Harmonious relationships with co-workers

D. Customer relations

e
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Unit II. Organizaticn and Management of Rood Services

I. Operations and functions of divisions
A. Administration

B. Purchasing

N O

€. Receiving
D. GStorage

E. Preparation

F.” Menu plaoning j
G. Service
H. Maintenance !
I. Merchandising and sales ﬁ
J. KRecord keeping, cost control %
I1I. Management processes in food establishments 1
&, Job analysisg
B. Time and energy managemernt
€. Principles of work simplification
D. Control of food loss and waste
iﬁ E. Selection and arrangement of equipment

F. Maintenance of order

Unit XIX. Satety and Sanitation

I. Acélidents
o A. Common accidents and their causes

B. €Costs of accidents

C. First aid

. Safety imn work areas
E. Safely precautions
F. Fire prevention

R. Responsibilities of employer and empioyee




1i. Food contaminants and methods of centrol

Unit IV.

1. Procedures and methods in serving food
II. Dining room operatioas

IIZ. Knowledge and skills needed by waitresses

Unit V.

I. Importance of krowledge of terminology and trade language 4
I1I. Purpose of menu planning

1IT. Considerations in menu planning

Unit VI. Quantity Food Preparatiop
1. Standardized pes in relatinn to quality products
A, Weights and measures, abbreviaticus.
3. Interpreting and following recipes
¢. Can size, dipper and ladle ingredients
D. Relative proportions of ingredients
E. Equivalent substitutions

1I. Selection of foods and ingredients

A

B.
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Focd spoilage due to enzynes, bacteria, yeast, and molds

Infections, diseases, and peisoning due to food contaminpants

Principles relating to health protection
Rodent &nd insect control

Sanitary practices in grooming and hygiene

Sapitary food handling

Sanitary clean-up procedures

Legal safeguards in protection of public health

Serving of Food

Menu Planning ;

New produckts

Convenience forms of food
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C. Usge of spices, herbs, and seasonings
D. Comparigen of products
; II1, Temperature in relation to quality products
’ A. Determining temperature
B. Controlling temperature .i
IV. Methods of combining ingredients as related to guality products
A. Commor techniques
B. Equipment suitable for each method
V. Use and care of equipment
&. Safety devices.
B. Deep fat fryer
C. Grill
D. Steamer
E. Stack ovens
F. Trunnion
G. Commercial mixer
K. Coffee makers
I. Dishwasher
J. Ranges
K. Griddles, skillets, pots, and pans
L. Small utensils
M. Cutlery
N. Salad maker, peelers, food chopper
0. Toaster
P. Special counter equipment
ﬁ; Q. Steasm tables
; R. Sink
S. Can Opener

T. Heassuring equipment
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VI, Principles and methods of quantity food preparation:
A. Beverages
B. Sauces and gravies
€. Soups and appetizers
D. Salads a2nd salad dressings
E. Vegetables and fruits

F. Bggs

G. Meat, fish, seafood, and poultry

H. Desserts

I. Sandwiches
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Fond Services Curriculum Guide

thit 1.

i. Nature of Gainful Employment Program

CBJECTIVES

Orientation To Food Service Work

Comprehends the nature of the occupaticnal program, specifically the food ser-

vices occupational program.

Aware of the value of participating in the occupational progrem.

trolled or Selected Attention)

CONTENT

An uynderstanding of the nature of the
employment program helps to orient one
toward preparation for wage earning.

The program depends upon the inter-
relaticnship between the students,
home , school, community and food ser-
vice establishments.

The program brings together the em-
ployer and the school in an effort to
develop students as skilled wage-
earners in food service.

a. The program provides for class-
room instruction correlated with
experiences on the job.

b. The program enables a student to
make an intelligent choice in re-
gard to his life's work.

c. The program aids in establishing
effective work habits and atti-
tudes.

d. The program provides an opportun-
ity to secure full-time employment
after completing high school.

EVALUATION:

{C-1.32 Enowledge of Theories and Structure.)

{A-1.3 Con-

LEARNING EXYERIENCES

Listen to a coordinator explain the
vocational programs in the high school,
including information about the jobs
for which one might prepare in the pro-
gram. (C-1.12 Kuowledge of Specific
Facts)

Listen to a panel discussion by stu-
dents enrolled in different aspects of
the school vocational program. Some
topics for discussion might be:

--varicus work schedules and their ad-
vantages in relation to other activi~
ties which must be fitted into the
daily schedule, as academic, sports,
dating, family, and leisure.

--various tasks performed on the job
and the type of behavior reguired as
mental, physical or emotionai.

--nevw learnings about the operation
of business

~-new learnings which have beer most
beneficial to students (A~1.3 Con-
trolled or Selected Attention)

Write a short essay on *'What the voca-
tional program hasg to offer me" (C-1.32
Knowledge of Theories amd Structure)
(A-1.3 Controlled or Selected Attention)

Give a pretest to determize understanding of the vocational program. Observe
student fs reaction to discussion on different aspects of the vocaticnal program.
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ORJECTIVES

Comprehends how the cccupational program may contribute to the youth of the com-

munity, the community, the school program and to the businesses.

edge of Theories and Structure)

{C-1.32 Knowl-

Aware of the value of the occupational program Lo the youth of the community,

the comnunity, the schoel program and businesses.

CONTENT

The sccupaticonal program may contribute
to the development of the youth of the
community by:

--providing an oppertunity for ‘devel~
opment of persomal characteristics
for employability.

--providing students with an opportun-
ity to develop salable gskills.

--providing a chance to gain knowledge
needed in food service occupations
through ciassroom instruction corre-
lated with experience on the job.

--enabling students to obtain employ=-
ment in the food-service field with
an organized play of training with
supervision.

--gnabling students to eaxn credit to-
ward graduation.

-<better preparing students to secure

full-time employment after completing
high school.

EVALUATION:

Ask studente ts hand in results of survey.

(3.0 Valuing)
LEARNING EBYXPERIENCES

Survey different age members nE your
community to ascertain ways tiaey think
a food service occupational program
will aid the youth of the community as
well as contribute to the total com~
munity. Report findings te the class.
(C-1.20 Enowledge of ways sad means of
dealing with specifics)

Note comprebeunsiveness of survey.
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CONTENT

The occupational program may contribe
ute to the community by:

~-gnoouraging youth to remain im
school and profit from more educa-
tion.

--encouraging youth te remain in com-
munity and to develop a feeling of
community respensibility,

--gncouraging the community to provide
sources of employment that are chal-
lenging and satisfying to their
yeuth,

--providing a scurce for maintaining
2 vloser relationship among schnol,
business, and parents of the commun-
ity.

EVALUATION:

LEARNING EXPERIENCES

Prepare questions for s pamel discus-
sion by involved leaders from a com-
munlty that has had a successful occu-
pational program. {(C1-1.2 Enowledge
of Ways and Means of Dealing with Spe-
eifics)

Invite an advisory committee member to
speak on "Contributions and Occupa-
tional ¥Program hae to Offer to a fom-
punity" (a-1.3 Contrclled or Selected
Attention)

Note depth and quality of students questi_ns prepared for pamel discussion.

The cccupational program may contrib-
ute to the school program by:

--engbling the schosl to meet better
the training needs cf the community.

--providing a channel for closer coop-
eration with compunity.

--providing an opportunity for a
¢loser correlation between the job
and the worid of work.

~~broadening the curriculum.

--providing an area of interest for
gtudents and therefore encouraging
the student to rewain im school
rather than dropping ouk.

EVALIATION:

Interview teachers and administrators
in the school to ascertain how they
perceive the occupational program
might contribute to the school. EHe-
port findings to clear. (C-1.12
Knowledge of Specific Facts)

Note willingness to participate in conducting interview as well as quality of
the report.
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CONTENT

The occupational program may contrib-
ute to the development of business by:

--previding an oppcrtunity to become
acquainted with prospective em-
ployees of the community.

--providing the emplcyer with a chance

to become imvolved with the schosl
program.

--providing a source of trained and
capable ewmployees.

OBIZCTIVES

LEARNING EXPERIENCES

Listen to a panel of local businessmen
discuss "The present and future value
of a local sccupational program to
local busipesses.” (4-1.3 Controlled
or Selected attention) {C-1.32 ¥aowl-
edge of Theories and Structure)

Is able to develop ways of prometing the food service occupational program {C-3.20

Productina of a plan of preposed set of operations).

Is willing to promete the food service occupational program {A-2.7 Willingness

to respond).
CONTENT
Promotion of a food service occupa-

tional program is necessary in order
to obtain maximum penefits from it.

EVALUAT O

LEARNING EXTERIENCES

Prepare 2 news ralease which axplains
the nature of the food sexrvice cocups-
tional program and the values of the
program te youth, scheol, community
and business. {C-2.20 Interpzatacion)
(A-2.2 Willingness to Bespond)

Arrange to speak at serviee and/ot
civic clubs to explain the feed-
service oceupaticonal program. {C-3.2§
Proposed Set of Operatioms) (4-2.2
Willingnesz to Resapond}

Arrange for graduates of the program
who have succegs stories o prepaxe
a news relesse or to present their

story at service andfor civic clubs.
{C-5.20 Proposed Set cf Operations)

Prepare a film or slides of students
receiving onr-thesjob training. Show
film at school assemblies or service
or civic groups. iC-5.00 Synthesis)

Stedents prepare a rating scale to uwse in svaluating mewz relwases, Use rating
scale to velect the 5 mast effcctive asws releases., Select one with highest

ratipg 1o be satmitted 1o looal avsspapey.

2y civis endfor suretce cluls.

Rete student’y willingness to sprek
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Knows agreements aid in meeting expectaticns of employee as well as employer.

{C-1.12 Knowledge of Specific Facts)

Aequaints self with work agreements and studen: agreemeats. (A-2.2 Willingness

to recpond.)

CONTENT

Student employees expectations from
employers are outlined in a training
plan or work agreement as:

-~daily time schedule or work schedule
arrangements or plans fer holidays.

~~gtatement of beginaning wage and
standards for raises or promotions.

--provisions for uniforms and their
maintenance.

-~how and when student employee wilil
be evaluated.

Students responsibilities are outlined
in student agreements as:

--regular and prompt attendance in
schosl and on the job.

--notifying coordinator and employer
in the case of absence.

-~paking notes of experiences on job.
--willingness to gain new experiences

on the job.

OBJECTIVES

Knows sources of information about laws, regulations and requirements

LEARWING EXPERIENCES

Study a copy of your program’s work
agreement and student agreement.
{C-1,12 Konowledge of Specific Facts)
If agreements do not exist--develap
them as class projects. (C-5.08 Syn-
thesis)

Take several copiez to local busines-
men to obtain their reactions. Evalu-
ate suggestions of businessmen and
make appropriate chamges. (C-6.00
Evaluation)

velated fo

smployment {C-1.12 Knewledge of Specific Facts)
Appreciates the purpose of laus, regulations and reguirements related to employ-

ment (A-1.2 Willingness to Receive)

CONTENT

Knowledge of lmws, reguiations, and re-
quirements in relation to possible job

opportunities aids ome in preparing
for future employment.

LEARNING EZFERIENCES

Discuse section of laws pertinesmt to
your age group. (C-1.2 Knowledge of
Specific Facts)
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Labor laws and regulations deal with
wage and salary standards, sccial se-
curity; workmen's compensation; un-
employment insurance; working hours;
legal rights of employees.

Federal legislation requires health
examinations of employees to insure
protection of the general public as
well as the individual. Hezlth per-
mits are issued if the health examina-
tien is satisfactory. HKealth examina-~
tion and permits may be obtained at
the local health department.

The labor unions have rules ard regu-
iations which operate in some focd ser-
vice gcocupations.

There are a number of sources of infor-
mation about legal previsions, as:

-~em91ayers
--cmployment sgencies
--labor unions
--school counselors

TEACHING AIDS

U. S. Deparitment of Labor. "Employ-
meni Certificaves - Help you Help
Youth” (1964 ed. Bull. 183. Washing-
ton, D. G. USGFEG.

United States Department of Labor,
WHPC Division *Child Labor" Washington,
D. C. USGPO. 1966

Illineis Teacher, Yol XII, Neo. 2,
Fall 68~6%9. ‘“Compendium of Legal As-
pects of Wage Earning Programs® by
Mildred Griggs and Bernadine Toder.
wp. 5&-77.

Film: “Gonstitu, a and Reployment
Stendards® University of Illinmsis,
Viszusl Aids, BDivigion of University

Extension, Champalgn, Illiveis.

EVALUATION

BEvaluate student's health history folder.

Listen to spesker from local employ-
ment office discuss "Importance of
Labor Laws" (2-1.2 Willingness to
Receive).

View film: ‘'Constitution and Emplcy-
ment Standards'; summarize ideas.
(C-1.12 Xnowledge of Specific Facts)
{A-1.2 Willingness to Receive)

Speaker from health department discuss
“Importance of Heal:l Examiration"
(A-1.2 Willingpness to Receive)

Make a folder relating to your health
history to have ready for prospective
employer. (C-1.i2 Knowledge of ways
and means of dealing with specifics)

Listen to speaker from local uvnicn
discuss rules and regulations and
their purpose in focd service occupa-
tions (C-1.2 Knowledge cof specific
facts) {A~1.2 Willingness to Receive).

Brainstorm to identify other sources

of information about legal provisiores.
{C-1.2 Knowledge cf Specific facts)

Respond to an obiwctive test which

requires matching of specific laws, rules and regulations with brief explana-
tions. Tescher note studencs efficiency in complering rest.
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II1. The Food Industry

OBJECTIVES
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Comprehends roie of food industry im the economy (C«2.0 Comprehension).
Is Aware of the effect of the foed industry on the well being of people and the

economy of the couwniry.
CONTENT

The food industry has a direct effect
upon the well-being of people and
the economy of the country and the

(A-1.1 Awareness)

LEARNING EXPERIEHCES

in buzz groups discuss the impostance
of food service for the welfare of the
commnity:

world:

-=-school iunch programs

--food service in hospitsls and
influences health of nation other institutions

i provides jobs for many workers --gsocial functions

“ -~individuals who eat cut

serves needs of public

Report findings to class,

Loczte information conceraning the
contributions of food services to the
local economy and to local people.

Discuss the responsibility of the U.S,
in meeting world health prcblems
through contributing to the world food
supply. Read and summarize current
articles on world food prcblems.

EVALUATION

jf. Teachey appraisze aceuracy of student's interpretation of contributions of food
Y service to local econsmy and role of food service in meeting world heaith prob-

OBJECTIVES

Appreciateg the growth and development of the food indestry. (4-~1.2 Willingness
to receive.) '

Comprehends the range of the undertakings of the food industry.
hension)

{C~2.0 Compre-

CONTENT TEARNING EXPERTENCES
Familiarity with the history, growth
and trends in food sexvices euhance
one's sppreciation of the diverge op-
portunities available.

Read snd discuss chapter 1 and 2 of
Pesple, Food apd Sciencge.

Cempsre the food industyy of the U.S,
with that of other countries,

Reports on growth amd importance of
the food iﬁﬁu&t’.k‘ f o

© N e~ e MRk — s
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References:
"Advances in our food industry"

Protecting OQur Foeod, U,S,D.A,
Yearbook of &g. 1566,

Cote, Patricia. People, Food and
Science, Ginn and Company, 1958.
Chapter 1 amd 2, pp., 1-25,

EVALUATIOR

Note depth and quaiity of reports on growth and importamce of the food industry,
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OBJECTIVES

Comprebends the relation of comditions of society to the need for foed service

.
~
W
,"

i3

.
3
<

sducation programs. (C-2.3 Extrapolation)
Is 2ware that conditions of our society influence tremds in the food service ia-
dustry. {A-1.1 Awareness)

CONTENT LEARNIRG EXPERIENCES

There are comditions of society and
related needs which heve promoted the
need for & food service educaticn proge
ram and which reflect the present
growth and trends of the foad service

industry,

a, An increase in service occupations Check the want ad section of the news-
provides an almost uniimitsd nume- paper to get a tally of service occu-
ber of job opportunities in an inpe- pations avsilable. Compare with num-
creasing number of establishments: bay of unskilled labor positioms
hospitals, coffee shops, soda available.

fountains, counter sexvice res-
taurants, aad tabie service ves~

tagyants.

b. An imcrease in automation in the Tour a fcod processing plant, Ask the
£ood service industry has rve~ guide to indicate the number of workers
sulrted in jobs which have berome reguired to do the work of some of the
move specialized. thus requiring m2chines,

workers with more specialized
training and continued educstion.,

c. Am increase in the numbey of Coilect newspaper clippings which have
women gainfully employed has re- implications for the future in food
duced time available to prepare sexvice industry.
meals, thus encsuraging the family
to! )

--eat cut nore often
-=uge wmove pre-prapared foods
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; d. Changes in public eating habits Use yellow page section of telephone
E have resulted in new and different directory to ceunt number of drive-
] types of food service operations, ins, vending, efc., in operation.

i.e,, drive~ing, carryouts, vend-
ing and catering.

e. An increase in family income has Yake s survey form for “Family Eating
’ provided more money for eating out Habits.® Use form to survey the class.
and purchasing pre-prepared foods. Summarize eating habits of todays fami-
iies.

: £, An increase in the amount of income

left after pecessities wiil pro- Listen to a speaker from a travel and/
vide extra money for travel. Thus, or tourist bureau discuss STravel
there will be 2 need for expanding Expectations of the Next Decade,™
hotels and food service accommoda-

tions, The expanded accommodations

will require additiopal food ser-

vice personnel.

g. An increase in population has in- Invite sociology or social studies
fluenced the present and future teacher to speak on "Expected Popula-
demand for food services and need tion Explosion.”

for food service personnel,

h. 4&pn increase in a segment of the
population which comprises .he
75 years and older group hrs af-
fected the foocd industry. °

One of their greatest diveruvions
is going out for a meal. (Expanded
service.)

This necessitates offering foods
which are suitable for their
special needs.

Scome of these people may be inter-

ested in a part-time job to sup-~

plement their retirement bemefits

and/or for pleasure.
EVALUATION:
Note the ability of the student to identify conditioms of our society which have
implications for the future of the food service industry.

OBJECTIVES

Comprehends that there are many interrelated and intevdependent aspects of the

food indué@ry- (€+2,20 Interpretation)
Is aware of the various aspects of the food indusiry. {(A-1.1 Awareness)
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CONTENT LEARNING EXPERIENCES .
There are many interrelsted and inter- Read and repert on growth and importe ‘3
; dependent aspects of the food industry. ance of various aspects of the food
These include research, production, industry.

processing, distribution,; and service.
Identify scme icbs for each of aspects

4 Some job opportunities in thé¢ various of the food industry. 4
 C aspects of the food inmdustry might be: )
! Visit a food processing plant, distri- ,

Reseaxch - bution center, or warehouse, ok

‘ Laboratory Tester 3
’ Quality Conrtrol Tester Invite an agriculturist to discuss the 3
Chemical Analyst advances in food production. S

Research Technician

Production - %i
Dairy farmer 5
Beef farmer
Truck farmer

Processing -
Baker
Candy maker
Cake decorator
Grocery operator
Wholesale food plant operator y

Sexrvice -~
Waiter - waitress
Counterman
Floor girl )
Cook B
EVALUATION
Students respond to objective test on matching job titles with proper aspect of 4

the food industry.
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OBJECTIVE

Knows major categories of food serxvice inmdustry. (C-1.23 Knowledge of classifi-
cations and categories)

CONTENRT LEARNING EXPERIENCES

Operations in food service industry : b
are divided inte two categories: -
“front of the house," and “back of Cbserve "front of the house® and "hack
the house.* of the house" cperations at your train-
ing statiion, Repor: findings to class,

8. "Back of the house" operation
refers to receiving, preparation
and prxiuction of food. i
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b, "Front of the house" deals with
service and selling of food.

The image of a food service estabiish-
ment is related to its central purpose.
The purposes vary. A food establish-
ment may:

a. wish to be known for speciality
foods as French cuisine, Italian
pasta,

b. wish to be knewn for rock-bottom
prices.

C. wish to be known for providing a
variety of dishes,

d. wish to be known for type of
clientele served as cauntry club
sz2t, wealthy, etc.

Refereaces:

Rupinsel, Pevelope, Home Economics Re-

lated Occupations, p. 80.

Wingate, John, and Nolan, Cerroll.
Fundamentals of Selling, Ch. 6,
"Saleswan's Knowledge and Skills,™

EVALUATION

Compare prices of meals of foeds in
eating establishments, Determine the
factors which affect meal costs.

List local and national food service
establishments that are known for
speciality foods.

Discuss relationship between type of
establis™ment and the clientele served.

Test items on categories of food service establishments.

OBJECTIVES

uu--qnQ-Qn----ob-nm'pnmoo--o-m-u--hu--«-c.

Knows various types of food service estsblishments and food-related business,
(C-1.23 Knowledge of classification and categories)

Is_aware of the value of knowing types of food businesses in preparing for em-

plioyment in this area,
CONTENT

There are mamy different types of food
gervice establishments, Food service
establichments are frequently classi-
fied according te their functicn as:

a. catering zegvice

b. drive-in or carry-out service
c. vending service

d. imstitutionsl food service

e. large, small restgurants

(A-1.,1 Awareness)

LEARNING EXPERIENCES

Use yellow pages of the telephone di~
rectory to develop a list of the varie
ous types of food service establishe
ments. Discuss the nature and purpcse
of each,

Discuss why there is more of ome type
of cstablishment than ancther.
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Many other business are food relasted,
as:

a. locker plants

b. grocery stores

c. wnolesale stores foxr food and
eguipment

d. food brokers

e. food products manufacturing equip-
ment

f, health food stores

£. warehouse

Institutions whose primary task {
another service but which have a food
related aspect may also be copmsidered
part of the food industry, as:

a, large group care centers--hotels,
motels, mursing homes, child care
centers

b. small group care centers

¢. industries

d. elementary and secondary schools

e, college and university residence
halls or unioms

EVALUATION

Considering your local situatiom, tel?
abput experiences in eating in various
types of food service sstablishments.

Tour different types of faod-related
establishments and determine common
and unique aspects of each.

Mzke a list of common and unique ac-
pects of the various food-related es-
tablishments.

Tour institutionzl kitchen to become
familiar with work station, 2quipment,
sanitation, storaze greas,

Note student's contributions in relating their experiences in eating out. Note
student 's understanding of common and unique aspects of various food related

establishments.,
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Til. Employment Opportunities
OBJIECTIVES
Comprehends the range of vocaticnal opportunities available to students in food
service, {(A-1.l Awareness)

Senses value in careful study of vocatiounal opportunities in the food service
industry. (C-2.20 Interpretation) (A-1.3 Controlled or selected attention)

CONTENT LEARRING EXPERIENCES
Koualedge of possible job opportunities  Prepare a bulletin board om topic,
in the field of food service provides "Jariety of Food Services-Opportuni-
one basis for job preparation. ties Unlimited,”
There are numerous job titles in food Clarify and define terms used in job
service: (Sec appendix (A) for list- titles, Define job description. De-
ing of some of the job titles, as well velop a list of five food service oc-
as job descriptioms,) cupations of interest to each student.
ferences Read about occupations or interview
workers in each of th: occupations.
Films Prepare a job description of each of
the five jobs., Compare your iob des~
¥Career Cpportunities in the Restau- cription with those in the Dictionary
rant Industry,"” National Restau- of Cccupational Titlee., Discuss the

rant Association, Chicago, Illinois. possible need for updating job des-
criptions in the DOT.
“Someone's in the Kitchen' and ™en in
Food Careers," General Mills, New York.

Books

Dictionary of Occupational Titles,
U.S. Department of Labor, Washington, View films
D.C,, Vol. 1, Thixd Edition, 1885,

“"Caxeer Opportunities in the Restaurant
Guide to Job Descriptions :n the Industry®
Indizne Restaurant Industry. Indisna “Men in Peoud Careers™
Employment Security Division ia Co-op

1 14 2 " 1 1]
with Indisna Restsurant Associstion. Someene's in the Kitchen

Discuss implication of f£ilms for job
opportunities in the food service in-
dustry.

EVALUATION .

Test item asking students to state vocaticnal opportunities available to atu-
dents in food service.

Student comments imdicating understarding of neaed for study of vocacionzl onpor-
tenities in food service industry.




OBJECTIVE

Understands the qualifications and responsibilities of persomnel ir relatiom to
organization of food services. (C-2.00 Comprehension)

CONTENT LEARNING EXPERIENCES

- List possible levels of jobs within
food induscry.

VYaricus levels of positions are avail-
able in the food service industry as
entry level, intermediate, professional,
managerial, and administrative,

The qualifications, duties, respomsi- Interview workers in differeat levels
bilities, and wages of food service of jobs to learn about qualification,
personnel vary with the levels of the duties, wages.

occupation,

EVALDATION:

Quiz students objectively to determire their knowledge of terms.

OHJECTIVES

Is familiar with food services in tne lecal commnity. {C-1.12 Knowledge of
specific facts)
Is aware of local employment opportunities. (4-1.1 Awareness)

CONTENT LEARNING EXPERIERCES
Knowledge of available food services Participate in a community survey to
helps one to prepare for working in identify kinds of positions avail-
the leocal community. able in food servica.

: Collect local newspaper ads to be

: analyzed by students and displayed

" on bulletin board under headings:
mianted: qualified workers”
"Opportunities unlimited”

Tour local food service establish-
ments for explanations of various
jobs,

List five positions in the food

gservice establishments in the community
for which you would be interested in
preparing.

EVALUATION

gutiine of tentative plans for pyeparing for one of these positions.




OBRJECTIVES

2.

Kpows criteria for examining jobs in the foed service industiry in texms of po-

tential employment in them.

Is sble to use criteria for examining |

cervice industry, (C-3.0 Application)

(C-1,24 Knowledge of criteria)
obs in studying specific jobs im the food

Believes im using accurcte ruformation about gelf and occupation in meking de-

cisions about employment.
CONTENT

There are special considerations in
the examination of occupations which
are related to satisfaction with work,
as:

a, employment policles

b. present earning capacity

c. potential for earming

d. opportunities for advancement o
assuming additional responsibili-
ties

e. adjustments required in relation
to living arrangements, transpor-
tation srrangements, budget or
pexrsorel finances

References

Tllinois Teacher, Vol. VILI, Ho., 3,
outline for Studying an Occupa-

tion®

Filims

"Wour Earniug Power' Coronet In-

structional Films.

“paysoral Financial Flanning"
Sutherlsnd Education Films, 1963,

Types of occupations available and the
ievel of training they require in-
fluence occupational planning.

\4~3.1 Acceptance of a value)

LEARNING EXPERIENCES

interview a food service mansger aboul
employment policies, earning and ad-
vancement opportunities.

View film
"our Earning Power.”

Determine work-related expenses:
clothing, food, tramsportation, extra
services, Discuss what is involved in
menaging earnings and the advantages
of planning expenditures.,

Conduct a survey of employed graduates
to determine costs of housing, transe
portation, food, Summarize information,

Discuss advantages and disadvantages
of living with family, living with
others, living alone.

Have a business teacher or acovuntant
explain paycheck deductions.

View filmstripe on momey management,

Have an gsuthority explaia social
security,

Visit local bank for interview with
banker on what the begimning worker
nesds to know about banke and personal
banking practices.

Examine forms used in banking proced-
srez, Practice completing different
types.

Explain income tax deductions, Prac-
tice filling ont tex forms.

Claseify types of occupationsz in foosd
gervices of interest to you snd feter-
wive levels of traeining renuived,
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i An individual's choice smong food sor- Discuss gpecific jobs for which traimees 2y
Ny vice gecupations is limited by his edu- can qualify at the beginning ard end SR
. cation and training, cof the high school training progranm.

Continued educaticn and experience g
should increase knowledge and skilis ¢
g which will insure advaficement within
5 the food service industry,

If promotion is not feasiPle, job Debate on advantsges and disadvantages
satisfaction may be enhanced through: of peginning with a low level position,
b Use cuceess stories as '"Palmer House
o~ a, Improved status from 2 new title, Caef" as a2 basis for discussion of the
- more favoreble heurs, more days velue of learning a trade “from the
off, and other benefits. bottom up.”
_ b, Additional responsibilities with
¥ increased skill. Study opportunities for advanccment, e
5 c. Assistance with enrollment ex- =

penses for in-service training

programz to make possible develop- Summarize factors to consider iw
SERY: ment of ability and talents. evaluating a particular job in the
e food industry.

EVATUATION

P I

Check student’s classification of types of occupations and 1lovels of training re-
quired. Student evaluations of occupatioms kased on criteria developed,

U-“---w'ﬂn-oao-‘ﬁ"mo-tbo----n@--om-wmo-5--ﬂ-uuO-Q---~---0‘.”-0---ODQQrIDNQ-o--On'ﬁQQQ-OM -v.,.."
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ORJECTIVE i

Kaows trade and prefessional orgenizatioms associated with food service industry,
(1.12 Rnowledge of specific facts)

CONTERT LEARNING EXPERIENCES
Knowledge of trade and professional Conduct a survey of food service per-
organizations associated with food sonnel to discover their trade and
services contributes to preparation professional a ‘filiations.

for employment,
3 Prepare a display on bulletins and
2 periodicals frem various trade and
k professionsl organizations,

Review g trade or professional journsl
and report to class findings,

3 Discuss advantages of mesbership in
associations.

EVALUATION

Students identify trade and professional organizations associsted with food ser-
vices.
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IV, Continued Development of Employability

OBJECTIVES

Comprebends the kinds of personal qualities which increaze a.persen's potentisl
for employment in food services., (C~3.00 Application)
Degires to develop qualities which evhznce employadbllity im focd zervices.

{A-3.1 Acceptance of & value)
CONTENT

Self improvement involves assessing
cne's present qualitias, studying and
plapning what and how wo improve them,
carrying out the plans and continsally
evaiuating progress,

Self impzovement is & process by which
pecple increase their employability
potential and enrich their 4quality of
1iviag.

Certain persomal qualities are par-
ticularly important for feod service
workers to have,

Specific food servise jobs differ
somewhat in the degree of personsal
qualities they require for effective
performance,

Persemal appearance is divectly related
to self confidence and respect from
others. Care in grooring is essential
for guccess in food service occupations.

Film

“Personal Quelicies for Job Success,”
Coronet, Instructional Films,

LEARNING EXPERIENCES 3

Brainstorm to develop a 1list of ways

in which people cean improve themselvas
with respect to employstility.

PDiscuss how self imorovement can belp
one to cbtain work and achieve enjoy-
went in living,

Film, "Personal Qualities for Job :
Successd! 9

Discuss reasons why personal appear- jﬁ*
ance is important for food gervice b
vorkers, o

Interview persons employed in local K
food service establishments to detere =
minz specific requirements for groom- :
ing and dress irm locsl establishments. g

Collect grooming "pet peeves" from
class members and discuss.

Collect and examine several grooming
check lists, Develop one which is sp-
propriate for food service workers.

Discuss dresas requirements and hair
styles for work =s studemt trainees.
Compsre types of uniforms according teo
price, care, and comfort,
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Attention to health znd diet contrib-
utes to the physical stamina required
of food workers.

Food service occupatiomns, diffey in
the degrees and type of ability re-
quired.,

Empleoyers sesk workers with character
trsits such as:

&, proeptness

b. 1loyalty

c. integrity

d. dependability

A worker's attitudes toward work, self
apd others influence his abiiity to get
and hold s job.

Skill in communications contributes to
harmonious interpergonal relationships.

Efficiency in work habite and skill im
performsnce of tasks enhance a worker's
value to the employer,

Pilms

“Yfmprove Your Promuncistion,”
Coronzt Films, Inc.

"sing Your Volce,"™ Young Americe
Filws, Inc.

BEVALUATION

Question food service empluyeses about
the physicel strain in their work.

Uiscuss in buzz groups heaith habits
and standards for maeintaining physical
stamina: diet, sieep, exercise, cars
of feet, ctc. Summarize for class.

Discuss food service cccupations which
reduire a high level of: creative abil-
ity, organizational sbility, human re-
lations “kpack" or ability, mechanical o
ability, numerical ability. =

Define character traits and attitudes.
Brainstorm to develop a list of charac- R
ter traitse. &

Discuss and cite illustrations of cha-
racter traits. Dramatize case situa-~
tions which illustrate presence or Bt
absence of desirable character traits
and attitudes, or role personality
conflicts play at work.

Have an smployer talk on character~
istice expected of foods workers.

Examine wvarious rating forms used to
evaluate employees, or tysiness.

Have class members write descriptions
of real situations where workers were

digcharged because of certsin chaxac-
ter traits or attitudes.

View films

“Using Your Voice"
“Improve Your Pronunciation®

Pach student make a lisv of ways im which he or si'e may become a moxe employable

person in the food service industry.
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OBJECTIVES , )
Comprehends that harmonious relationships promotz job success, (C-2,30 Extrapo~

lation)

ig eager to improve human reiations skills. (A~-2,2 Willingress to respond )

CONTERT LEARNING FEPERIENCES

The quaiity of one's relationship Bole play situations to illustvate that i}
at home or sway from the job is di~ tourtesy pays. i

rectly related to job success snd
satisfactions in living,

Developing a harmonious relationship

with one's co-workers is an aid in i

achieving success and happiness in Write a short paper on "“What I gain

a job, from My Co-workers and What My - f
Co-workers Gain from Me,®

Visit establishments Lo observe
employee interaction,

identify characteristics of employees
who have achieved harmonious human
reiations,

EVALBATION

Avecdotal recoxds of student's inter-relationships with others om the jobh,
Student's coomarnss regarding relationships related to job success.
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ORJECTIVES

Comprehends the reed for and the values of work simplificatioen, (C-2.30 Extrapo-
lation)

Is aware thet work simplification technigues contribute to effective uie of time 35
and energy and harmenious work relations, {A-1.1 Avareness)

r 03 - ~ - . .
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CONTENT LEARNING EXPERIENCES
Using principles of work simplifica- Watch a dewmonstration of a apecific
tion reduces fatigue, conserves time task employing techniques or work
and eanexgy, and thereby benefits both simplification, Identify work simp-
the empioyes and the employer, lification techuwiques used in the
demonstration,

Work simplification techniques in food Divide into groups., One group try
service operation might involve: plan~ work simplification techniques and
i nlng a sequence of duties: using trays; the other use the ordinary technigques,
storing supplies and equipment near Compare groups on time and efficiency,
area of use; placing equipment at poiunt
of first use, ete,

EVATUATION

Each atudent tesi self on the job to identify techniques of work simplification ?f;
which can be establiished ag a part of their work habitg, 3

«
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OZJECTIVES

Comprehends that job success is related to customer satisfactionm.

terpretation)

Desires t¢ learn tc serve different types of customers successfully.

ceptance of a value)
CUNTERT

The quality of one's relationship with
hiz customer’s influences his success
and happiness on the jcb.

Your success is reflected in satisfied
customers.

Special attention may be required for
5002 customers, &as:

a. Elderly

b. Handicapped

¢. Infants, toddlers and children
a. X1l

Elderly
- be patient
- asgist with wraps and sesting
- speak clearly and increase
volumi if necessary
- be prompt in serving food

Handicapped

- do not £ill glasses too full

- remove items frow table which may
be eagily dislodged

- assist with serving fceds

-~ suggest foods easy tu eat
(not spaghetti)

- assist with reading memu 1f needed

~ do mot be overly helpful

» aggist with restroom facilities
if needed

(C"Z . 20 Iﬂ'

(A"sgl &C‘

LEARRNING EXPERIENCES

Role play:

1, What to do when the customer asks,
"What's good today?"

2. How to handle customer complaiants.
3. Greeting guests.
4. TBelping a child ovder.

Visit various establishmecats to obsurve
differenc2s in employse-customer re-
lationships and effects om customer
satisfaction.

Discuss how satisfied customers in-
fluence a food service worker's suc-
cess.,

Role play a situation where the cus-
tomer iz always right.
Film: "Fun of Being Thoughtful."

Role play serving customers with
special needs.

Invite the director of a nursing homa
to discuss special needs of the
elderly and ways of meeting needs.

Listen to a representative from & re-
habilitation center discuss; "Tips on
Handiing Randicapped Customers."™
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Customers with infants

- seat in booths if possible so
baby can be laid down.

~ seazt away from drafts or open
windows , doors, air conditioner
vents.,

~ geat away from tle main customex
cluster so baby'. crying will not
intevfere with ccuversation.

- offer to f£ill botties with milk,
juice or water--or t0 warm bottile.

- offer extra napkins if rseded for
baby,

- notice the infants--even babies
like attention and it definitely
pleages the parents,

Toddlers

- move table implements out of reach
4s salt, pepper, sugar, catsup,
forks, knives, if not used by
toddler.

- serve small servings.

- offer highchair, elean chair if
necessary., Assist with mechanics
of the highchair,

- offer crackers as nibblers while
waiting to serve.

- use plastic glasses or cups.

= do not overfill glazses or cups,

- place toddlers near wall so will
not be distracted.

= guggest a liquid diet or some
soft diet,

- asglse with Iccating a physicianm
if be is needed.

-~ agglist with locating restroom
facilities, if reeded.

EVALUATION:

Invite mothers of infants, toddlervs,
and children to diseuss courtesies in
foud service establishments whi~h make
"eating out" an enjoyable family
activity.

Observe toddlers in nursery school and
make a list of ways of aszisting this
age group with eating.

Iisten to a nurse from local health
department discuss “Poods for an X1l
Patient.”

Student states ways in which job success im food industry relates to customesz

satigfaction,

Or, she recognizes these in case situations on test,

Anecdotal rvecords concerning student reactions to customers with special needs.
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Unit II. Organézation and Management of Food Services

I, Operation and Functions of Divisions

GBJECTIVES

Comprehends the operations in the divisions of a food service enterprise. {C-2.00

Comprehension)

Senses the importance of each part of the food sexvice operation to the total
eaterprise., (A-3.1 Acceptsnce of & value)

CONTENT

An understanding of the interrclated
operations and functions of the vari-
ous divisions in food services enables
a worker to relate his individual con-
tribution to the total enterprise,

Divisgions in the organizational struc~-
ture of food establishments imclude:

a, administration

b. purchasing -
¢c. recelving

d. storage

e. preparation

f. menu planning

g. service

h. maintenance

i. merchandising & sales

j. record-keeping, cost control

The success of any food service entex-
prise is depandent upon the ceombined
skills snd teamwork of emplioyees,

EVALUATION

LEARNING EXPERIENCES

Have studsnts investigaete the func-
tions of divisions in the food service
enterprise, Summarize findings.

Discuss how these divisions are inter-
dependent and call for teamwork.

Take a field trip to a food service
establizhment o observe the type of
dutiesz required by workers in each of
the organizaticnal structures,

Role play situation in which one or
more employee does not asswre his share
of the work load. Discuss the results
for him and others.

Student identifies operations in the divisions of food service enterprise,
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II. Management processes in Food Establishments

OBJECTIVES

Ig asble to smaiyze a job in terms of the abilities and skills requirad, {C-4,00

Analysis)

Gains satisfection from analyzing food service jobs. (A-2,3 Satisfaction in re~

sponse )

Is isterested in learning managewent processes. (A-2.2 Willingness to respond)

CONTENT

Job content analysis iz a method of
determining the nature and sequence

of separate tasks involved in an oceu-
pation,

Analyeis of a job imcluded determining
job title and alternate titles, cese
number, job description, and job
specifications.

TEACHING ATD

Dictionary of Occupational Titles,
U.S. Departaent of lLabor;, Washing-
ton, B, C,, Voi, 1. -

The way workers uge their time and
energy influences their effectiveness
on the job.

-

Reference <--

Modern Living Mamagement, pp., 77-92,
EVALUATION:

LEARNING EXPERIEECES

Demonstrate how to analyze a job,
Have students choose job to analyze,
Include: Job title & slternates

Case number

Job descripticn

Job specifications

Obsexve in a food service establish-
ment and prepare a time schedule of

the operazions., Identify which workers
are not making effective use of time
sue energy. Discover ways tc make
more effective use of time and energy.

Check student's aunlysis to determine his grasp of how to exemine a job, XListen
to students’ comsents concerning jeb analysis and mensgement practices ohserved,
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OBJECIIVE

Is skillful in epplying msnagemen: processes in food service work. (C-3.00 aAp-
plication}

LONTENT LEARNING EXPERIENCES

When worksys control food loss and
waste, they increase profits of the
food sezvice enterprise,

Record keeping i{s an aid in fcod cost Discussion by focd purchasers. in loccal

“control, particularly im areas of: food service egtablishments about
"Pro's and Con's of Using Seasonal

a. .rdering food . Foods,”™

5. determining cost of meau

¢, keeping a perpetual inventory Diseuss "Importance of Forecasting

Cost Per Serving.'

Ask to assume responsibility of the
perpetual inventory task for 2 few
days.

The use of an inventory record system

aids in cost comntrol, which involves Discuss experiences in class.

checking for correct quantity end

quality of foed on hand as well as

keeping a perpetual inventory.

Proper storage of food and supplies Students read Foods Bork, pp. 206-207.
reduces spoilage and damage.

Discuss proper storage of various foods.
Selection and errargement of egquip-
ment affect the efficiency of Zood
gervice operatiocse.

Maintenance of order is an integral
part of food production and service
and is related positively te effici-
ency, safety and sanitegtion.

EVALUATION

Beports of student’s on-the-job experiences in food service management procedures,
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OBJECTIVES

Is.able to appiy principles of food pritection amd preservation. (T-3.00 Appli-
cation)

CONTENT LEARNING EXPERIENCES

Food spoilage caused by the action of Report om axticle, "Proper Food Stor-
enzymes, bscteria, yeast and molds, is age. "

eontrolled by precauticns in handling,

presexving, and storing.
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Periodicale:

"Proper KFood Stovrsge,™ ¥hat's New
in Homs Ecopmomics, Sept. 1364, p. 52,

Book, The Professloral Chef, p. 7,
Harrie end Withers, Your Foods Book,
p. 206-208,

EVALUATION

Discuss chart from The Profeszicmal
Chef, "To Gat the Best From Your He~
frigeration,™ o, 7.

Read and discuss p. 206-208.nf Your
Fooda Book.

Pigcuss specific procedures in cooking
sénd food preservation which protect
against barmful micro=ortanisms.

Pencil and paper tegt on principles of food protection and preservation., OCbser-
vation of students on the job to determime their ability to apply these >rinmei-

ples,
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Unit IXY. Safety and Sanitation

I, Accidents ¥
OBJECTIVES B
Is able to recognize nazards and to prevent azccidents om the job. (€-2.00 Ap- o
. plication) N
Ig alert to ways of preventing accidents on rhe job. {A-1.3 Controlled or se- o
lected attention) #
CONTENT LEARNING EXPERIZNCES
Falls, burns, and cuts are typical View Film: "Ritchen Lafety’ 9
accidents in food establishments. o
Ar 2idents are costly to managemenc and Read section on 'Safety” pp. 10-12, o
to iadividual workers, due te addi- The Professional Chef,
tional expenses, impaired health, and .
ioss of income. Ask local insurance companies to re-~ 2
late case situstions to iliustrate M
A knowledge of first aid procedures losses due to accidents. >
helps workers to meet emergencies and
deal with accidents. Buzz groups discuss safety improve-
ments needed in kitcheps of home eco-
Precautions ave neceéssary for main-~ nomi.cg room. &
taining safety in work areas. Safe o
- working practices help to protect Visitc a2 food service establishment; o
workers againpst injury. note safety practices observed and ?,
those that aze not cobserved. Discuss
When a worker is familiar with causes cbservations im class.
of rires, he cun direct his efforts
¢ toward fire preventiom. Discuss types of fires and proper

methods for extinguishing fires.
When: both employers and employees are
aware of theiy responsibilities for
accident prevention, loss and injury
are reduced,

TEACHING AIDS

Film, "Ritchen Safety," MeCraw-Hiil
Film Company

Book, The Professional Chef. pp. 10-12. =
EVALUATION %

Studeits demonstrate ability to recegnize safety hazards on the job--“Safety
hazard hunt® might be a possibility.
Anecictal recovds regavding safe practices on the job.
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II. Food Contaminsnts and Metheods of Contyol

GBIECTIVES

Rnows infectionas, diseases, and polsonings caused ty food contaminants. {(C-1.12

Knowledge of specific facts)

Is interested in how te prevent food contaminatien. {(A-2.2 Wiilingness to re-

ceive)
CONIENT

Tape worm, trichinesis, diptheris,
botulism, spetic sore throat, dysen~
tery, salmonella, and typhoid fever
are some infections and diseases vhich
may res: .t from intake of contsminated
foods. Poisonings may result f£rom
sedium flouride, acids, arsenic and
cyanide and staphyloceccus bacteria.

Parphlets

"Au Qutbresk of Saimonelia,” U.S. De-
partment of Health, Education, and
Welfare, Public Health Service,
Compunicable Disease Center, Wash-
ington, D.C.

“Bacterial Food Poisoning” Tourist
and Resort Institute, Michigan
Stale University, East Lansing,
Hichigon, 1957.

Film

*An Cutbreak c¢f Staphylococcus Infec-
tion," i6em., 13 min., Communicable
Disease Center, U.S, Department of
Healek Tducation and Welfare,
Atlants, Georgia, (Free).

BVALUATION

LEARMIRG EXPERIENCES

Reports on each of the diseasesg and
infentions.

Refine food poisoning.

Use picturps whenever possible, as
with tapeworms.,

Vie% and discuss film on Sslmonella.
Clip articles describing cases of fooid

contamination. from magazines or news-
papers.

Book

The Professional Chef, "Foed Polson-
ing"® pp. 5-7.

Pencil and paper test items over food contaminants and prevention cf feod com-

tamination.
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OBJEBCTIVES
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Ig able to apply health primeiples in th: prevention of infections, poisonings

and diseases. (C~3.00 Application)

Rezlizes tha importance of applying health principles to pravemnt iufections, and

diseases. (A-3.1 Acceptance of a velue)
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CONIERT LEARNING EXPERIENCES
Tufectious diseases and poisonings Pefine terms: bacteria and vermin.
transferred by food to humans are '
cauged by bacteria, vermin and chemi- Identify types of bacteria az baecili, i
cals. spirilo, amd coeci.,
The application of health principles Grow bacteria culteres from finger- ;
in food handling prevents the spread prints, hair, chewing gum,

of infections, poisonings amd disease,
Discuss how bacteria, vermin and

References chemicals might contaminate food. %

3
Pamphlets: 3
YSanitary Food Service.” Public Read about sanitary food handliang irn 4

Health Zervice Publication No. 90, pamphlets.

U.S. Department of Bealth, Educa=-

tion, and Welfaxe, U.S. Govermment Sumnarize readings.
Printing Office, 1952,

“Guide to Sanitary Food Handling"
Federal Security Agency, Public

Health Service, Washington, B.C.,
1952. ) ]

"Food Handliing snd Sanitation for Com- ;
mercial Establishiments,” Business ;
Education Publication Ro. 48, Cali-
fornia State Department of Educs-
tion, Sacramento, California, 1950.

Food protection in eating establish- Read and discuss rodent control,
ments requires continucus efforts at The Professional Chef, pp. 8-7.
rodent and insect control,

Book

The Professional Chef, p. 6-7.

EVALUATION

Pencil and paper test items on principles related ro food processing and service
and the prevention of infections, prisonings, and diseases.
Observe students on job for evidemrce of their appiying these principles,

G PP A T DA G T A D DGR D G AR W LA B G T R I R SD A G A T S G G W GRS Ty BT A A AD GO e A U D ID GP D ER G AT G TS e S AR 4P D D O AP G D AR A G S OB

OCBJECITIVES

Comprehends why personal sanitary practices of worker. are required dy the food
industry. (C-3.00 Application)

Degires to follow sanitary practices in grooming and personal hygiene. {4-3,.1
Acceptance of a value)
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CONTENT

The zppearance of employees affects
publie confidence in the cieanliness
of the food estsblishment.

Appropriate clothing, as well as
properly fitted cleofhing will imcrease
one's self confidence ard contribute
to safety in workiag with foods.

Rigid standards of personal hygiene
are required by the food imdustry as
keeping uniforms and clothing immacu-
lately clean; protecting hair, with
hair-nets or ceps, avoidiug use of
nail polish. Workers are obliged to
protect the public by their own health
care and by regular physical check-ups
and tests.

Perscnal cleanliness of each workexr
promwotes high standards of zanitation
and hygiene.

Book: The Professismal Chef

EVALUATICN

Test items over personal sanitary practices in the food industry.

LEABHING EXPERIENCEG

Prepare & list of personzl habits of
cleanliness important when ha:<dling
food to ensure senitery conditions.

Ezch student evaluate self using the
Professional Chef's check list of 50
factors which cam create a poor ap-

pesrance,

Select and discusg pictures of unsafe
practices in dress and heirstyles,

Visi¢ different types of food service
establishments tov observe appearance
of employees. Discuss observations
in class.

Employer to discuss, "Importance of
Parsonal Appearance iam Food Service
Business."”

Select and discuss pictures of appro-
priate dress haizstyle, etc.

Ohgerve

students or the job for evidences of following persomal sandtary practices,
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CBJECTIVES

i3 able o carry out sanitary food hsnaling procedures,
Degires to carry out sanitary food handling procedures,

responding )
CONTERT

Sanitary food handling involwvee knewl-
edge of prinmciples and skill in pro-
cedares for:

&. storage of dishes and supplies

b. protection of food from dehydra-
tion, detexicraticn, contamina-
tion, and spoilage

c. humidity and tewmperature comtrol
presexrvation of food

d. segrving of feeod

The atandards of sanitatison msintaired
affects the repatation 5f the estab-
lighment.

{P-4.,00 Mechanism)
{A-Z,1 Acquiescence in

LEARNING EXPERIENTES

Use a check list to evaluate sanitary
food handling procedures used by you
and others in your training station.
Identify ways to improve poor prac-
tices and sttempt to make improvemeats.,

Make posters or gigns to call stten~
tion to safe and sanitary practices.

Make & check list to use for a daily
sanitation check.

Role play situaticng tc show customer's

resctiong to low standards of ganita-~
tion in a food service establighment,
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Film

"Ritchen Habits" 16 mm,, color, 12 min,
Comminicable Disease Center, U.S.
Department of Health, Educaetion, and
Welfare, Atlanta, Seorgie. {Free)

EVALUATIOH

Test items over sanitary food handling proeedures.

Recall experiences with poor sanita-~
tion, as greasy silverware, lipstick
on glagsware, foed en plate, huir in
food, etc.

evidences of their observing sanitery food handling practices.

" O Gt S U CD S e D At A Db B % O W GO WD G TS TR M TR M MR W D ED 4B 4 AR AS A OB OF B W% B0 I A BE G A G OF S B ED G PR U 4D N IR TP @0 W 20 I B9 AR A SR G 6 BRS¢ D OF R A0 B W B0 B¢ 40 0B Ay O T

ORIEZTIIVES

Is able to carxy out sanitary cleanup procedures. {C~3.00 Application and

P=4,00 ¥echanism)

Se2ks to use sanitary cleanup procedures.

CONTERT

Sanitary cleanup and dishwashing in-
volyves knowledge of principles and
skill in technigues related to:

a. table clearing

b. care of work area

c. bossekeeping procedures 3
d. scraping and rinsing of dishes

e. garbage disposal

f. hand dishwashing

g. use of detergents and disinfectants
h. regulaticn of water temperature

References
Films
“rable and Counter Top Sanitation,”

Farley, Manning Associates, 342 Mad~
ison Ave., New York, New York.

"Dishwashing Dividends” 16mm, 25 mian.,

Economice Laboxatory, 250 Park Ave.,
New York, New York. (Free)

EVALUATION

(A-3.1 Acceptance of a value)
LEBARKING EXPERIENCES

Azsk the school cafeteria manager to
demonstrate cleanup techniques. Ar-
range for students to assist wita
various cleanup activities,

View £ilms: ‘Tabie and Counter Top
Sanitation," and "Dishwashing Tech-
niques,"”

Teet items over sanitary clesmup procedures. Observe students on the job for
evidences of their practicing sanitary cleamup procedures.

Gbserve students on iob for

SO 5t wind ke
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OBFECTIVES

Knows the agencies respomsible for enforcing legal regulations dealing with food

industry,

Controlied or selected zttention)
CONTERT

There are 1ocal, state, and federal

reguistions concerning food and food

handlers that are directed tuward pro-
tecting public health, as U.S. Depart-

ment of Health, Education, and Welfare,

state and local hzalth departments,
Rutional Institute of Health, World
Health Organization, Nationmal Research
Council, ané the Food and Drug Admin-
istyration.

Harris and Withers, People, Food and
Science, Chapter 4, pp. 4455,

The Federal Trade Commission is cone
cerned with trying to eliminate sales
trickery from the food industry,

The Federal Food, Drug and Cosmotic
Act protects the public against sdult-
erated or misbranded food by:

a. £food quality standards
b, 1labeling requirements
¢. meat inspections, etc,
Book

Pood; 13959 Yearbook of Agriculture,
PP G4l =444 and 444452,

EVALUATION

(C-1,12 Roowledge of specific facts)
Realizes the importance of having amd enforcing legal regulations.

(A-1.13

LEARNING EXPERIERCES

Invite a member of local Department of
Public Healtk to gpeak on topic: The
Heed for Protection of Public Health,"

Pormulste a list of agencies which
promote sanitary food practices.

Read text, People, Food, and Science,
PF . %"‘55 .

Reed “The Pederal Trade Commission" in
Food 1359 Yearbook of Agriculture,
Then explore slogans such as:

"Richer in miik minerals than most
expensive spreads."

Discuss the truth oy falliacy in the
slogan.

Define sdultersted.

Collecrt lsbels and discuss how they
inform the public,

Read and discuse, "The Pure Food Law"
in Food.

Test itews on agencies responsible for emforcing legal regulations dealing with

food industry.

Coxments made in class discussions on these legal regulations.

.-ua.cunnm-cnu*ouooaucm-m--m-n-..-—-w--y--a--n»mno-m---omm----noaomo-un-mn-----un-n.
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Understanding of proceduzes and methods for serving food in different types of
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Unit IV. Serving of Focd

CBJECTIVE

sstablishments. (C-1.25 Knowledge of methodology)

CONTENT IEARNING EXFERIENCES
Procedures and methods of serving food Reud about styles of meal service and "
vary in different types of establish- methods of serving in Meal Mapagement. .
ments, T e S e -

Ao understarding of dining room opera~
tion is ecgential for workers connected )
with serving food to people, A

Dining room coperation requires knowl-
edge and skill ir handling of:

side service station
trays

table appointments
table settings
gserving systems
clearing precedure &
customey rapport 2
business skills

Roference:

Kinder, Meal Management

EVALUATION =

Test items over procedures and methods in food service. Observe students serv-
ing food on the job.

BUNBW IR BP DR DB WOV ABAUDERNB OB RVR OO NGB EPRPREEENIRD BB K®ME DN SIS HhIS w0 e

OBJECTIVE

Skiil in tasks performed by a waitress. {P-5.20 Automatic performance)

CONIENT LEARNING EXPERIENCES
Waitressing involves skill and knowl- Qutline skills 813 knowledges needed
edge in: by waitresses im various types of food

service estabiishments.
i. The harndling of silver, glass ;

and dishes; setting & standaxrd Discuss the gkills and kaowledyes 9
cover needed in the establishments where i
establishing rapport with customers
2. Avranging table accessories is directly related ¢o the success of

a waiter, waitress, or hostess.

3. Taking an oxder
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4, Assembling, placing.an order for
sexrving

5, Stacking dishes on a tray

6. Carrying a large tray

7. Using trays for serving %
8. ZClearing table

EVALUATION

Obgervation of student performing duties of waitress in in-class or on~the-job
situation.
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Unit V. Menu Planning

OBJECTIVES

Knowe the terminology of food service,

{C-1.11 Knowledge of terminclegy)

Comprehends that knowledge of termimology and trade language enhances job per-

formance., {(C-2.0 Comprehension)

Shows willingness to learn terminology and trade language. (4-2,.2 Willingness

to respond)
CONTERT

A knowledge of terminmology and format
is essential in order to intezpret or
write menus.

Satisfaction in gating is increased
when menus are planned taking inte ac-
count local f£ood preferences.,

Krnowledge of terminology used in food
service vccupations enhances job per-
formance.

"Trade language' may be used in the
food service industry to describe menu
terms; ingredients; method of prepara-
tion; utensils and equipment; and work
cperations.

Menu planning invelves combining foods
to form a satisfying meal., The menu
is the basis for planning the day’s
production and purchasing. Menu items
are assigned to work statioms depend-
ing on preparation iavolved,

Terminclogy Reference

The Professional Chef, pp. 341-345,

Fiim

“"Cooking Terms and What They Mean,"
Young America Films, Inc.
MeGraw-Aili Productions, 330 West
42nd Street, New York, New York.

Organizing a Food Txraining Program,
. U.3, Department of Health, Educa-

tion, and Welfare, Manpower Devel-
opment Training Prograem, U.S. Gov-
ermeent Frinting Office, 1967.

LEARNING EXPERIENCES

Brainstorm to develop 1list of unusual
terms encountered onm the job.

View film: "Cooking Terms and What
They Mean.” Summarize the film,

Divide into two groups amd participate
in a "definition match.” (The students
give the definition when texrm is named
or vice versa), the game operates
similariy to a spelling match.

Pole play situations in which knowl-
edge of trade language is necessary,
such 2s: answeriag custowers ques-
ticns about menu writing customer or-
der.

Bring menns to clagss f£rom local reg-
taurants. Interpret reasons for com-
bining the foods or selection of these
foods.

o
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EVALUATION

Students demomstrate knowledge of the terminoclogy of food service in on-the~ich
¢trzining situation.

Test items over terms used in food service,

a‘n--—m-u-nuo---o-um--acmq-n—a---o-a-n-nnauuuuuwm-uou-an-*mnnu—n-mn-----«w---n-n-u
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Unit Vi, Quantity Food Preparation

1. Standardized Recipes in Relation to Quality Products

CBJECTIVES

' is able to follow quantity recipes and mske adjustments in ingredients, (C-3.00
¢ Application)

' Is willing to learn principles involved in adjusting recipes. (A-2.2 Willingness
te respond)

Knows sourccs of quantity food recipes. (C-1.12 Knowledge of specific facts)

CONTENT LEARNING EXPERIENCES
Quantity recives may differ from Teacher may show how recipes for
family-size recipes with respect to family~size and large Quantity prepa-
methods of measuring and prepering ration of the same product differ,

ingredients.

View filmstrip, "Cooking Terms and
Knowledge of terms and techniques used What They Mean."
in quantity food preparation contrib-

utes to ability to prepare foods in Demonstrate techniques (as applied to
quantity. auantity focd preparation):
Filmstrip: "Cooking Terms and What dice
They Mean,'" Young America Films, chop
' Young America, Inc., New York, blend
Rew York. cream
whip
beat
’ Knowledge of weights, measures, and Demonstrate various measures, as:
their abbreviations used in recipes
helps cne to interpret and follow 1 ¢. brown sugar
recipes. i c. white granulated sugar
1c. mll
Accurate meagurements contribute to 1/2 ¢, fat

quality products and reduce waste.
Demonstrate measuring bv weight.
Filmetripz “Co